Interactions Mosaic
User Guide—Listening/Speaking

 I. Good Teaching Practices

A. Keeping Your Students’ Attention

Most of your classes will probably be a combination of a traditional teacher-centered approach, with all eyes on you at the front of the classroom, and pair and group work. Most of your presentations will be done in the traditional mode. Here are some techniques to help you keep your students’ attention:


• 
Maintain eye contact.


• 
Work on the board as much as you can. Put examples on the board, even if you simply rewrite them from the text.


•
If you want to call on students to read as others follow or read aloud yourself, make sure there is a specific objective for the activity.


• 
If you want students to read something from the text, give them a question or two, let them read on their own, and then have a class discussion of the answers.


• 
Keep the class lively. Students should not be able to anticipate your every move.


•
Call on students who seem inattentive. Ask them short, snappy questions. Don’t embarrass them, but let them know that you’ve noticed that they’re drifting.


•
If a large number of students seem bored, change the activity. Even the most motivated students have their off days.

B. Checking Comprehension

Notice students’ responses. If they seem confused, check their comprehension, but don’t ask, “Do you understand?” It might be uncomfortable for them to answer “No.” Instead, ask questions or give commands that make students demonstrate their understanding. Try to have a couple of alternate ways of explaining a point ready so that you can do more than simply repeat what you’ve already said.

C. Using Teacher Talk

Don’t talk more than necessary. There are several ways to cut down on unnecessary “teacher talk.”


• 
Use gestures as much as possible.


• 
Ask students to explain to one another.


• 
Use the blackboard to illustrate ideas that may be difficult to explain.


•
Demonstrate what you are saying as you are saying it. 

However, there are times when teacher talk is essential. Use it to:


•
give encouragement,


•
model language that students are going to use, and


•
ask beginning students to do things around the classroom rather than doing them yourself.

Make sure that you use level-appropriate but natural-sounding language.


•
Teach common phrases as formulas. Would you please… What does _____ mean?

•
Be careful with grammatical terms. Make sure that you use the same terms that the textbook does.


•
Alter your vocabulary and structures, but make sure that you are speaking natural English. Sometimes students will use the word yes? or no? instead of a tag question. Don’t use such unnatural structures. 


•
Speak naturally. Don’t speak too slowly. Try to preserve the natural links between words.

Make sure that everyone gets enough practice.


•
Make a mental note of each student as you call on him/her.


•
If there are too many names to remember, write a class list on a piece of paper that you keep in your textbook. Call on every second or third student. Vary the pattern every day.


•
If some students tend to call out answers, make a rule that once a student answers, he/she cannot answer the next three or four questions.


•
After one student answers, ask him/her to call on another student.


•
Use pair and group work when appropriate.

D.
Using Your Time Well: When You Have to Move Quickly

There are several strategies that you can use to move more quickly. 


•
Look over the textbook before class and estimate how much time each activity will take. Assign exercises for homework. Make sure that everyone understands the objective of each writing exercise before they leave class. In addition, make sure that students will have the resources at home to complete the activity. For example, don’t give them an exercise based on a listening (even if they heard the tape or CD in class) because they won’t be able to listen again if they need to. 


•
Start writing exercises in class and have students finish them at home. Check the first sentence or two of each student’s writing assignment to be sure it’s correct.


•
If you are doing group work in which students need to report, increase the number of groups to lessen the reporting time. 


•
Skip sections and/or exercises. In general, it is better to skip exercises within a section rather than skip an entire section. You should always feel free to skip optional activities. Before you decide to skip a section, look ahead and make sure that that information is not required later in the chapter or the book. Some students feel “cheated” if they do not cover everything in the textbook. Explain that you are short of time and why. (Perhaps you needed to spend more time on another more important topic.) Assure them that they will not be tested on material that you did not cover. Then keep this promise!

E.
Using Your Time Well: When You Have Extra Time 

Sometimes you will have a few minutes left at the end of class. You can let

students get started on their homework or use one of these short but productive 

time-fillers.


1. Language Games



•
Twenty questions



1.   You (or a student) think of an object.




2.   Students ask yes/no questions to guess what it is.



•
Hangman



1.   You think of a word and write a blank for each letter. For example, if your word is teacher, write _ _ _ _ _ _ _ on the board.




2.
Students try to guess the letters in the word. If a student guesses E, write it in each space; for example, _ E _ _ _ E _. 




3.
For each wrong letter, you add an element to the hanging man’s body.




4.   On the board, keep track of the letters guessed so that students don’t repeat them. 




[image: image1.png]





•
Spelling Bee 



This is a game where students are asked to spell words. It can also be played by giving students a present tense verb and asking them to say and spell the past tense or past participle.




1.   Put students in teams according to rows, so they don’t have to move.




2.   Tell all students to stand up.




3.   Say a word and ask the first person in the first row to spell it. Then say a different word and ask the first person in the next row to spell it. 



4.   Students sit down when they get a word wrong.




5.   The team with the most people standing at the end is the winner.



•
Telephone



1.  
Whisper a short sentence into a student’s ear.




2.
That student must whisper it to a neighbor.




3.
Continue until all students have heard the sentence. Ask the last person to say what he/she heard.


2.
Songs



Songs are almost always of interest to students, especially if you have a class of adolescents.



•
Sing a song that students have already learned. You can also play a recording of the song.



•
In monolingual classrooms, have students try to translate a few lines from a popular song into English.



•
Have students tell you a few lines from a popular English song and watch the fun as they argue about what the words actually are.


3.
Discussions



Have students talk about:



•
yesterday’s headlines.



•
a school issue.



•
today’s or this week’s lessons,





1.   recalling what they did,





2.   telling you what they liked,




3.   saying what they think they need to work on.

II. Use of English and Native Language in the Classroom 

A. Encouraging Your Students to Use English 
One of the best ways to encourage your students to use English is to use it yourself from the very first class. With beginning classes, supplement English with other nonlinguistic messages.


•
Use gestures.


•
Act out what you are saying as you are saying it.


•
Write a crucial word on the board if you think that students may recognize it.


•
Prompt students with pictures and illustrations posted around the room.


•
Say, “Excuse me, I don’t understand you” when students speak to you in their native language and you are certain that they could actually say the same thing in English.


•
When students speak to you in their native language, give them the sentence or question in English and have them repeat it.


•
Do not always insist on accuracy. Students will be more encouraged to speak if they know that it’s okay to make mistakes. 


•
Speak to students in English as much as possible outside of class. 


•
Keep English–English dictionaries (picture dictionaries at the lower levels) in the class to encourage students to look words up. 


•
Teach lower-level classes the classroom language they will need and then encourage them to use it. 

B. Using Native Language in the English Classroom 

There are times when it is appropriate to use students’ native language in the classroom.


•
Use students’ native language for a quick translation of a word or phrase in order to eliminate nonproductive minutes of frustration on the part of students and teacher. However, don’t let translation become a crutch.


•
When you are giving important directions, such as for a test, do a quick comprehension check and translate if necessary.


•
If you are a competent speaker of your students’ native language, do not try to counsel students in English. Trying to talk about problems in English may only increase their distress because they will have difficulty expressing their feelings.
III. Group Work and Pair Work

A. Deciding When to Use Pair Work and Group Work 

Pairs are easier to manage and set up than groups. Use pairs for all kinds of feedback and evaluation. This is particularly helpful in writing classes where students can give each other comments and suggestions for improving drafts. Pair work is also a useful way of having students compare answers before they hand in papers or answer out loud. Pairs also work well for completing exercises in class and drilling each other on vocabulary, verb forms, spelling, and so on.

Use groups for discussions, games, role-plays, and so on. Groups should probably not be used for accuracy work. Group work is much better for fluency practice where correction comes up only if there is a comprehension problem. Before you begin group work, make sure that you have enough time. Allow at least five minutes to explain the activity and divide into groups.

B. Setting Up Seating Arrangements for Group Work 
Below are a couple of possible seating arrangements for group work.


Groups of six if desks can be moved
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Groups of four if desks cannot be moved

Students a and b turn around to face students c and d.
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C. Deciding Group Size

Groups should have from three to eight members. Groups of more than eight are usually too difficult to handle. Activities where students need to share ideas are often better with more students. Games are often best done in smaller groups so that everyone has more opportunity to play. It is not necessary that all groups be the same size.

D. Working with Mixed-Ability Groups 

In general, mixed-ability groups work best. Over-reliance on same-ability groups tends to increase the difference in ability among the more and less capable students. Same-ability grouping works well when you want to give one group of students more guidance or a task more suited to their level.

If possible, divide the activity into different tasks and make sure that each student has a task to perform. Some possible tasks are the moderator (the person who keeps everything going), the time-keeper (the person who makes sure that the work is being completed in a specified time and who also makes sure that everyone participates), and the reporter (the person who reports back to the class). 

Students are usually more engaged in group work, so even unmotivated students tend to work harder.

E. Coordinating Group Work 

You have an important role to play in pair and group work. Circulate as unobtrusively as possible. Try not to interrupt the flow of conversation unless students are confused, not doing the task, or not doing the activity correctly. If students need vocabulary help, give it to them. Do not let the activity founder for lack of one or two crucial words. Carry a small notebook in which to note errors. However, do not hover writing furiously. Make notes as unobtrusively as possible, then use this information to plan future lessons.

F. Picking Up a Few Pair Work and Group Work Tips


•
Explain the activity carefully, making sure that students understand what they are to do. It is usually better to do this before the class breaks into groups so that you will have everyone’s attention.


•
Remember to appoint or have the group choose a recorder so that the results of the group work can be reported to you or to the class. This will also help group members to take the activity seriously.


•
Moving people is easier than moving desks. Don’t spend so much time rearranging the furniture that there’s no time for the activity.


•
Use two or three methods of grouping consistently so that students learn the routine and can easily get themselves organized.


•
Give students an approximate time to finish the task. However, be flexible if you’ve estimated incorrectly.


•
Make sure that the activity does not go on for too long. Groups may lose steam after 15 or 20 minutes.


•
Have extra work available for groups that finish early.

IV. Feedback

Be happy about errors. They show you the problem areas. Correct answers simply tell you what students already know. Keep reminding students that errors are necessary for progress because they learn how a language works by experimenting and receiving feedback. Students should be working slightly above their ability, so if they aren’t making errors, they are not getting the right amount of challenge.

A. Making Corrections: When and What 

As a general rule, errors that interfere with communication are more important than those that don’t. Distinguish between error correction in accuracy activities and error correction in fluency activities. Accuracy activities, such as pronunciation drills and cloze exercises, demand that the teacher point out errors. When the objective is fluency, tolerate some errors and note others to be worked on later.

Don’t rush correction. First of all, make sure that you are reasonably certain of what the student is trying to say. Then indicate that students have made an error. Give them a chance to correct it if it is reasonable to assume that they will be able to do that. The decision should be made based on the level of the error. If a low-level student makes a present tense error, he/she can reasonably be expected to be able to correct it. However, if the same student makes a passive voice error, you can simply supply the correct form and move on.

B. Making Corrections: How


•
Gestures can be used to signal common errors. For example, many teachers point over their shoulders to remind a student that they should be using the past tense. 


•
Use the board to write clues to help students correct their mistakes. For example, a teacher may put a large S in the corner of the board and simply point to it when students are missing the third person “s.”

•
If a student has been given time to correct an error and is obviously foundering, simply move on to another student. Do not say, “Can anyone help Ana?” This is very embarrassing to many students. When someone has supplied the answer, go back to the first student and give him/her a chance to give the correct answer.
C. Making Corrections: Peers


•
Use pairs for peer correction. Never do it in groups.


•
Make sure that students have clear guidelines on what to look for. (For example, look for problems with subject-verb agreement.)

•
Have students circle possible errors in pencil. Then the errors can easily be erased if the form actually needs no correction.


•
In general, have students point out possible problems rather than fix them yourself.

D. Making Corrections: Whole Class

Class correction is a good way of focusing students’ attention on errors made in fluency activities.


•
Collect errors from students’ written work or notes you have made during fluency activities. 


•
Write them on a transparency (if you have an overhead projector), type them out and distribute them to the class, or write them on the board. Reword them if necessary to make them anonymous. 


•
Ask students to correct them as a class or in pairs.

E. The Non-native Speaking Teacher Acting As a Model 

Your language may not be perfect, but your students do not speak as well as you do, so they need your class. An important part of language learning is learning to take risks and tolerate imperfection. Your students need to learn to speak freely and without embarrassment. You need to model this attitude.

V. Homework 
The amount of homework you assign will depend on the amount of time you can realistically expect your students to spend doing it. Assign as homework work that students do at different speeds and generally do alone. For example, a lot of reading and writing can be done outside of class. If a particular assignment is crucial to the next day’s activities, warn students in advance. If you do not, you may find yourself with a large group of unprepared students and a lesson you can’t teach. Assign homework before students are packing up to leave, making sure that there is enough time for them to ask questions.
Listening/Speaking Handbook

Teaching Listening/Speaking with Interactions Mosaic
I. Listening

A. Using Prelistening Activities

This is the most important step in assigning any listening activity from Interactions Mosaic. Prelistening activities are designed to prepare students for the passage they will hear by getting them to start thinking about what they are going to hear and to predict and learn some of the new vocabulary they might hear. Students can hope to succeed in a listening activity if you do the following:


•
Establish the objective and learning strategy. For example, say, “You are going to listen for the main ideas.” 


•
Give any pertinent background information. The Did You Know? sections will help you with this.


•
Identify the type of listening activity. For example, say, “You are going to hear a lecture in science class.”

The Interactions Mosaic series includes several types of prelistening activities.


•
Questions: Go over the discussion questions in the sections called Before You Listen in Interactions and Sharing Your Experience in Mosaic. If you feel that students need some clarification, use the questions as the basis for a whole-class discussion. If they are personal questions, students might feel more comfortable discussing them in pairs or small groups and then sharing with the class.


•
Illustrations: Ask students to look at the illustrations and/or photos and predict what they think the listening passage is going to be about. The prelistening questions that accompany the illustrations are best handled so that students can talk and look at the picture(s) at the same time. This should be followed by a whole-class discussion. 

•
Vocabulary preview: In most cases, it is best not to preteach the vocabulary. Students can look at the list and check off the words that they already know. Then they should anticipate the unfamiliar words while they are listening. This method will allow them to practice one of the most important listening skills—guessing the meaning of words in context. If students cannot guess the meanings, you can always teach the words using this approach:



1.
Present the new vocabulary to the whole class. Make sure to use the words in sentences that are relevant to your students. 



2.
Invite volunteers to use the words in sentences that relate to their own lives. Then have them work in pairs to do the activity that follows. Discuss their answers with the whole class. 


•
Personalizing: Whenever possible, personalize the questions for your students or add related questions about their experiences. In most cases, prelistening should be a short activity. If students get caught up in a discussion, allow it to continue for a few minutes. Then table it until after the listening. They should have even more to say then.

B. Using Strategies for Listening

Get students used to the idea that they will be listening to a passage more than once. Explain that there will be a specific objective each time they listen to the same passage.


•
The first time they listen, their books will more than likely be closed. They will be asked to listen again for a different purpose, for example, to find answers to specific questions, to listen for stress and intonation, to listen for the main idea, to take notes, to fill in details in a chart, and so on. It will usually be useful for them to listen a third time, especially if they are trying to listen for and write down specific information they may have missed during the first or second listening.


•
Note that the complete tapescript for each chapter is in the back of each book. Encourage students not to look at the tapescript while they are in class unless you specifically direct them to do so for a specific purpose.


•
Using a tape or CD in the classroom: It is important to set up your tape recorder/CD player before the class begins so that there is no wasted time. It is a good idea for you to listen to the passage before class. You might want to be able to point out certain aspects that students should listen for, for example, sound effects, accents, and so on. Be sure to check counter numbers so you know where the passage begins and ends. Make sure the tape recorder/CD player is set up where every student can hear the passage clearly. If possible, make the recordings available in a language lab setting or allow students to take a tape or CD home overnight.

C. Listening for a Purpose

Be sure students are aware of the purpose of the listening activity before they listen.


•
Listening for Main Ideas: For this objective, go over the list of main idea questions before students listen. Make sure students understand the questions and whether they need to give yes/no answers or information answers. After they listen, have them work in pairs to compare answers. Then have students discuss their answers with the whole class.


•
Listening for Phonology: For this objective, go over what the students are going to listen for. For example, they may be asked to listen for words with a particular stress pattern and write them in sentences with blanks. They may be asked to compare long and reduced forms and repeat them after the speaker. 


•
Listening for Specific Information: For this objective, go over the specific information students need to find and show them how to record it. After they listen, have them compare their information in pairs and then report to the class.

D. Dealing with Unknown Words

Students are often frustrated when they encounter a number of unknown words in a listening passage. It is important that they learn to tolerate ambiguity. They need to learn to simply note the words and keep listening. They should not stop listening. Then they should listen again, consciously trying to guess the meanings of the words in context. Teach students the following strategies for guessing the meaning of a word in context:


•
Listen for suffixes, prefixes, and roots. (For example, beautification probably relates to beauty, and -ation indicates that it is a noun.)


•
Listen for definitions or restatements often found in the same sentence. 


•
Use the pictures, photographs, maps, graphs, or charts that accompany the listening. 


•
Listen for grammatical clues, such as but and and.

Sometimes it is not possible to guess the exact meaning of a word. For example, students might only be able to figure out that the word is a noun that refers to some kind of tool or that the word is an adjective that is probably a negative attribute. In many cases, this is enough information to allow them to continue listening.

E. Using Postlistening Activities 
There are a number of postlistening activities in Interactions Mosaic designed to reinforce students’ listening skills. This might be the most important section of the listening activities because it encourages students to use what they listened to in situations that are relevant to them. Most of the postlistening activities should be done in pairs. The pairs should then share their results with the rest of the class. These activities will ask students to:

•
summarize main ideas,


•
review vocabulary,


•
use the language of the listening in a real-life situation,


•
compare and contrast,


•
discuss specific ideas, and


•
use listening notes to recall information.

F. Using Listening Activities Outside the Classroom

Encourage students to do active listening outside the classroom. Give them specific assignments to listen to particular newscasts, TV shows, movies, radio talk shows, and so on. Prepare a worksheet for each listening activity that asks students to: 

•
identify the listening source,


•
list the new vocabulary and expressions,


•
write a summary of what they heard, and


•
write the conversation they listened to.

II.
Pronunciation

A.
Using Pronunciation Strategies

Interactions Mosaic has many activities that deal with some form of phonology. Some of these are:


•
Intonation: Give students practice in listening for and practicing intonation patterns. Show how tone can make a difference in meaning. In order to reinforce intonation patterns in students’ minds, it is a good idea to write sample sentences on the board with arrows that indicate rising and falling intonation, for example,




Are you going to the store? 




Yes, I am.





You’re a teacher, aren’t you?




No, I’m not. I’m a doctor.



•
Stress: Give students practice in word stress and sentence stress. You might want to write words and sentences on the board and underline the stressed syllables, for example, “No kidding!” You can also have students mark stress in sentences and in words of two or more syllables in their books.


•
Reductions: Make sure to tell students about the words and expressions that are often “reduced” in English (i.e., they are so unstressed that they are almost eliminated), for example, “Do you…” = “D’ya…” and “Nice to meet you” = “Niceta meetcha.” Students must learn these reductions in order to understand what English speakers are saying. 


•
Sounds: When appropriate, draw a chart from the book on the board to show how particular sounds work in certain situations; for example, the plural -s ending is pronounced differently, depending on the end of the word. Drawing the chart on the board reinforces the information students get from the book. 

B. Using Other Pronunciation Practice Activities


•
Songs: Use recorded songs to reinforce pronunciation, stress, and intonation. Make sure to use songs that will appeal to your students. Have them listen to the song and try to sing along. The singer is really modeling the song, so encourage students to “try to sound like the singer.” You might write the song on the board after students have listened and tried to sing along. They may be surprised at what some of the words really are!


•
Poems and chants: Use these to reinforce stress and intonation. Have students find their own poems or even encourage them to write their own in groups.

III.
Types of Speaking Activities

Interactions Mosaic offers students a wide variety of listening opportunities through conversations, radio broadcasts, and lectures. Students listen to the rhythm and intonation of natural conversational language and academic presentations.

The key to increasing students’ skills in speaking is using a variety of techniques to encourage students to talk about the things that are important to them. 

A.
Using Role-plays

The role-play technique is especially effective because it allows each student to take risks as another character. It often tends to reduce student apprehension about speaking in English since it is not the student who makes errors but the person whose role the student is taking. 


•
In addition to the role-plays suggested throughout Interactions Mosaic, have students create their own role-plays in pairs by writing a conversation between two people and then performing it for the class. 


•
Have students in small groups write a more complicated conversation.  


•
Encourage students to perform their role-plays without looking at the book or the conversation they created.

B.
Using Surveys

The survey is a good technique for finding out information about students and for promoting discussion. 


•
Begin the survey by asking the class a question beginning with, “How many people in the class…” It can be about any subject, for example, shopping, going to the movies, watching TV, reading, going to sports events—anything that has to do with the topic of the chapter. 


•
After students take the survey, make sure you summarize the information; for example, “Most people in the class don’t like watching sitcoms on TV.” 


•
When students are used to the technique, have them take surveys in small groups.

C.
Using Discussions
Interactions Mosaic provides a variety of discussion topics as well as springboards for discussion, such as illustrations and photographs; realia, such as advertisements, charts, and schedules; surveys; and so on. Each discussion has a focus and a clear objective. There are a number of ways to use the discussion sections:


•
Ask questions of the entire class. The advantage of this technique is that the teacher can control the discussion and encourage students to expand on their ideas. The disadvantage is that fewer students may volunteer to speak.


•
Have students discuss the answers in small groups. A representative from each group can then report that group’s ideas to the whole class. The reporting aspect is very important here, so make sure that all groups have a chance to share their ideas even if it means continuing the discussion in the next class.


•
Have partners discuss. This technique helps shy students. However, it is best to combine pair discussions with small group work. Do this by asking each pair to share ideas with another pair. Then ask each small group to report.

D. Using One-sided Dialogs
This is a technique where students see only one person’s role in a dialog. They have to create the other person’s role. 


•
Use the one-sided dialogs in Interactions Mosaic as a basis for writing your own, based on your students’ interests and level of proficiency. 


•
Have upper-level students create their own one-sided dialogs.


•
Have students work in pairs to practice the dialogs.


•
Ask students to perform their dialogs for the class.

E. Using Interviews

Interviews are a way in which students have a chance to talk to one another about subjects that relate to their lives. For example, students can express likes and dislikes; give opinions pro and con; talk about favorite books, movies, entertainers, sports; and so on. You and the class can set up interview worksheets based on interview questions found in Interactions Mosaic. 

F. Using One-Minute Talks

Giving students the opportunity to present a talk to the class is a good way to get students comfortable with expressing themselves in English. You may want to start students out with a 30-second talk and then build up to a longer one.


•
Have each student in class choose the topic based on a topic in the chapter you are working on in Interactions Mosaic.


•
Have each student prepare an outline of the talk, but do not have them write it out.


•
Have students check their outlines with a partner. When the partners have agreed on each other’s outlines, have them practice their talks with each other.


•
Ask for volunteers to give their talks. Do not call on students who might not feel comfortable standing up in front of the class. Encourage them, but do not insist.


•
Ask students to summarize the presenter’s talk in their own words.


•
Do not make any corrections during the presenter’s talk. Take notes of errors, and when and if it is appropriate, talk to the student privately about the errors. You can also give a feedback form to each student for his/her presentation, with positive feedback and a brief note of the errors.
E. Using Games

Any of the language games mentioned previously are excellent devices for increasing speaking skills. In addition, bring in board games in which players are asked to respond verbally.

IV.
Testing

The Interactions Mosaic series includes a placement test for dividing students into the appropriate levels at the beginning of a course and a quiz for each chapter in the Instructor’s Manual. Diagnostic testing, finding problem areas for individuals and classes, should be an ongoing process.

Test-taking strategies for success on standardized tests are practiced in sections called Focus on Testing in Mosaic and Focused Listening and Speaking in Interactions.
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