Chapter 4: Books to Begin On

CHAPTER SUMMARY AND OUTLINE

Books help very young children to develop their language ability. Listening to stories and talking about them is important for preschoolers’ growth toward literacy. Some books that have built-in ways of participation are quite intriguing. Babies and toddlers especially benefit from books that allow identification and participation. Several criteria are available for evaluating these books. Finger rhymes and nursery songs are precursors to the Mother Goose books that form the earliest literary heritage for young children. Although there is no certain historical source for these books, they are available in a variety of editions that can be scrutinized through evaluation guidelines. Collections of nursery rhymes from other lands are increasing. Concept books that teach generations are valuable for young children. These include alphabet and counting books that come in many forms. These books are used for extending concepts that children first learn through experience. Slightly more complex books are now being published for preschoolers and help form a bridge to information books. Wordless books are becoming increasingly popular. More and more books are being produced that portray the lives of preschool children. As children move through the beginning stages of reading, they benefit from predictable books that enable their early success at reading. Big books are used in many primary classes to augment early reading instruction. Controlled-vocabulary books also have value for beginning readers but they tend to be limited in quality. The quantity of books for preschoolers is increasing.
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ASSISTING STUDENT LEARNING

INTRODUCTION

· Review the informal outline that begins the chapter. Note that this chapter deals with ten types of books. Read for elements that will differentiate the books and for methods of evaluating the types of books.

DEVELOPING INITIAL LITERACY

· Skim the account of the specific child, noting the descriptions of what a very young child can learn about reading.

· Learn several findings from researchers regarding the way parents share books with young children.

· Note information on the links between literature and early literacy.

BABIES’ FIRST BOOKS

· Be able to describe the first books that appeal to babies.

· Skim the bulk of this section. Look for suggestions of books that you may want to read as representations of this type of book.

TOY BOOKS

· Determine the purpose for toy books. Be able to describe them.

· Skim the descriptions of specific books.

· Read for suggestions on how to use the books with children.

· Know the guidelines for evaluating books for the very young child.

FINGER SONGS AND NURSERY RHYMES

· Skim this section for suggestions of books to read with children.

MOTHER GOOSE

· Find reasons why Mother Goose rhymes appeal to children.

· Skim the sections on editions and collections of Mother Goose looking for books you want to read.

· Know factors to consider when selecting editions of Mother Goose.

· Study the chart of Mother Goose books and note these features in several of the books.

ALPHABET BOOKS

· Know the various types of alphabet books.

· Skim the text and chart for suggestions of alphabet books you would like to read.

· Compare actual books with the chart to observe firsthand the differences among the books.

COUNTING BOOKS

· Learn where counting books fit into the scheme of the child’s learning.

· Skim the text and chart for suggestions of counting books to read.

CONCEPT BOOKS

· Find the definition of a concept book.

· Skim the descriptions of specific books for suggestions of books you would like to read.

WORDLESS BOOKS

· Find the definition of a wordless book.

· Read the suggestions of how to use wordless books with children.

· Skim the discussion of specific books to find suggestions for books you would like to read.

BOOKS ABOUT THE COMMON EXPERIENCES OF THE YOUNG CHILD

· Give a description of recent books for preschoolers.

· Skim the discussion of specific books to find suggestions for books you would like to read.

BOOKS FOR BEGINNING READERS

· Contrast the differences between primes and trade books for preschoolers.

· Identify the characteristics of several kinds of predictable books.

· Skim the text and the chart of predictable books to find suggestions for books you would like to read.

· Define Big Books and know how they are used.

· Be able to state the problems of controlled-vocabulary books.

Key Vocabulary
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ORGANIZING THE TEXTUAL MATERIAL
COMBINING WITH OTHER CHAPTERS

Time constraints may necessitate your consolidating this chapter with others. If so, you may want to combine these portions of Chapter 4 with other chapters as follows:
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Chapter 8
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Toy Books
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Alphabet Books






Chapter 5

Counting Books






Chapter 5

Books about the Common Experiences of the Young Child 
Chapter 5

PLANNING FOR SPECIFIC AUDIENCES

If you have undergraduate students specializing in early childhood education, you may want to give extra time to this chapter and double up on the historical fiction and biography sections. If the early-childhood specialists are few in number, you may want to give them special assignments that will focus on these books. Give attention to the Personal Explorations and Into the Classroom features in the text. Parents of young children should give careful attention to this chapter; differentiate your assignments to accommodate them. Undergraduate elementary education majors could skim most of this chapter, viewing it as the experiences that children in their classes might have had if they had been in a book-rich environment. They might also consider implications of what their children will have missed if they have not been involved with books in their preschool experiences. Graduate students may want to give more attention to the research studies that underlie the use of books with young children for promoting early literacy. School media specialists may see this chapter information as important for parents of preschoolers. Public librarians may recognize this area of books as a major growth area. Generalists may benefit from knowing resources for parent education, for personnel of day care centers, and for kindergarten teachers.

INTRODUCING THE CHAPTER

Poetry of Mother Goose is familiar; it offers a secure way to begin the presentation of the genre chapters. Iona Opie’s Here Comes Mother Goose, illustrated by Rosemary Wells (Candlewick, 1999), is a handsome edition to use. Share some of the old favorites and show the illustrations. Discuss the colors, the costumes, and the depictions.

Another eye-catching introductory book would be one of the big books such as Pat Hutchins’s Rosie’s Walk (MacMillan, 1968). Read the story to the class as it night be done in a preschool classroom. Ask for volunteers to demonstrate the activities a teacher might ask children to do, such as picking out certain words and predicting what will happen next.

TEACHING WITH THE TEXTBOOK

1. EVALUATING MOTHER GOOSE EDITIONS

Develop one of the suggested learning activities from the end of the textbook chapter by having students bring three different Mother Goose editions to class. If your undergraduate students have not done a comparative evaluation, begin the process by evaluating a portion of Arnold Lobel’s The Random House Book of Mother Goose (Random House, 1986). Prior to class prepare an overhead transparency that uses as headings the seven points listed in “Evaluating Mother Goose Books” on page 131 of the textbook. Have students use one of their books along with the Lobel book. Ask them to turn to the Jack and Jill rhyme in their books; at once they will note the presence or absence of an index and/or table of contents. Note this on the overhead for the Lobel book. Ask them to compare the text. Are the same number of verses included in all editions? Make a notation on the chart. Look at the placement of the illustration on the page, then call attention to the text questions relating to illustrations. Note students’ comments about illustrations on the transparency. Follow this format until students appear to be comfortable with the procedure. Encourage them to alter the headings if they desire. Some may want to add a heading about the type of audience to whom the book is directed; others may want to make more than one column for the illustration questions.

When students are ready, give them 24 x 36-inch sheets of paper and marking pens. Have them work on the comparative evaluations together. When they have completed this task, post the charts around the room and note the information. Give students time to assimilate the items and then ask them to draw conclusions about Mother Goose books in general and specific editions in particular.

Reflecting on Methodology: Discuss the process of comparative evaluation. Encourage students to consider the value of your introduction to the activity, the use of the overhead transparency for giving examples, and the validity of the technique wherein everyone evaluates a book simultaneously. Have students judge whether their time was well spent doing the evaluation. Were they able to draw conclusions? Would it be appropriate to have an active experience such as this in an elementary classroom?

2. BECOMING ACQUAINTED WITH ALPHABET AND COUNTING BOOKS

Assign students to bring several alphabet and counting books to class. The two charts in the textbook offer a source for selection. Students might also find other books in public libraries and school media centers that would make worthwhile contrasts and additions to these compilations. Students specializing in early childhood education may want to familiarize themselves with other tools for selecting alphabet books: Alphabet Books as a Key to Language Patterns: An Annotated Action Bibliography by Patricia L. Roberts (Shoe String Press, 1988); ABC Books and Activites by Cathie Hilterbran Cooper (Scarecrow Press, 1996); Counting Books Are More Than Numbers: An Annotated Action Bibliography by Patricia L. Roberts (Shoe String Press, 1989); and Counting Your Way through 1-2-3 by Cathie Hilterbran Cooper (Scarecrow Press, 1997).

Organize students in circles of six or seven (small enough to see the books clearly; large enough for a good variety of books). Have them look at selected pages in the books with each person holding his illustrations toward the center of the group. Alphabet pages with A and X are always interesting for comparisons. Let them choose several others, but not all the pages. Do the same with the counting books; it’s interesting to compare what authors do after teaching the number 10.

Following this, have students organize the books into categories as noted on the two charts in the text. For ABC books: word/picture identification; simple narrative; riddles or puzzles; topical themes. For counting books: one-to-one correspondence; other simple mathematical concepts; number stories and puzzles. Suggest that students read one book from each category. Give time for this reading in class. You should read also; students usually manage to bring in books unfamiliar to the instructor.

Reflecting on Methodology: Weigh with your students the validity of giving a chunk of college class time to reading children’s books. Is it a waste of tuition and/or taxpayers’ money? Is it indicative of a lazy instructor? Is it a waste of time that could be spent learning something? All of these are criticisms made regarding trade book reading in the elementary classroom. Help students find supportive arguments for doing in-class reading.

3. CREATING ORIGINAL CONCEPT BOOKS

Encourage your students’ imaginative thinking by giving them an opportunity to speculate about making concept books. Tell them via the syllabus or in previous classes that you will spend class time developing ideas for original concept books. Bring a wide assortment of concept books to class. Include books that describe the following, which are shown with examples:

	OBJECTS

Aliki. My Feet. Thomas Y. Crowell,

 1990.

Brown, Craig. Tractor. Greenwillow,

 1995.

Crews, Donald. Freight Train.
 Greenwillow, 1978.

Crews, Donald. Inside Freight Train.
 Harper Festival, 2001.


	CLASSES OF OBJECTS

Falconer, Ian. Olivia’s Opposites.
 Simon & Schuster / Anne Schwartz,

 2002.

Fleming, Denise. Barnyard Banter.
 Holt, 1994.

Miller, Margaret. Big and Little.
 Greenwillow, 1998.



	ABSTRACT IDEAS

Ehlert, Lois. Color Zoo. Lippincott,

 1990.

Hughes, Shirley. Bathwater’s Hot.
 Greenwillow, 1975.

Otto, Carolyn. What Color is

 Camouflage? HarperCollins, 2000.


	EXPLAIN PROCESSES AND RELATIONSHIPS

Ehlert, Lois. Red Leaf, Yellow Leaf.
 Harcourt Brace, 1993.

Ehlert, Lois. Waiting for Wings.
 Harcourt, 2001.

Hoban, Tana. Dip, Drill, Dump, Fill.
 Lothrop, Lee & Shepard, 1985.

Jonas, Ann. Color Dance.
 Greenwillow, 1989.




Be sure to include some books with photographs as illustrations. Give time for students to read several books in class.

Ask students to think about other objects, classes of objects, abstract ideas, and processes that are within the early experience of young children. For help have them turn to Chapter 2 of the textbook to scan the “Resource for Teaching: Guidelines for Ages and Stages” section. Encourage them to think of young children whom they know and relate the sorts of concepts they are learning. Brainstorm for concepts. For example, students may suggest topics such as sitters, beds, wide and narrow, and switching on lights. When you have enough ideas listed on the chalkboard, have students look them over for a concept that could be developed as a book. Give them time to explore initial ideas. Some might want to write ideas in words. Others might want to sketch ideas on a storyboard. Invite students to reread some of the books in class or look at others for ideas if they want additional help. Be supportive of all your students’ efforts.

It is unlikely that anyone will draft a complete book in this short time. (It is true that writers sometimes conceive an idea in a brief flash of time; however, published authors usually spend weeks—or longer—refining and executing the idea.) Encourage students to play with their ideas in the days to come and, if an idea seems fruitful, prepare it as a handmade book for a particular group of children.

Reflecting on Methodology: Prod students to think about the encouragement of creativity in the classroom. On what theory is a teacher acting who gives assignments of this nature? What is the rationale for giving assignments such as this only to gifted and talented students? Consider whether this class experience can be construed as demanding instant creativity. Ask students to share their feelings about their productivity in this class session. Urge students who seem to have limited ideas to respond. What were the things that you did that seemed helpful to the students? Have students draw implications from this experience for their own teaching in the elementary school.

4. USING PREDICTABLE BOOKS TO INTRODUCE THE READING PROCESS

Demonstrate to your students how to acquaint nonreading children with the concept of book, story, and print. Use a book with a strong repetitive pattern, such as Sue Williams’s Let’s Go Visiting (Harcourt Brace, 1998). Read aloud the first segment showing the pictures. In the second segment, invite the students to join in. Continue the reading while covering the repeated phrase with your finger or a small card. Next, show only the first letter of the phrase to be repeated.

Explain to your students that this activity will give children who are not yet readers the concept of book language and the way a book looks. Later, children will look through the book, see the print, and make a connection with aspects of print. As children continue to hear repetitive stories read by a teacher who uses the modified close technique that you have demonstrated, their acquaintance with the concepts of reading will be strengthened.

Seat your students in groups of four to six and give each group one or two books with highly repetitive phrases or questions. (See the list on pages 155–156 of the textbook.) Give them time to practice reading the books within their groups in the style you have shown.

5. CREATING BIG BOOKS FOR BEGINNING READERS

Inform students, especially those specializing in early childhood education, about the movement for the use of big books with beginning readers. Create a big book in class so that students will have a model for doing this themselves. An especially helpful book is Making and Using Big Books by Gail Heald-Taylor (Shirley Lewis Information Services, 196 North Queen Street, Toronto, Ontario, 1985). This book gives ten examples, including A Dark Dark Tale by Ruth Brown (Dial, 1984) and The Rose in My Garden by Anita Lobel (Greenwillow, 1984). Both of these books would be good models to use in your classroom. You will need posterboard, marking pens, rulers, drawing paper, paste, paint, or fabrics for the art medium, and large rings for binding the book.

Read aloud the book story and discuss what parts of the book you want to include in your big book. Talk over placement on the page and what sections should be illustrated. When the planning is complete, assign individuals and small groups to complete the tasks.

Reflecting on Methodology: Discuss the implications of a large-group project for the preparation of a big book. What would students learn in literature, reading, and language arts? What would they learn in other academic areas? What other potential learnings are there? Discuss your organizational plans. Ask for other ways that the project could be done.

Evaluation: Choose one trait that you want to observe during this activity. It might be any of these: Does the student stay on task? Does the student offer original ideas? Does the student show leadership skills? Does the student share in the tasks?

6. DESIGNING A MURAL WITH ENVIRONMENTAL PRINT

Engage undergraduate students in the creation of a college classroom mural using environmental print from the building where you meet. Begin by sharing School Bus by Donald Crews (Greenwillow, 1984) with your students. Then show I Read Signs by Tana Hoban (Greenwillow, 1983). Discuss the use of environmental print in the books and talk about environmental print that is prevalent around all of us. Look around the classroom and hallways for examples of it. Suggest making a mural in the classroom that would show environmental print; invite students’ suggestions of how to develop the mural. Encourage group work that could be joined together to make a large scene. For example, the group might choose to show a cross-section of your four-floor college building; the class could divide into four groups to explore each floor. Another idea would be to show the paths to your institution—interstate highways, country lanes, city boulevards, alleyways, etc. Group students according to their topics and help them plan viable tasks.

You may want to do the mural in the style of Donald Crews, with bold opaque colors, or you might want to follow Tana Hoban’s photographic form. Plan your materials accordingly. Think chronologically about every step in the procedure, jotting down supplies and equipment that will be needed. Be sure to plan for spills and cleanup materials. Group art activities at the elementary and college levels are much the same other than the safety aspect; usually the paste is hardened or everyone wants the red paint.

Class sessions such as this sometimes are more effective at both elementary and college levels if the activity is preplanned. The books could be read and the project discussed during one session, and the actual work could take place during another. You may want to appoint a student group to help with the collection, setup, and cleanup of materials. Another group could be responsible for mounting the various groups’ materials on the bulletin board or wall; still another group could write a statement explaining the mural’s purpose.

Students may benefit from perusing professional materials about the creation of murals. A helpful source is The New Handbook for Storytellers by Caroline Feller Bauer (American Library Association, 1993).

Reflecting on Methodology: Activities such as this are tiring and messy, but undergraduate students benefit from engaging in processes that they will use in the elementary classroom. Reflect on what occurred during the one or two class sessions. Have students recall and write on the chalkboard the activities that were done. Note that you yourself initiated them and whether they were carried out by students. Discuss what worked well and what was problematic. Talk over cautions they will need to note in the elementary classroom. Raise questions of noise, staying on task, and related discipline concerns. Discuss the value of projects such as this for developing elementary school children’s creative thinking ability.

BOOK CART BOOKS

This collection brings together the books that are a step away from play. They invite active engagement between the child and the book.

MANIPULATION, PARTICIPATION, EXTENSION: 

BOOKS THAT INVOLVE THE PREREADER
Alarcon, Karen Beaumont. Louella Mae, She’s Run Away! Holt, 1997.

Anholt, Catherine and Laurence. What Makes Me Happy? Candlewick, 1995.

Baker, Keith. Hide and Snake. Harcourt Brace Jovanovich, 1991.

Barton, Byron. The Little Red Hen. HarperCollins, 1994.

Brown, Marc. Play Rhymes. Dutton, 1987.

Calmenson. Stephanie. The Teeny Tiny Teacher: A Teeny Tiny Ghost Story, Adapted a Teeny Tiny Bit. Scholastic, 1998.

Capucelli, Alyssa Satin. Inside a Zoo in the City: A Rebus Read-Aloud. Illustrated by Ted Arnold. Scholastic, 2001.

Carle, Eric. “Slowly, Slowly, Slowly,” Said the Sloth. Philomel, 2002.

Christelow, Eileen. Five Little Monkeys Jumping on the Bed. Clarion, 1989.

Cole, Joanna, and Stephanie Calmenson. Miss Mary Mack and Other Children’s Street Rhymes. Illustrated by Alan Tiegreen. Morrow Junior Books, 1990.

Coney, Frances. Old MacDonald Had a Farm. Illustrated by Iain Smyth. Scholastic, 2002.

Dillo, Leo, and Diane Dillon. Rap a Tap Tap: Here’s Bojangles—Think of That! Scholastic/Blue Sky, 2003.

Ehlert, Lois. Color Farm. Lippincott, 1990.

Ehlert, Lois. Color Zoo. Lippincott, 1989.

Falwell, Carolyn. Clowning Around. Orchard Books, 1991.

Falell, Cathryn. Turtle Splash: Countdown at the Pond. Greenwillow/ HarperCollins, 2002.

Fleming, Candace. Muncha! Muncha! Muncha! Illustrated by G. Brian Karas. Simon & Schuster/ Atheneum, 2003.

Hill, Eric. Spot Bakes a Cake. Putnam, 1994.

Hillenbrand, Will. Fiddle-I-Fee. Harcourt, 2002.

Hoban, Tana. All about Where. Greenwillow, 1990.

Hoban, Tana. Is It Larger? Is It Smaller? Greenwillow, 1985.

Kovalski, Maryann. The Wheels on the Bus. Little, Brown, 1987.

MacDonald, Elizabeth. The Wolf Is Coming. Illustrated by Ken Brown. Dutton, 1998.

MacDonald, Suse. Alphabatics. Bradbury, 1986.

Martin, Bill Jr., and John Archarnbault. Polar Bear, Polar Bear What Do You Hear? Illustrated by Eric Carle. Holt, 1991.

Marzollo, Jean. Pretend You’re a Cat. Illustrated by Jerry Pinkney. Dial, 1990.

McMillan, Bruce. Step by Step. Lothrop, Lee & Shepard, 1987.

Merriam, Eve. Ten Rosy Roses. Illustrated by Julia Gorton. HarperCollins, 1999.

Miller, Margaret. Who Uses This? Greenwillow, 1990.

Neitzel, Shirley. I’m Taking a Trip on My Train. Greenwillow, 1999.

Neumeire, Marty, and Byron Glaser. Action Alphabet. Greenwillow, 1984.

Pizer, Abigail. It’s a Perfect Day. Lippincott, 1990.

Rankin, Laur. The Handmade Alphabet. Dial, 1991.

Schories, Pat. Mouse Around. Farrar, Straus & Giroux, 1991.

Sturges, Philemon. Ten Flashing Fire Flies. Illustrated by Ana Vojtech. North-South, 1995.

Van Laan, Nancy. This Is the Hat: A Story in Rhyme. Illustrated by Holly Meade. Little, Brown, 1995.

Westcott, Nadine Bernard. Peanut Butter and Jelly: A Play Rhyme. Dutton, 1992.

Wood, Don and Audrey. Piggies. Harcourt Brace Jovanovich, 1991.

Zelinsky, Paul O. Knick-Knack Paddywhack! A Moving Parts Book. Dutton, 2002.

EXTENDING LEARNING THROUGH AUDIO-VISUAL MATERIALS

Alphabet Books. University of South Carolina, n.d. Videocassette/VHS. 30 min. Color. 

Gives the history of alphabet books and points out evaluative criteria. Part of the “Jump over the Moon” Series.

The Snowman. Weston Woods, 1983. 16mm film/videocassette. 26 min. Color. 

1984 Notable Children’s Film. 
Based on the wordless book by Raymond Briggs.

Ten, Nine, Eight. Random House, 1985. Filmstrip with cassette. 4:17 min. Color. 

1986 Notable Children’s Filmstrip. 

Based on the book by Molly Bang.

Wordless Books. University of South Carolina, n.d. Videocassette/VHS. 30 min. Color. 

Discusses critical reactions to wordless books and points out ways the books may be used for reading readiness. Part of the “Jump over the Moon” Series.

Chicka Chicka Boom Boom. Simon & Schuster, 1991. Audiocassette/hardcover book. 17 min. 

This popular alphabet book sparkles with the addition of varied readings.

The Little Red Hen. Weston Woods, 1991. Videocassette. Approx. 8 min. 

The message depicted in this classic tale by Paul Galdone illustrates that good values still stand the test of time.

The Three Little Pigs. Weston Woods, n.d. 16mm film and videocassette. 8 min. Animated. 

James Marshall’s exuberant illustrations take viewers from amusing scene to amusing scene.

The Three Little Pigs. Weston Woods, n.d. 16mm film and videocassette. 9 min. 

This favorite story features a lively narration by Ian Thomson. From the book by Erik Blegvad.

Charlie Needs a Cloak. Weston Woods, n.d. 16mm film and videocassette. 
8 min. Animated. 

Charlie the shepherd makes a new red cloak to replace his old one, and shows how cloth is made from wool. Based on the book by Tomie de Paola. ALA Notable Book and Film; Silver Medal, International Film & TV Festival of New York.

Rosie’s Walk. Weston Woods, n.d. 16mm film and videocassette. 5 min. Animated. 

Rosie, a little red hen, unknowingly leads a stalking fox through the barnyard into one disaster after another. Based on the book by Pat Hutchins. CINE Golden Eagle; Blue Ribbon, American Film Festival.

Some Mother Goose Rhymes. Live Oak Media, 1990. Videocassette with activity sheets. 10:40 min. Color. 

Nine traditional nursery rhymes are animated, narrated, and accompanied by background orchestral music. Includes “Humpty Dumpty,” “One, Two, Buckle My Shoe,” “Gold Lock, Gold Key,” “ABC Song,” “Two Blackbirds,” “Hickory Dickory Dock,” “Hey Diddle Diddle,” “The House Jack Built,” and “Old King Cole.”

A Quiet Evening with Mother Goose. Distributed by Monterey Media. 2000. Videocassette. 30 min. 

This video is less than quiet, but a joyous celebration of Mother Goose Rhymes. Four adults pretending to be children play together and talk in Mother Goose rhymes.

In the Small, Small Pond. 5 minutes. Weston Woods Studios Inc, 2002.

Bright, vibrant colors, sprightly music, and Laura Dern’s soothing narration bring Denise Fleming’s Caldecott Honor book to life. “Wiggle, waddle, shiver, quiver, sweep, scoop, and splash” through this delightful iconographic video.

Trashy Town. 6 minutes. Weston Woods Studios, Inc, 2002. 

“Dump it in, smash it down, drive around the Trashy Town” with energetic trash man Mr. Gilly. Playful animation and a catchy musical score make this video, which is based on the book by Andrea Zimmerman and David Clemesha with illustrations by Dan Yaccarino, lots of good clean fun.

WEB LINKS LISTED IN STUDENT STUDY GUIDE

Go to www.mhhe.com/huck8e, Chapter 4, to link to these sites.

The National Parent Information Network Virtual Library

NPIN is a resource created by ERIC (Educational Resources Information Clearing house) developed to provide parents with research-based information on parenting and learning. This site includes some helpful information on children and early book experiences.

The Official Eric Carle Web Site

Eric Carle has written many wonderful books for beginning readers. At this site you can learn more about the author, view a collection of his artwork, and find a collection of ideas for using his books in the classroom.

The Mother Goose Pages: Mother Goose, Nursery Rhymes, and Children’s Songs

This extensive resource provides a rich array of nursery rhymes and songs grouped alphabetically and by theme, tips on reading rhymes with children, and reviews of recommended readings and resources.

The Mother Goose Society

This site includes historical information, a collection of rhymes and fingerplays, suggestions for celebrating Mother Goose Day (May 1st), recipes, Mother Goose Performers, and links to other goose sites.
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