Chapter 8: Poetry

CHAPTER SUMMARY AND OUTLINE

Although poetry eludes definition, it has certain characteristics that distinguish it from prose. Children’s poetry must be related to familiar experiences of childhood and should not be didactic or overly sentimental. Teachers need to know the language of poetry for their use; children should not be required to analyze poetry for technical elements. Poetry is developed with the use of rhythm; elements of sound, including rhyme; sensory imagery; figurative language; shape; and emotional intensity. Children’s poetry is written in several forms: ballads, narrative poems, lyrical poems, limericks, free verse, haiku, and concrete poems. Results of research studies over sixty years indicate certain stability in children’s poetry preferences at primary and intermediate grade levels. Trends in publishing include an increase in poetry books and an expanded range of subject matter. This range includes humorous verse, poems related to the world of childhood, nature poems, and multicultural poems. Many poets are quite versatile in their offerings. Anthologies no longer stay in print for long periods of time due to copyright restrictions; thus, there are many collections of specialized poems and picture-book editions of single poems. Poor selection of poems, neglect of poetry, required memorization of poems, and too-detailed analysis of poems are practices that contribute to the misuse of poetry. Teachers who are truly committed to poetry are those who make available to children a strong poetry-book collection, who connect poetry with prose and topics across the curriculum, who provide listening areas and visual displays of poetry, who make time for sharing and allowing children to read poetry daily, who have built their personal files of individual poems that are immediately accessible in the classroom, and who present poetry with enthusiasm. There are techniques for discussing poetry with children, for helping children practice writing poetry from models, and for sustaining writing of meaningful poetry. Choral reading encourages interest in poetry. Teachers should provide opportunities for children to develop an appreciation of poetry. In poetry workshops, students may use models to begin writing poetry. They learn to write about what they know and learn to critique and revise their poetry writing.

I. THE MEANING OF POETRY

A. Poetry for Children

B. The Elements of Poetry

1. Rhythm

2. Rhyme and Sound

3. Imagery

4. Figurative Language: Comparison and Contrast

5. Shape

6. Emotional Force

C. Forms of Poetry for Children

1. Ballads

2. Narrative Poems

3. Lyrical Poetry

4. Limericks

5. Free Verse

6. Haiku

7. Concrete Poetry

II. SELECTING POETRY FOR CHILDREN

A. Children’s Poetry Preferences

B. Poets and Their Books

1. Humorous Verse

2. Interpreters of the World of Childhood

3. Multicultural Poetry

4. Poets of Nature

5. Versatile Poets

C. Anthologies of Poems for Children

1. Comprehensive Poetry Collections

2. Specialized Collections

3. Picture-Book Editions of Single Poems

III. SHARING POETRY WITH CHILDREN

A. Creating a Climate for Enjoyment

B. Finding Time for Poetry

C. Reading Poetry to Children

D. Discussing Poetry with Children

E. Children Writing Poetry


1. Using Models from Literature


2. Poetry Workshop

F. Choral Reading

ASSISTING STUDENT LEARNING

INTRODUCTION

· Study the informal outline at the beginning of the chapter to organize your reading.

THE MEANING OF POETRY

· Find six characteristics of poetry that can be used to describe what poetry is.

· Be able to give examples of rhythm and imagery as elements of poetry.

· Know the devices that give distinctive sound to poetry.

· Know the devices of figurative language that allow comparisons and contrasts in poetry.

· Explain how poetry gains meaning from shape.

· Be able to use the “Questions for Evaluating Poetry for Children.”

· Distinguish the differences among these forms of poetry: ballads, narrative poems, lyrical poems, limericks, free verse, haiku, concrete poetry.

· Know writers of multicultural poems and show awareness of their work.

SELECTING POETRY FOR CHILDREN

· Determine the poetry preferences of children according to the Terry and the Fisher and Natarella studies.

· Determine three appropriate guidelines teachers can follow when selecting poems for children.

· Learn about recent trends in the publication of poetry.

· Find what distinguishes poetry from verse.

· Skim the sections that describe poets and their work, stopping to read more carefully about specific poems that you might want to read.

· Be able to use the “Questions for Evaluating Poetry Anthologies” guidelines.

· Skim the charts on “Comprehensive Poetry Anthologies,” “Specialized Collections of Poetry” and “Picture-Book Editions of Single Poems.”

SHARING POETRY WITH CHILDREN

· Find four ways in which poetry is misused in the classroom.

· Be able to describe a classroom that has a good climate for poetry.

· Skim the chart on “Poetry/Prose Connections.” Select one group and read the books to learn firsthand what is meant by the connections.

· Find ways in which poetry can be shared with children. Practice poetry-reading techniques recommended in the text.

· Find two guidelines for discussing poetry.

· Seek ways that students can use models in poetry writing.

· Determine how teachers can provide guidelines in poetry workshops for children’s poetry writing.

· Find five types of choral speaking arrangements.

· Determine the value of choral reading.
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ORGANIZING THE TEXTUAL MATERIAL
COMBINING WITH OTHER CHAPTERS

Poetry is unique in that it needs special attention to teach the way that form and style create meaning. Certainly specific class sessions must be given to poetry exclusively; however, an attitude of poetry appreciation can be developed by using poems with each class session. The Poetry/Prose connections in this chapter provide ideas for using poetry in teaching the other chapters in the text.

PLANNING FOR SPECIFIC AUDIENCES

Give undergraduate elementary education students opportunities to practice using poetry: planning discussion questions, reading aloud, doing choral reading, organizing bulletin boards and other displays, creating poetry cycles and personal anthologies.

English majors may want to compare and contrast classic and modern children’s poetry. Reading specialists will benefit from acquaintance with indexes to specific subject matter in poems and to well-indexed anthologies.

INTRODUCING THE CHAPTER

A poem about writing poetry makes a fitting introduction to this chapter. Karla Kuskin writes of poetic inspiration in “Where do you get the idea for a poem?” in Bobbye Goldstein’s Inner Chimes (Wordsong, 1992). Other poems in this collection would make fine introductions to this chapter.

The trend of increased publishing of poetry books for children is reflected in Newbery Award winners. Nancy Willard’s A Visit to William Blake’s Inn: Poems for Innocent and Experienced Travelers, with illustrations by Alice and Martin Provensen, was the 1982 winner. In 1989 Paul Fleischman received the award for his innovative work, Joyful Noise: Poems for Two Voices.
TEACHING WITH THE TEXTBOOK

1. PICKING POEMS THAT CHILDREN ENJOY

Use the reports of the two research studies that were conducted on the poetry preferences of primary and intermediate grade children:

Fisher, Carol J., and Margaret A. Natarella. “Young Children’s Preferences in Poetry: A National Survey of First, Second, and Third Graders,” Research in the Teaching of English, 16 (December 1982): 339–354.

Terry, Ann. Children’s Poetry Preferences: A National Survey of Upper Elementary Grades. NCTE, 1984 [1974].

The Terry book lists the 25 most-liked and 25 least-liked poems of the survey. The sources of the 25 most-liked poems are included in a bibliography. Many of the poems are included in the research report. Find individual poems that were most liked and least liked, according to intermediate grade students in the study.

Have each student make a chart in this manner:

	Poem Title
	Most Liked
	Least Liked

	
	
	

	
	
	


Make the same chart on the chalkboard. Have students read aloud the individual poems to the group. After each reading, ask them to write the poem title and mark the column that they think is appropriate for the children’s choices.

When ten to twelve poems have been read, tabulate the result and mark those on the chalkboard. Indicate in which list the poems fall, according to the study. Read aloud some of the other most-liked poems. Have students draw some generalizations about the poems that were most liked. Be sure to inform your students that every poem was included on at least one child’s favorite list.

Reflecting on Methodology: Discuss the technique of making generalizations based on a sampling of particulars. Reflect on the fact that the generalization developed is useful information for working with groups but it is important to use specifics when working with individuals.

2. EVALUATING CHILDREN’S POEMS

Collect a variety of poems of good, bad, and uneven quality. Try to find examples of these types of poetry writing:

	Well-Written Poems
	Weak Poems

	Worthy meaning implicitly stated

Childlike theme and interest

Funny with sensory imagery/figurative language

Childlike tone

Rhythm adds meaning

Natural rhyme

Understandable metaphors
	Moralistic, preachy, didactic

Adult theme and interest

Funny with no sensory images/figurative language

Overly sentimental tone

Halting rhythm unrelated to meaning

Contrived rhyme

Advanced metaphors 


Some poems that could be used for this activity can be found in the following anthologies:

Prelutsky, Jack. ed. The Random House Book of Poetry for Children. Illustrated by Arnold Lobel. Random House, 1983.

“Eat-It-All Elaine” by Kaye Starbird

“The Troll” by Jack Prelutsky

“Dandelion” by Hilda Conkling

“Far Trek” by June Brady

“The Owl and the Pussycat” by Edward Lear

“Valentine” by Shel Silverstein

“It Antonio” by Laura E. Richards

de Paola, Tomie, ed. Tomie de Paola’s Book of Poems. Putnam’s, 1988.

“The Moon’s the North Wind’s Cooky” by Vachel Lindsay

“Stopping by Woods on a Snowy Evening” by Robert Frost

“Celebration” by Alonzo Lopez

“Halloween Indignation Meeting” by Margaret Fishback

“Autumn” by Emily Dickinson

Begin by reading aloud two poems: “Dining Out” by Nora Smaridge, in Manners Matter (Abingdon, 1980); and “I am Learning” by Arnold Adolff, in Eats (Lothrop, 1979). The first is a poem that tells what things to “Please do. . .” and “don’t     do. . .” when eating in a restaurant. The latter tells of a child trying to use chopsticks but truly wanting a fork. Discuss the differences. Draw a comparison on the chalkboard in the style of the chart above. Have students look at the “Questions for Evaluating Poetry for Children” in the textbook (page 368). Direct them to develop some other comparisons to add to the chart. Don’t labor over the chart; you can come back to it soon. Distribute the poems to small groups of students and ask them to evaluate them according to the guide questions. When the groups complete this activity, fill in the chart with other points that the students have found that distinguish better poems from others.

3. GETTING ACQUAINTED WITH NCTE AWARD-WINNING POETS

Introduce students to the works of the poets who have won the National Council of Teachers of English (NCTE) Poetry Award. The awards were given for the body of their work to the following poets in the years noted.

1977 

David McCord


1978 

Aileen Fisher


1979 

Karla Kuskin


1980 

Myra Cohn Livingston

1981 

Eve Merriam


1982 

John Ciardi


1985 

Lilian Moore


1988 

Arnold Adoff

1991 

Valerie Worth

1994 

Barbara Esbensen

1997 

Eloise Greenfield

2000 

X. J. Kennedy

2003

Mary Ann Hoberman

Background biographical information is available about these poets in the standard children’s literature reference sources: Something about the Author (Gale Research) and Twentieth Century Children’s Writers (St. Martin’s Press). In addition, articles in the “Profile” column of Language Arts have appeared for most of the winners.

Bishop, Rudine Sims. “Profile: Eloise Greenfield.” Language Arts, 74 (December 1997): 630–34.

Burrows, Alvina Trent. “Profile: Karla Kuskin.” Language Arts, 56 (November/December 1979): 934–40.

Darigan, Daniel L. “NCTE Poetry Award Recipient X. J. Kennedy.” Language Arts, 78 (January, 2001): 295–99.

Dillon, David. “Perspective: David McCord.” Language Arts, 55 (March 1978): 379–82.

Glazer, Joan I. “Profile: Lilian Moore.” Language Arts, 62 (October 1985): 
647–52.

Greenlaw, M. Jean. “Profile: Barbara Esbensen.” Language Arts, 71 (November 1994): 544–48.

Hopkins, Lee Bennett. “Profile: Aileen Fisher.” Language Arts, 55 (October 1978): 868–72.

Hopkins, Lee Bennett. “Profile: Valerie Worth.” Language Arts, 68 (October 1991): 499–501.

Porter, E. Jane. “Profile: Myra Cohn Livingston.” Language Arts, 57 (November/December 1980): 901–5.

Sloan, Glenna. “Profile: Eve Merriam.” Language Arts, 58 (November/December 1981): 957–64.

White, Mary Lou. “Profile: Arnold Adoff.” Language Arts, 65 (October 1988): 584–91.

Most of these articles contain bibliographies, so bring a selected assortment to class.

Begin by using the filmstrip Poetry Explained by Karla Kuskin (Weston Woods); follow with an introduction to the works of the various poets.

Use records of the poets reading their own work when possible. You will two find delightful recordings by John Ciardi, You Know Who, Fiddler Dan, John J. Plenty, and Other Poems (Spoken Arts, 1966) and You Read to Me, I’ll Read to You (Spoken Arts, 1966). Another filmstrip, First Choice: Poets and Poetry (Pied Piper Productions), features four of the award-winning poets: Karla Kuskin, Myra Cohn Livingston, David McCord, and Eve Merriam. Group students and have each group read several poems by the same poet. Lead them to discuss tone, theme, similarities, and style.

Suggestion for discussion after listening to recordings of poetry: Arnold Adoff’s theory of “visual poetry,” which is discussed in the Language Arts “Profile.” How would you deal with this concept in teaching? Contrast it to the obvious oral quality of Fleischman’s poems “for two voices.”

Can they determine why the committee selected the particular poet’s work to be honored?

Reflecting on Methodology: Discuss the use of records for listening to poetry. Ask how they think children would respond to these recordings. Talk over ways the recordings might be used in classrooms.

4. DISCUSSING POETRY IN THE CLASSROOM

Give students an opportunity to discuss a poem, although this activity when used in classrooms is often overdone. It’s difficult to maintain the fine line between leading a student to a deeper meaning and overanalyzing a poem to the detriment of enjoyment. Look over the poetry discussion in the textbook on page 398. Zero in on the teacher in the discussion of “The Drum.” It might be helpful to highlight the teacher’s words in their texts in order to more clearly understand what she did. Have students note comments that nudged them to share, comments that summarized and rephrased what students said, directions that took them back to the text, and questions that asked for opinion.

Share a poem with your students and ask them to tell you what part of the poem had special meaning for them. It might be a part that bothers, puzzles, or strikes a memory. Then have students ask questions about that part. Share them in class, noting them on the chalkboard. Ask one group of four to six students to discuss the poem while the rest of the class listens. Appoint one student to be the leader. If appropriate, you may want to change the leader during the discussion. When the group is finished, ask the observers to comment. Was the group leader able to guide the talk so that the ensuing discussion moved toward understanding the meaning of the poem?

Have small groups of students practice poetry discussion. Use poems from the text such as “Fueled,” “Listening to Grownups Quarreling,” and “Peach.” Circulate among the groups and help when necessary by encouraging the students to take an observer’s stance and review what they have been saying. Bring all the groups together and ask them to share their feelings about leading a discussion.

5. READING ALOUD IN THE CLASSROOM

Let this be an active session in which students can learn and practice techniques for reading poetry aloud. Begin by reading aloud a presentation. You might choose from the following:

Fleischman, Paul. Big Talk: Poems for Four Voices. Illustrated by Beppe Giacobbbe. Candewick, 2000. Choose a poem that seems easy to read and invite three students to join you in a reading.

Hughes, Langston. “ I Too, Sing America” in The Dream Keeper. Illustrated by Brian Pinkney. Knopf, 1994. Serious poems take much practice. The message must be enhanced, not hampered, by the punctuation.

Kuskin, Karla. “Running Away,” in Near the Window Tree. Harper, 1978. Each poem in this book has notes about the poem’s origin. Introduce the poem, using comments from the notes in order to model a good introductory statement.

Martin, Bill Jr. and John Archambault. Barn Dance. Illustrated by Ted Rand. Holt, 1986. When the rhythm of the square-dance caller is caught, the poem becomes a dance.

Schick, Joel. The Gobbl-Uns’ll Git You Ef You Don’t Watch Out: James Whitcomb Riley’s Little Orphant Annie. Lippincott, 1975. The dialect is difficult to read aloud, but show students what fun the poem is when it is read well.

Following the reading aloud, discuss the process you used. Share the checklist below for reading poetry aloud. Review the various points. Encourage students to record poetry read aloud and evaluate their own performance.

Organize students in trios and have them practice reading aloud some poetry. Use poems from the text in which the interpretation is enhanced by practice, such as these:

Greenfield, Eloise. “Rope Rhyme,” page 362.

Hoberman, Mary Ann. “Hello and Good-by,” page 362.

McCord, David. “The Pickety Fence,” page 363.

Worth, Valerie. “Mud,” page 365.

Barbara Esbensen, “Elephant,” page 380.

Encourage students to use the checklist as a guide during practice sessions.

CHECKLIST FOR READING POETRY ALOUD

INTERPRETATION

1. Do I have a clear meaning of the poem?

2. Do I understand the nuances brought about by figures of speech?

3. Do I sense the intent given by the punctuation?

VOCAL PRACTICE

1. Am I using volume appropriate for the size of the group?

2. Am I reading at a tempo so that I can interpret appropriately but still be understood by listeners?

3. Am I using tone and pitch appropriate for the mood of the poem?

4. Am I speaking with cadence that interprets meaning?

5. Am I allowing the rhyme to be heard without having a singsong quality?

6. Am I stressing words and syllables appropriately in order to add to the meaning?

7. Am I clustering phrases so that the meaning is clear?

8. Am I able to give eye contact?

9. Is my enjoyment of the poem obvious?

Bring the groups together and talk about selecting poetry for reading aloud. Discuss the two aspects of sound and sense. Rhythm and rhyme are important when poetry is listened to, so these two elements are of primary concern when choosing poems to read aloud. The meaning of the poem is an important consideration when choosing poems to read aloud. Whether the poetry is serious or lighthearted affects its intensity, and this should be reflected in the style in which the poem is written. Meaning is conveyed through sensory imagery, so the selection process should include looking for figurative language. Guide students in making a checklist similar to the reading-aloud checklist to assist them in selecting poetry for reading aloud.

An appropriate follow-up activity would be to have students select poems on a particular theme, become familiar with them, and then read them aloud to their small groups during a future class session.

Reflecting on Methodology: Discuss the value of checklists for guiding activities. Does a preplanned teacher-made checklist offer as much help as a student-devised one?

6. JOINING VOICES FOR CHORAL SPEAKING

Pre-Class Assignment: Have students read the text section on choral reading, pages 401–402.

In-Class Activity: Select several poems that lend themselves to orchestration and make photocopies to distribute in class. Enjoy reading the poems together and ask students what the value might be of this activity with children. Try variations for reading aloud. In the antiphonal type have the class read alternating verses while you (or one of your students) read the others. Use the line-by-line arrangement for “Snowfall” on page 366 of the text. Tape-record this speaking to see if it needs to be changed for emphasis. When the tape is played, ask for and try suggestions. Give various students the opportunity to serve as directors of the choral speaking.

Try a more sophisticated verse choir arrangement of “The Grobbles” on page 402 of the text. When you have spoken the poem, discuss what structures within the poem lend themselves to the various choral speaking approaches. List the ideas on the chalkboard.

Break the students into groups of 8 to 10. Have them look through poetry anthologies for poems that would be appropriate for choral reading Have them orchestrate a poem using one of the choral reading techniques and present it to the rest of the class.

Reflecting on Methodology: Discuss the use of the tape recorder as a means of having students evaluate their performance. Talk over some of the technical features of working with a tape recorder in a larger group. Have them consider some ways to help children keep track of their parts when doing choral reading.

7. BUILDING POETRY RESOURCES

Pre-Class Assignment: Tell students that you will conduct a poetry work session during the next class meeting. Explain that you will give them an opportunity to select some poems that can be used as teaching resources. This will be an especially helpful session for undergraduate elementary education students who need to develop a body of teaching materials. Encourage them to determine which project they will choose.

1. Poetry across the Curriculum. Select poems that fit with units of study in other content area courses: language arts, science, social studies. Preparation: Select three units of study at a specific grade level. Bring in six to eight poetry anthologies and several specific books of poetry on the topics. Bring in curriculum resource books for the units. Bring paper supplies.

2. Poetry Calendar. Select poems to fit every day for the school year. Preparation: Bring six to eight anthologies and several single-author books that relate to the holidays. Bring paper supplies.

3. Poetry Cycles. Select poems to correlate with themes of interest to children. Preparation: Select three themes that are of interest to a specific age level. Bring six to eight anthologies and several single-author editions on the topics. Bring paper supplies.

4. Multicultural Poetry. Select poems that reflect three cultural or ethnic groups. Preparation: Select the cultural or ethnic groups. Bring six to eight anthologies and several single-author editions that reflect a cultural or ethnic interest. Bring paper supplies.

In-Class Activity: Prepare your classroom as a poetry resource room. Have a number of reference tools available in multiple editions for this day only. (This is the type of activity for which special dispensation may be given for the use of reference materials outside the library.) For example, have sources such as the following:

Blackburn, Meridith, comp. Index to Poetry for Children and Young People: 1993–1997. Wilson, 1999. Earlier editions are also useful.

Chatton, Barbara. Using Poetry across the Curriculum: A Whole Language Approach. Oryx Press, 1993.

Heard, Georgia. For the Good of the Earth and Sun: Teaching Poetry. Heinemann, 1989.

Heard, Georgia. Awakening the Heart: Exploring Poetry in Elementary and Middle School. Heinemann, 1999.

Hopkins, Lee Bennett. Pass the Poetry Please (3rd ed.). Harper Trophy, 1998.

Hunt, Mary Alice, ed. A Multimedia Approach to Children’s Literature (3rd ed.). American Library Association, 1983.

Have some sample resources for students’ perusal. For example, have a 3 x 5 file of poems for the year, with index tables for categorizing months, seasons, holidays, etc. Have a large 10 x 14 file for laminated poems for bulletin boards. Have a looseleaf notebook of poems neatly lettered or typed on individual papers and categorized according to theme. Have a file of pictures and related poems. Have a good stock of index cards in several sizes, 8½ x 11-inch unlined paper, several sizes of marking pens, primary typewriters, and a computer, if possible.

Explain the use of the reference materials and show how they will be helpful in selecting appropriate poems. Display the poems and have your students pick out those with the themes they have chosen. Encourage them to share their poetry books. Suggest that some may have time only to select poems and list them with bibliographic references on cards. Others may have time to write or type poems on cards or special-size paper. It is likely that most students will need additional time for writing the poems for their files. The purpose of the session is to get students started building poetry resource files that will be useful to them in their teaching.

At the close of the work session bring the group together. Discuss the reference books and anthologies that were used. What are some criteria for evaluating anthologies that they view as important now that they have been immersed in the books? What have students learned about selecting poems for thematic uses?

Reflecting on Methodology: Discuss the values of building resource files. What use will they make of these files?

8. DETERMINING NARRATIVE POETRY PREFERENCES

Provide or have students bring in various editions of single-poem picture books containing narrative poems like “The Owl and the Pussycat,” “Hiawatha,” “The Highwayman,” “Casey at the Bat,” “Paul Revere’s Ride,” and others. Have a class-length read-in in which students become familiar with many poems and editions of the same poem. Near the end of the session conduct a preference poll in three categories: Personal Favorite, Best in Child Appeal, and Best for Classroom Use. Tabulate results and encourage students to comment on winners.

Reflecting on Methodology: Ask students to analyze in discussion how the read-in and preference poll affect them. What about the activity did they like or dislike? What benefits or drawbacks did they perceive? How could such an activity be applied in teaching poetry to children? What modifications might a classroom employ? What gains might be expected from discussing the concept of personal preference with children?

BOOK CART BOOKS

The range of poetry includes all that lies within human observation, experience and imagination. Its forms are as many as the cultures it reflects. Its content spans the mundane and the mystical. There is a poem for every child and a child for every poem. The teachers might facilitate their meeting through poetry collections that appeal to children’s love of story.

POETRY AS STORY

Carroll, Lewis. The Walrus and the Carpenter. Illustrated by Jane Breskin Zalben. Holt, 1986. Gr. K–4.

Chambers, Veronica. Double Dutch: A Celebration of Jump Rope, Rhyme, and Sisterhood. Jump at the Sun/ Hyperion, 2002. Gr. K–6.

Cummings, e. e. hist whist. Illustrated by Deborah Kogan Ray. Crown, 1989. Gr. K–2.

DeRegniers, Beatrice Schenk. Sing a Song of Popcorn: Every Child’s Book of Poems. Illustrated by 9 Caldecott Medal artists. Scholastic, 1988. All ages.

Dillon, Leo, and Diane Dillon. Rapa Tap Tap: Here’s Bojangles—Think of That! Scholastic, 2002. Gr. K–4.

Field, Eugene. Gingham Dog and the Calico Cat. Illustrated by Janet Street. Philomel, 1990. Gr. 1–3.

Fletcher, Ralph. I Am Wings: Poems about Love. Bradbury, 1994. Gr. 6+.

Florian, Douglas. Summersaults. Greenwillow, 2002. Gr. K–4.

George, Kristine O’Connell. Little Dog Poems. Illustrated by June Otani. Clarion, 1999. Gr. K–2.

Giovanni, Nikki. The Genie in the Jar. Illustrated by Chris Raschka. Holt, 1996. Gr. 2–5.

Greenfield, Eloise. Under the Sunday Tree. Illustrated by Amos Ferguson. Harper & Row, 1988. Gr. 2–4.

Grimes, Nikki. Danitra Brown Leaves Town. Illustrated by Floyd Cooper. HarperCollins, 2001.

Heard, Georgia. This Place I Know: Poems of Comfort. Illustrated by Peter Sis. Candlewick, 2002. Gr. 2–4.

Hesse, Karen. Out of the Dust. Scholastic, 1997. Gr. 4+.

Hoberman, Mary Ann. A House Is a House for Me. Illustrated by Betty Fraser. Penguin, 1982. Gr. K–2.

Janeczko, Paul. Stardust Hotel. Dorothy Leech. Orchard, 1993. Gr. 6+.

Kennedy, X. J. The Kite That Braved Old Orchard Beach. Illustrated by Marian Young. Macmillan, 1991. Gr. 4+.

Lear, Edward. The Owl and the Pussycat. Illustrated by Jan Brett. G. P. Putnam’s Sons, 1991. Gr. Pre–3.

Levy, Constance. Splash!: Poems of Our World. Illustrated by David Soman. Scholastic, 2002. Gr. K–4.

Longfellow, Henry Wadsworth. Hiawatha. Illustrated by Susan Jeffers. Dial, 1983. Gr. 2–4.

Myers, Walter Dean. Harlem. Illustrated by Christopher Myers. Scholastic, 1997. Gr. 2–5.

Nash, Odgen. The Adventures of Isabel. Illustrated by James Marshall. Little, Brown, 1991. Gr. K–3.

Nash, Ogden. The Tale of Custard the Dragon. Illustrated by Lyn Munsinger. Little, Brown, 1995. Gr. K–3.

Noyes, Alfred. The Highwayman. Illustrated by Neil Waldman. Harcourt, 1990. Gr. 5+.

Rounds, Glen. I Know an Old Lady Who Swallowed a Fly. Holiday House, 1990. Pre–3.

Schertle, Alice. How Now, Brown Cow? Illustrated by Amanda Schaffer. Browndeer, 1994. Gr. 2–6.

Service, Robert. Cremation of Sam McGee. Illustrated by Ted Harrison. Greenwillow, 1987. Gr. 4+.

Siebert, Diane. Train Song. Illustrated by Mike Wimmer. Thomas Y. Crowell, 1990. Gr. Pre–2.

Soto, Gary. Fearless Fernie: Hanging out with Fernie and Me. Illustrated by Regan Dunnick. Putnam, 2002. Grades 5+.

Tapahonso, Luci. Songs of Shiprock Fair. Illustrated by Anthony Chee Emerson. Kiva, 1999. Gr. 2–4.

Thayer, Ernest Lawrence. Casey at the Bat: A Ballad of the Republic. Illustrated by Patricia Polacco. Handprint, 2000. Gr. 4+.

Updike, John. A Child’s Calendar. Illustrated by Trina Schart Hyman. Holiday House, 1999. Gr. K–3.

Westcott, Nadine Bernard. The Lady with the Alligator Purse. Little, Brown, 1988. Gr. Pre–2.

Whipple, Laura, ed. Eric Carle’s Animals, Animals. Philomel, 1989. Gr. 1–3.

Willard, Nancy. The Voyage of the Ludgate Hill. Illustrated by Alice & Martin Provensen. Harcourt Brace Jovanovich, 1987. Gr. 2–5.

Wong, Janet. Night Garden: Poems from the World of Dreams. Illustrated by Julie Paschkis. McElderry, 2000. Gr. 2–4.

Worth, Valerie. Peacock and Other Poems. Illustrated by Natalie Babbitt. Farrar, Straus & Giroux, 2002. Gr. 2–4.

EXTENDING LEARNING THROUGH AUDIO-VISUAL MATERIALS

Mary Ann Hoberman

http://www.maryannhoberman.com/
The official Web site of Mary Ann Hoberman, recipient of the 2003 NCTE Excellence in Children’s Poetry Award.

Brown Honey in Broomwheat Tea. Spoken Arts. 1997. 9 min. 

Ruby Dee reads Joyce Carol Thomas’s poems about African-American family life.

First Choice: Poets and Poetry, David McCord. Pied Piper, n.d. 1 double-length filmstrip, 1 cassette. Color. 42-page guide. 

The first NCTE award–winning poet gives a lesson in rhythm patterns.

Good Conversation! A Talk with Nancy Willard. Tim Podell Productions, 1991. Videocassette. 

The Newbery Award–winning poet discusses her work. Other videos are available in the same series for Lee Bennett Hopkins and Karla Kuskin.

Honey, I Love. Caedmon, 1984. Phonodisc/audiocassette. 40 min. Written and read by Eloise Greenfield, the poems are given a jazz background. 1985. 

ALA Notable Children’s Recording.

Joyful Noise. American School Publications, 1989. Videocassette. 18 min. Color. 

A variety of film techniques are used in this creative production of the Newbery Award--winning poetry book. A 1991 ALA Notable Film and Video.

A Light in the Attic. Columbia Records, 1985. Phonodisc/cassette. 36 min. Read by Shel Silverstein. 

1986 ALA Notable Children’s Recording.

Meet Jack Prelutsky. American School Publishers, 1991. Videocassette. 

This filmed version of the poet’s polished performance with children is highly entertaining.

The New Kid on the Block. Listening Library, 1986. Audiocassette. 40 min. 

Jack Prelutsky reads and sings his poetry. A 1997 ALA Notable Recording.

The Poetry Book: Nonsense Verse. Thames Productions. Videocassette. 15:29 min. Color. 

“The Walrus and the Carpenter,” “The Grumblies,” and “The Dog with the Luminous Nose” are illustrated.

Poetry Explained. Weston Woods, 1980. Filmstrip/cassette. 16 min. Color. 

An introduction to poetry by Karla Kuskin. ALA Notable Filmstrip.

Poetry for Children: The Symposium. Tim Podell Productions, n.d. Videocassette. 

Three poets discuss their own work and poetry in general.

Poetry for Fun: Trulier Coolier. Central Films, 1978. 16mm film. 

Some of children’s favorite poems are introduced with artwork.

Something Big Has Been Here. Listening Library, 1991. Audiocassette. 
46:46 min. 

Jack Prelutsky sings and strums poems from the book of the same title. A 1992 ALA Notable Recording.

A Visit to William Blake’s Inn: Poems for Innocent and Experienced Travelers. Random House Miller-Brody, n.d. Filmstrip and cassette. 17 min. Color. 

Poems from this Newbery Award winner and Caldecott Honor Book are read and sung. 1984 ALA Notable Children’s Filmstrip.

Where the Sidewalk Ends. CBS, 1984. Phonodisc and audiocassette. 38 min. 

Shel Silverstein reads 38 of his poems with verve. A 1985 ALA Notable Recording.

Whisper and Rhymes. Random House, 1987. Filmstrip. 11 min. 

Twelve of Arnold Lobel’s rhymes are set to music and sung and recited. A 1988 ALA Notable Filmstrip.

Antarctic Antics: A Book of Penguin Poems. Weston Woods Studios Inc, 2000. VHS. 18 min. 

Playful penguins slip and slide and dive and jive to original musical tempos in Judy Sierra’s delightful collection of poems about a colony of emperor penguins living in Antarctica. Each poem is enhanced by charmingly animated interpretations in this 2001 Andrew Carnegie Medal winner. A 2000 ALA Notable Video.

Dance on a Moonbeam: A Collection of Songs and Poems. Performed by Bill Crofut with others. 1 hr. 1 CD. Telarc. 

Folk songs and musical settings of English and American poetry , bridged with Shakespearean passages, are performed by renowned artists. A 2001 ALA Notable Recording.

Our Big Home: An Earth Poem (Reading Rainbow). GPN. 30 min. Ages 7–11. 

Tour the United Nations headquarters with LeVar Burton, then travel with members of “Kids Can Free the Children” as they journey from their homes to Nicaragua to build a school. This Reading Rainbow production includes an iconographic reproduction of Linda Glaser’s picture book. A 2003 ALA Notable Video.

WEB LINKS LISTED IN STUDENT STUDY GUIDE

Go to www.mhhe.com/huck8e, Chapter 8, to link to these sites.
The Internet School Library Medial Page for Children’s Poetry

This is a comprehensive site, including sections on forms of poetry, poetry in the classroom, selected poetry e-texts, and poetry bibliographies.

Ongoing Tales: Electronic Poetry for Children of all Ages

A collection of old-time poetry for children from various out-of-copyright books.

The Poetry Zone

A collection of poems for children and by children.

Young People’s Poetry Week

This site sponsored by the Children’s Book Council describes Young People’s Poetry Week and provides suggestions for commemorating the event.

Internet School Medial Library Poetry for Children Page

A wide variety of resources related to children and poetry.

Kristine O’Connell George Children’s Author

In addition to information about her books of poetry, George provides suggestions for teaching poetry, a section for children and links to other poetry-related sites.

A Child’s Garden of Verses

A Child’s Garden of Verses by Robert Louis Stevenson published in its entirety on line.

The Edward Lear home page

A site dedicated to the poetry and art of Edward Lear.

Poetry Links

A collection of poetry-related links. Includes rhyming games.
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