
their investigation, notes, audiotapes of interviews with a grocery store manager, tran-
scripts of the audiotaped interview,drawings of the various stages of pumpkin rot,graphs
of decomposition over time,and journal entries. After reflecting upon their accumulated
evidence, they would probably decide that the journal entries and the audiotape of in-
terviews did not depict what they had learned and omit these items from the portfolio.

After they have selected items to include in the portfolio, students need to reflect
upon their progress and overall growth. This reflection can occur in different ways.
Teachers frequently have students write captions for each artifact to explain what learn-
ing it depicts. Some teachers have students write letters describing all the items in their
portfolios and explaining why each artifact is evidence of learning.Others have students
create tables of contents to organize their portfolios in a meaningful way. A table of con-
tents might be arranged in a linear fashion to show progression, or it might be arranged
around themes to show the relationships among concepts learned.

Students find “portfolio reviews” with the teacher, parents, or peers meaningful.The
portfolio review gives students and teacher an opportunity to discuss progress, achieve-
ment, and goals. Students can share their portfolios with parents or peers, either in small
groups or before the whole class.This final step encourages positive critiques from sig-
nificant others, and it helps students celebrate with others their progress and success.

Self-Assessment
Self-assessment can encourage students to think about such things as learning styles,
what was learned, the quality of that learning, and personal goal setting.When students
think about their own learning styles and preferences, they reflect on how they best
learn (metacognitive knowledge)—whether through reading, hands-on manipulation of
physical objects, or working collaboratively with others, for example. When students

Portfolio Activity 9.6 DEVELOPING A SCORING RUBRIC

Materials Needed:
• Paper and pencil
• The results of Portfolio Activity 9.4

A. After completing Portfolio Activity 9.4 (or another per-
formance-based activity), develop a scoring rubric to
evaluate the performance. Use the following steps:
1. Collect samples of student work.
2. Determine how an “expert” would perform in the

situation. List the knowledge, skills, or dispositions
an “expert” might have.

3. If possible, examine work that students have com-
pleted to see the range of possible answers and
responses.

4. Identify the observable differences between
“excellent” and “poor” performance.

5. Turn the “good” and “poor” performance into a
range of possible performances.

6. Try to assess students with the range of perfor-
mances you identified.

7. Revise the criteria as needed.

B. Work in teams to try to score the performance using
the rubrics created. Did the rubrics seem accurate and
fair? How might they be revised? If you need more in-
formation, see Arter, J., & J. McTighe, 2001. Scoring
rubrics in the classroom: Using performance criteria
for assessing and improving student performance.
Thousand Oaks, Calif: Corwin Press, Inc.

C. Record your observations in your portfolio.
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Key Idea

Portfolios help stu-
dents reflect on
their growth. Many
students find it
meaningful to share
their achievements
with others.
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