GETTING STARTED

Every economy must answer Four Fundamental Questions; similarly, new instructors have four fundamental questions to consider in planning the principles class they are about to teach.

First, what topics are to be covered?  Second, how is the class to be taught and what methods are going to be used?  Third, who are the students, and what is the likely composition of the class?  Last, is there enough flexibility in the plans so changes can be made to accommodate student needs and problems?

What and How Much to Teach?

The first step in making a course successful is to prepare the syllabus.  A well-written syllabus serves as a contract between student and faculty member and can save many misunderstandings when final evaluations are made.  For the student, the syllabus is an important road map for the journey through this course.  Students appreciate knowing what to expect.  They don’t like to be surprised near the end of the term with extra material or unexpected assignments or projects.  The syllabus should clearly spell out the requirements for the course and the consequent grade that will be assigned for various levels of achievement.  

Decide on the core content by selecting the most important topics.  Arrange the content in the order that is most comfortable for you.  Prepare a skeleton outline and select the most likely dates or at least the target weeks in the semester for examinations and due dates for written assignments and projects.  Try not to schedule tests and due dates for major projects the same week.  Setting the time frame in advance allows you to make adjustments throughout the term rather than only at the end.  After the outline is in place, select examples that will best illustrate the core principles.  Good teaching requires organization knowledge, dependability, and respect for the student’s time and effort.

Enthusiasm for your subject is contagious and may be the single most important ingredient for a successful class.  Students respond as much to the attitudes of the instructor as they do to the information.  Economics can be entertaining and students are usually thrilled to have fun in a class with such a dull reputation.  Select current news examples and give active learning lessons that fit your style of teaching and hit the core principles.  Some of these examples can be silly and outrageous but are likely to be remembered by the students and incidentally may increase class attendance.

Experience and practice make any task easier, and teaching is no exception.  As a new teacher, it is a good idea to prepare your examples in advance and work out all the details.  Delivering a reasoned, logical argument while trying not to trip over an electrical cord and doing arithmetic at the same time is akin to trying to kick a football while riding a skateboard.  

Efficiency is a key concept in the course and it is a good principle to apply in the classroom as well.  As the teacher, it is your set of priorities and value judgments that determine the allocation of time in the classroom.  It is, however, helpful to devise some method of communication to get feedback from the students as soon as possible.  Make a habit of doing some “classroom research,” and acting on the results you receive.  Ask the students to write out and turn in one concept that needs to be discussed again in class.  Students will often take the opportunity to ask questions anonymously that they are afraid to voice in class.  Teaching the class with the least cost combination of your valuable resources, especially time, is difficult.  If you are new to the teaching task, ask some of your colleagues about their methods of taking role and other mundane clerical duties.  If you assign homework regularly, find a way to minimize the paperwork.  Planning and organization in advance can save hours later.  Remember the adage, “many hands make light work,” and enlist the students to help in the paper chase.  

How? (What methods will be used?)

The best teaching techniques for a class depend to some extent on the physical environment.  How large will the class be? (10‑16, 25‑50, 100, 250, 1000)  What capital equipment is available in the classroom? (Chalkboard, white board, overhead projectors, video projector, video-disk player, computers, Internet access?)  If you are new to the campus, it is a good idea to find the classroom you will be using and check out the seating arrangement and the supplies. Make sure the equipment is in order before 50 people are staring at your every move.  Even if you have years of experience, scouting the campus for new resources and new ideas can be fun.  You are likely to meet some wonderful people who are eager to help.  Take stock of the services on your campus and urge the students to use them.  For example, the tutoring center may be able to assist the less-prepared economics student manage the graphs and applied problems.  Forming study groups can also be helpful.  If the campus has a computer lab, software for the text can be made available to the students.  Even better, a course website can add to the out-of-class learning experience.  The possibilities with the new courseware offerings are limited only by your imagination.  Such course software also usually enables you to communicate with the class by email, via chat rooms, or using the listserve framework.  Shy students often are willing to join discussions online when they wouldn’t do so in class.

It is a good idea to vary classroom activities, especially if the time frame is longer than an hour.  Lecture can be accompanied by techniques that draw the student into the process.  Even in large classes small group assignments can be made.  This takes some advance planning, but it can increase student involvement significantly.  If you are interested in using group work extensively, there are a number of good sources on collaborative learning available.  Some examples of small group (usually 3-5 is best) assignments would include having the group: 1) consider one or more discussion questions and write a single response.  2) Read a current news article of interest and ask them to explain how it illustrates an economic principle, or respond to questions that you have prepared in advance.  3) Take a short quiz or write a short essay collectively.  One of the advantages of this method is that in large classes, it allows everyone an opportunity to speak and learn from the perspective of others.  It also results in fewer papers for the instructor to read, making it easier to give timely feedback to the students.

There are many controversial topics that could be used for discussion, formal debate, essays or term projects.  Consider having assignments done orally.  Many students prefer to write their essay assignments, but some would be delighted to make a classroom presentation instead, either individually or as a group effort.  Assignments that send students into the community for information and observation can be rewarding.  Here are some examples:

1.     Have the student interview a business owner or manager, banker, stockbroker, an investment counsellor, news reporter, city planner or other government official.  Tailor your instructions for the interview to reflect the topics you are covering in class.

2.     Ask the students to attend a local government meeting (city council, school board) and write a report about the economic issues and principles involved.  Remind them that opportunity cost is present whenever any decision is made.

3.     Have the students investigate local land use.  Are there any local “hot topic” areas?  Where in the community is growth occurring?  Are there areas that are in decline?

4.     Have students consider the type of business or industry that is dominant in the area.  Why is it dominant?  What factors of production contribute?  How are local businesses interrelated?

Teaching principles of economics could be called “Current Events 101.” Often the best supplemental text available is a good daily newspaper, especially the Globe and Mail or National Post or a weekly newsmagazine, such as MacLean’s.  Consider having students subscribe and use it for class discussion and assignments.  All of the above-mentioned periodicals, as well as several others, have special educational-use subscription offers and supplementary materials for classroom use.  Term projects based on current information could be focused on domestic issues such as: (1) health care, education, welfare reform, child care, transportation, labour productivity, or (2) specific industries in the news, such as tobacco, computers, utilities and communications or (3) be focused on international issues: trade, financial markets, problems of less developed countries, poverty, world health, and environmental quality.

For Whom?

Before choosing the content of your course take time to consider the students that are in your classroom.  Most likely they are not planning to major in economics; it might not even be a required course.  Your class may be the first and last exposure they receive to formal economic reasoning.  You have a valuable opportunity to make a lasting impression and provide your students with a set of power tools they can use for a lifetime.  But remember the principles course is providing economic education, not necessarily training new economists.

Should you alter the course content to fit your audience?  Many instructors wishing to maintain high standards bristle at the thought of watering down a transferable academic, principles course.  A method for accomplishing both high standards and some flexibility to meet student needs is to break your course outline into two components.  First decide on what you consider to be the core topics and principles of the course.  Then choose examples, issues and assignments that will appeal to your audience.  Also, judge your audience.  A brief quiz over basic everyday statistics can be very revealing – What is the population of Canada? What is the size of the labour force? What is the current GDP? What is the rate of inflation, of unemployment?  You will be astonished at the variety of answers you get to such questions in most classes and it indicates that there is a woeful lack of knowledge about basic information, let alone the theories and concepts involved.

Finding the right issues and using appropriate examples and material is easier if your students have a common interest or if they are relatively homogeneous in ability or prior experience.  For example, if the class is filled with engineering majors, you can forget about drudging over the basics of reading a graph! If you are facing a group of mature business executives, your examples could be more sophisticated than what you would use for a class filled with 18‑ to 25-year-olds.  However, many of us don’t have the luxury of having a homogeneous group of students, so use their differences to your advantage.  Draw on the experience of those with certain expertise to help others.

Some high schools have programs where a section of the principles of economics could be offered.  An honours course is smaller and has well-prepared students.  This offers an opportunity for an enriching educational experience for both faculty and students.  Teachers who are assigned to honours sections should keep in mind that the purpose of an honours course is to offer a qualitatively different experience. The students are motivated and can work independently.  A more sophisticated level of discussion, argument, and debate can take place.  It should not degenerate to simply increasing the number of assignments and piling on work. Honours students need a mentor and guide, not a taskmaster clicking off points on a calculator.

The under-prepared student will be the most likely participant in your class.  The nature of the discipline means that nearly all students will be unprepared in some area.  First, economics is an ESL class, “Economics as a Second Language,” which is difficult and tricky.  It is especially difficult if English is not your student’s native language.  Attempting to learn Standard English and economics simultaneously is a difficult assignment and yet foreign students are likely to take, and to major in economics.  Second, economics requires the use of graphs and this implies a level of mathematical reasoning that has not been achieved by large numbers of entering college and university students.  Third, economic reasoning includes the use of abstract models and the ability to generalize.  These three fundamental skills are combined in the arguments that are routinely presented in class.  The under-prepared student needs more structure and direct supervision than the well-prepared or mature student.  Many of the teaching suggestions in the Instructors Manual are designed to help the struggling student.

Be Flexible

Even with a great deal of planning, the chosen material may require more time than is available.  Monitor your progress throughout the entire course, make adjustments as early as possible, and keep the students informed of any changes.  These changes may be necessary because you over estimated the abilities of the students to grasp the material.  Also, there may be a major current event that should be discussed in detail in class.  As important as a course syllabus is, students appreciate when instructors are willing to be flexible when the result is a course that better suits their needs and interests.

Debt

This revision of the Instructor’s Manual is based on the work of those who helped prepare previous editions.   This edition has been prepared cooperatively by Arienne Turner, Fullerton College, Janet West, Assistant Professor of Economics at University of Nebraska at Omaha and by Joyce Gleason, Associate Professor of Economics at Nebraska Wesleyan University in Lincoln, and Thomas Barbiero.  Questions and suggestions related to the Manual’s material be addressed to Professor Thomas Barbiero at barbiero@ryerson.ca.
Supplements For McConnell/Brue/Barbiero, Microeconomics and Macroeconomics 10/e
For the Instructor

· i-Learning Sales Specialist

Your Integrated Learning Sales Specialist is a McGraw-Hill Ryerson representative who has the experience, product knowledge, training, and support to help you assess and integrate any of our products, technology, and services into your course for optimum teaching and learning performance. Whether it’s using our test bank software, helping your students improve their grades, or putting your entire course online, your i-Learning Sales Specialist is there to help you do it. Contact your local i-Learning Sales Specialist today to learn how to maximize all of McGraw-Hill Ryerson’s resources!

· The Instructor Online Learning Centre (www.mcgrawhill.ca/college/mcconnell) includes a password-protected Web site for instructors. The site offers downloadable supplements and PageOut, the McGraw-Hill Ryerson course Web site development centre.  New to the Tenth Canadian Edition is the Integrator.  This pioneering instructional resource from McGraw-Hill Ryerson is your road map to all the other elements of your test’s support package.  Keyed to the chapters and topics of the textbook, the Integrator ties together all the elements in your resource package, guiding you to corresponding coverage in each component of the support package.
Instructor’s CD-ROM (007-09224620)  This CD-ROM contains all the necessary Instructor Supplements including:
· Instructor’s Manual.  Thomas Barbiero, Ryerson University, has revised and updated the Instructor’s Manual.  It includes chapter summaries, listings of “what’s new” in each chapter, teaching tips and suggestions, learning objectives, chapter outlines, and data and visual aid sources with suggestions for classroom use.  It also provides answers to all end-of-chapter questions.

· Microsoft® PowerPoint® Slide Presentation.  Prepared by Judith Skuce, Georgian College, this presentation system is found on the Instructor’s CD-ROM and on the Instructor’s Site of the Online Learning Centre.  It offers visual presentations that may be edited and manipulated to fit a particular course format. They have been significantly revised for this edition and contain many animated graphs and figures that have been imported from Excel.

· Computerized Test Bank I.   Prepared by Nargess Kayhani, Mount St. Vincent University, the test bank includes more than 5400 mixed multiple-choice and true/false questions that are categorized by topic and learning objective.  Each question has been checked for accuracy and content.

· Test Bank II.  Prepared by Fulton Tom, Langara College.  This test bank, available in Microsoft Word, contains for each chapter over 30 short-answer questions, with suggested answers.
Also available, from the U.S. supplement list, is U.S. Test Bank II.  This test bank contains more than 5200 multiple-choice and true/false questions.  All Test Bank II questions are categorized according to level of difficulty.

· CBC Videos and Video Cases (ISBN 007-0922454)  These videos have been chosen to visually help students relate real-world economic issues to the text, and to illuminate key ideas and concepts presented in the text.  A set of instructor notes accompanies the segments and will be available at the Instructor Online Learning Centre.  The video segments will be available in a VHS format for use in class and through video-streaming on the Online Learning Centre accessible by both instructors and students. 

· PageOut  Visit www.mhhe.com/pageout to create a Web page for your course using our resources. PageOut is the McGraw-Hill Ryerson Web site development centre. This Web page generation software is free to adopters and is designed to help faculty create online course, complete with assignments, quizzes, links to relevant Web sites, lecture notes and more in a matter of minutes.

· In addition, content cartridges are also available for course management systems, such as WebCT and Blackboard. These platforms provide instructors with more user friendly, flexible teaching tools. Please contact your local McGraw-Hill Ryerson sales representative for additional information. 

· i-Learning Services Program

McGraw-Hill Ryerson offers a unique services package designed for Canadian faculty.  It includes technical support, access to our educational technology conferences, and custom e-courses, to name just a few.  Please speak to your i-Learning Sales Specialist for details.

For the Student

· Online Learning Centre  www.mcgrawhill.ca/college/mcconnell  Prepared by Beverly and Norman Cameron, University of Manitoba, this electronic learning aid, located at www.mcgrawhill.ca/college/mcconnell offers a wealth of materials, including multiple choice quizzes, interactive graphs, internet exercises, annotated web links, CBC video cases, Econ GraphKit, access to E-STAT and the CANSIM II database, Want to See the Math, and much more.

· Study Guide (ISBN Micro: 007-092239X, Macro: 007-0922403) Prepared by Torben Andersen, Red Deer College. The Study Guide has undergone a major overhaul. Much more focus has been put on reviewing by chapter section and the associated learning objective. 

· Each chapter contains an overview of the major topics, a review of each numbered A-level head with a discussion of the learning objectives that apply to that section, a list of important terms, fill-in questions, true-false questions, multiple choice tests, problems and projects identified by topic, discussion questions, and finally an answer section. 

· GradeSummit www.gradesummit.com
GradeSummit is an Internet-based self-assessment service that offers a variety of ways for students to analyze what they know and don’t know.  By revealing subject strengths and weaknesses and by providing detailed feedback and direction, GradeSummit enables students to focus their study time on those areas where they are most in need of improvements.
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