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Chapter 9

Concept Teaching

Purpose of the Chapter

Chapter 9 describes the Concept Teaching model of instruction. It begins with an overview of the model and its theoretical and empirical support. The chapter provides detailed description on how to plan and conduct concept lessons as well as how to manage the learning environment and to assess and evaluate student conceptual understandings.
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Main Chapter Points

Overview of Concept Teaching

· Concepts are the basic building blocks around which people organize their thinking and communication.

· Concept learning and logical thinking are critical goals for almost everything taught in schools. These become important scaffolding for building student understanding of school subjects. Concept learning is essentially a process of putting things into classes or categories.

· The instructional goals of concept teaching are mainly to help learners acquire conceptual understandings of the subjects they are studying and to provide a foundation for higher-level thinking.

· The general flow or syntax of a concept lesson consists of four major phases: present goals and establish set, provide examples and nonexamples, test for concept attainment, and analyze student thinking processes.

· Concept teaching requires a moderately structured learning environment.

Theoretical and Empirical Support

· The theoretical and empirical support for concept teaching and learning is very extensive and covers a wide range of topics. Studies have shown how age and intellectual development influence readiness to learn concepts. Piaget's and Bruner's developmental theories are of particular importance to concept teaching and learning.

· A concept's critical attributes help define and distinguish it from other concepts. The various kinds of concepts include conjunctive concepts, disjunctive concepts, and relationship concepts. Students grasp general concepts mainly by being presented with specific examples and nonexamples of the concept.

· Studies have also shown how examples and nonexamples should be presented to maximize student learning and how teachers can use such specific practices as visual images and graphic organizers to support concept learning.

Planning and Conducting Concepts Lessons

· Planning tasks for concept lessons include selecting concepts and choosing the most appropriate approach.

· There are several different approaches to teaching concepts. Two of the most prevalent are direct presentation and concept attainment. In direct presentation, the teacher labels and defines the concept early in the lesson and then presents the best examples and nonexamples of a particular concept but does not define and label the concept until the end of the lesson.

· Concept analysis, selection of examples and nonexamples, and decisions regarding the sequence in which to present the examples are also important tasks teachers must perform during planning for a concept lesson.

· A concept lesson begins with the teacher telling students what the aims for the lesson are and getting them motivated and ready to learn.

· The exact sequencing for defining and labeling a concept and presenting examples and nonexamples varies according to the approach being used by the teacher. In direct presentation, the teacher presents the definition first, whereas in concept attainment, the teacher presents examples and nonexamples first and students discover and define the concept using an inductive process.

· Through questioning and discussion, teachers help students analyze their thinking processes and integrate new learning with old as the final phase of a concept lesson, regardless of approach.

Managing the Learning Environment

· During the presentation and attainment phases of a concept lesson, the teacher maintains a structured learning environment. However, the final phases of a concept lesson encourage student interaction and require a more flexible, student-centered learning environment.

Assessment and Evaluation of Concepts
· As with other instructional models, the major postinstructional task is for teachers to match their testing programs to the model's particular goals.

· When evaluating students' understanding of a concept, it is important to ask students to do more than merely define the concept. Students should also be asked to demonstrate their knowledge of the concept's critical attributes and its relationship to other concepts.

Important Terms
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Strategies for Teaching Chapter 9

Several of the overall activities described at the beginning of this section should be considered for helping teach students how to plan and conduct a concept lesson and to reflect on their lesson. In addition, the following activities can help students understand key aspects of concept teaching.

Small Group and Experiential

Activity 1: Self-Assessment

Purpose: To give students opportunity to assess and discuss their skills for concept teaching.

Strategy: Because defining and classifying concepts is difficult for many students, ask students to use “Assessing My Skills for Concept Teaching,” found in Chapter 9 of the Guide to Field Experiences and Portfolio Development. This will help them pinpoint areas of confusion as they read the chapter. After they complete the self-assessment, have students prepare one or two key questions about concept teaching and discuss these concerns in small groups. Collect these questions to help determine the class’s major concerns in this area.

Activity 2: Concept Analysis

Purpose: To help students practice defining and analyzing concepts.

Strategy: Have students define and analyze a concept in their teaching field or grade level. using “Concept Analysis,” found in Chapter 9 of the Guide to Field Experiences and Portfolio Development. Have them teach the concept to a friend or family member and then share their experiences in small groups.

Activity 3: Choosing Concepts for Concept Lessons  

Purpose: To help students make concept selection decisions.

Strategy: Have students go to the library and obtain a textbook or curriculum guide in their subject area or grade level. They should select several concepts, using the aid found in Chapter 9 of the Guide to Field Experiences and Portfolio Development, that they think would make good concept lessons. This could be done individually or in small groups. Extend the activity by having students develop, for each concept, assessment items appropriate for a unit test. If this assignment is well done, students may wish to share their work with classmates preparing to teach similar content.
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