Part 1

Approaches to a Course in 
Small Group Communication

Each of us believes that an eclectic approach is appropriate for teaching an undergraduate discussion course. This might include everything from systematic, logical problem-solving to full-fledged encounter group techniques.

We believe that a course in small group communication should be focused on secondary groups rather than on primary groups: committees, task forces, quality circles, autonomous work groups, conferences, activity groups, etc. A course using Effective Group Discussion might have one of many titles. Discussion suggests a course emphasizing skills for participating in and leading a variety of types of discussions. Small Group Communication suggests understanding both research findings and traditional practices. Group Dynamics suggests that the class will be mostly devoted to understanding forces at work in the development and interaction of small groups. Small Group Communication and Leadership suggests both the theoretical and applied, with a focus on the chair or coordinator role. Regardless, we think you should: (1) help students formulate a model of how small groups develop as functional systems, including a grasp of major variables and dynamics; (2) give considerable attention to how small group members communicate while influencing each other and coordinating their efforts; (3) enable students to analyze their own behavior and adapt it to specific groups; and (4) give at least some guidance in techniques and procedures that will serve students well in the many organizations to which they will belong throughout life.

Some instructors may prefer to do very little lecturing, choosing instead to lead general class discussions (which works very well in small classes), have students in groups of five to seven members each discuss sets of questions to explore the content of the textbook, engage in considerable encounter discussion, or complete a great many exercises with the text primarily as a reference source. Some instructors may elect to have small groups of students make frequent presentations to the entire class in panel or other public discussion formats. Certainly, we cannot say what will be most effective in achieving your objectives. It depends on your course, your students, your department, your college or university, and your personal philosophy and perspectives.

Grading

There can be a number of approaches to grading such a course, depending on the objectives for the course and the kinds of activities in which students are required to participate. We tell students that we will not grade their participation in the classroom except when a group makes a presentation to the class. The authors differ with respect to how they grade in-class presentations. Jack gives the same grade to all members of the group. He explains that the purpose of this policy is to encourage students to feel free to experiment with new-to-them ways of behaving in small groups, to be as open and honest as possible with the teacher and each other, and to encourage a spirit of inquiry and cooperation. He requires regular attendance and deducts from the points earned by the student a preannounced number for each absence not made up in some way. This is done on the assumption that something relevant to course objectives could have been learned by being present, whether that learning would have ever been evaluated or not.

Gloria gives the same grade to each member unless all group members agree, and can document, that one or more members contributed substantially less or more than other members. In those cases, she gives the group the right to fire noncontributing members. If that happens, she gives the fired member an alternative assignment worth half the number of points. Gloria also allows the class to determine what the attendance policy will be and usually requires attendance only on those days when classroom groups are scheduled to make presentations.

We sometimes give a class the freedom to decide if they want to grade each other on classroom participation in both large and small group discussions. If so, a committee is usually appointed to recommend a set of criteria for such grading. These are then discussed and adopted by vote of the entire class. Each student is given a class roster near the end of the academic term and required to rate or grade at least half of his or her classmates. Median or mean ratings are then used to award a certain number of points to each student.

Here are three different point systems that can be used for determining final class grades. They can be modified to fit your unique situation and class. Final letter grades can be based on percentages of total possible points (as 90% or more = A; 80% or more = B; etc.) or letter grades can be based on some other arbitrary break points in the distribution of total scores (as A = more than 1 ½ standard deviations above the mean; B = from more than ½ to less than 1 ½ standard deviations above the mean; C = less than ½ SD above the mean to ½ SD below the mean, etc.).

Example 1

	3 short exams (or several chapter quizzes)
	90 points

	final comprehensive examination
	100 points

	miscellaneous assigned papers
	120 points

	term paper (case study of project group)
	80 points

	group grade from panel presentation or report of project group
	30 points

	classmate ratings as participant
	80 points

	
	

	
Total points possible
	500


Example 2

	4 chapter quizzes (at beginning of class when assigned for study)
	40 points

	4 LTD outlines (explained on page 4)
	60 points

	final comprehensive examination
	100 points

	preparation outlines for participating in or leading discussions
	60 points

	brief essays evaluating performance as discussion leader
	30 points

	minutes or other reports of meetings
	10 points

	bibliography
	10 points

	miscellaneous written assignments (observations of norms, etc.)
	40 points

	case study of project group
	70 points

	group project report to appropriate administrator or agency
	30 points

	
	

	
Total points possible
	450


Example 3

	3 chapter tests
	300

	comprehensive final exam
	100

	3 video case studies
	150

	teaching unit by project group
	50

	group analysis of feature film
	200

	
	

	
Total points possible
	800


Use of a Learning Contract

Some instructors have found it beneficial to have their students read and sign a “learning” contract as a way of initiating norms, rules, and role relationships into the classroom. An example of such a contract follows. The instructor who used it posted a copy to each student at the end of the first class meeting, asked them to read it, answered any questions, and then asked students to sign it or drop the course. They kept it as a reminder of what they had pledged.

Learning Contract for Small Group Communication

Instructions: Read carefully, sign and retain for future reference–or drop the course.

I understand that I will be taking an experiential approach to learning about small discussion groups and to developing personal skills needed to function effectively in such groups. I willingly commit myself to the following principles and guidelines:

1. 
I will use the structured experiences in class to learn. I am willing to engage in specified behaviors, seek feedback about the impact of my style of behaving on others, and analyze my interactions with other class members in order to make the most of my opportunity to learn.

2.
I will prepare for class in advance unless it is impossible to do so, including readings, preparation of materials for discussion, and other responsibilities assigned by fellow group members.

3. 
I will write personal learning goals that I will work actively to achieve–which means that I am taking responsibility for my own learning and will not wait for someone else (including my instructor) to “make me grow.”

4. 
When asked to do so (and possibly voluntarily at times), I will describe openly my reactions to what is taking place in a small group of classmates in order that the other members will have information to which they may adjust.

5.
I will experiment with new-to-me behaviors as a small group member, both in and out of class, seek and be receptive to feedback from other group members about my behavior, and contribute verbally to formulating conclusions about experiences in class.

Signed


Using the “Learning thru Discussion” Technique

A host of discussion techniques to facilitate the accomplishment of learning objectives have been experimented with. Often, the results of evaluation studies, especially those comparing lecture and discussion, have been inconclusive. The lack of uniformity of discussion formats and the mixing of small and large group techniques have contributed to this apparent confusion. W. Fawcett Hill developed a true small group procedure for study-discussion in the classroom, which he calls Learning thru Discussion, or LTD. Purposes of this LTD procedure include having students assume responsibility for their own learning, focusing classroom talk on topics from the subject matter for which students (as opposed to instructors) feel the most need for clarification and explanation, stimulating students to relate what they are learning in one course to what they have learned elsewhere (both in and out of the classroom), and getting them to apply what they learn in courses to events in their daily lives.

The LTD procedure requires preparation of an extensive outline of assigned reading prior to discussion. Both the outline and the discussion are highly structured, following Hill’s Group Cognitive Map format: (1) definition of terms and concepts new to the student; (2) a brief statement of the author’s central message; (3) a list of major themes and subtopics; (4) identification of topics the student most wants to discuss; (5) relationships the student can see to previous learning; (6) possible applications of the ideas the student got from the readings; and (7) evaluation of the readings. Our students say they believe they learn a great deal through this procedure, that it takes an extraordinary amount of time to prepare for the discussions, but that the learning is well worth the time and effort required when compared to more traditional lecture and discussion formats. Tests of information gain show no difference from what is learned in a more traditional collegiate instructional format, but students do seem to manifest more enthusiasm, more understanding during discussions, and application in their other classroom discussions. In our classes, small groups following the LTD format almost never seem to get off the beam (based on a great deal of informal observing on our part as we casually drop in on groups). Those of Jack’s students majoring in communication (speech communication, organizational communication, publics relations, journalism, and broadcasting) voted by an overwhelming majority to recommend that both he and his colleagues teaching other communication courses should use LTD in teaching.

The in-class LTD procedure involves rotating the duty of discussion facilitator-leader among the members of each small group. Groups of five or six persons each should have the same membership for all LTD meetings; different aggregations can then be created for other small group activities, but keep the LTD groups unchanged during an academic term. When used other than for a small group course, it is necessary to briefly study group member roles, learning discussion procedures, and norms and roles that contribute to group goal accomplishment. Each small group creates an agenda based on the Group Cognitive Map at the beginning of each LTD period, including the approximate time to be devoted to each of the topics in the content section of the agenda. The last item on the agenda is always a brief PMR sheet, followed by a short discussion of the group’s functioning that day. The instructor moves from group to group, making occasional observations, and is on call to any groups whenever they want answers or advice.

We believe you will find this a valuable teaching technique, especially if combined with some lecture-forum classes and a lot of experiential activities, such as exercises to illustrate group dynamics, leading and participating in both learning and problem-solving discussions, perhaps an occasional film or videotape, and observing. If you and your class choose to use this technique, you will want to consult the following booklet: W. Fawcett Hill, Learning thru Discussion. Beverly Hills: Sage, 1994.

Assembling Groups of Students in the Classroom

Jack prefers to assemble different aggregates of five to seven students for a variety of learning activities: group dynamics exercises, LTD, problem-solving participation, creating class committees, negotiation games, and so forth. Even when keeping the same group for LTD, he still finds that he wants to involve each student in approximately six different aggregates each term (not including a project group assembled by the students themselves). To avoid any criticism of favoritism or unfairness, he uses a systematic rotation of numbers to create the groups. Each student draws a number by chance at the beginning of the semester. Here is an example of such a group-forming set of numbers:

	1st group activity
	2nd group activity

	A
	1, 8,15,22,29,36
	A
	1,9,17,19,27,35

	B
	2,9,16,23,30,31
	B
	2,10,18,20,28,36

	C
	3,10,17,24,25,32
	C
	3,11,13,21,29,31

	D
	4,11,18,19,26,33
	D
	4,12,14,22,30,32

	E
	5,12,13,20,27,34
	E
	5,7,15,23,25,32

	F
	6,7,14,21,28,35
	F
	6,8,16,24,26,34

	
	
	
	

	3rd group activity
	4th group activity

	A
	1,10,13,22,25,34
	A
	1,11,15,19,29,33

	B
	2,11,14,23,26,35
	B
	2,12,16,20,30,34

	C
	3,12,15,24,27,36
	C
	3,7,17,21,25,35

	D
	4,7,16,19,28,31
	D
	4,8,18,22,26,36

	E
	5,8,17,20,29,32
	E
	5,9,13,23,27,31

	F
	6,9,18,21,30,33
	F
	6,10,14,24,28,32

	
	
	
	

	5th group activity
	6th group activity

	A
	1,12,17,22,27,32
	A
	1,7,13,19,25,31

	B
	2,7,18,23,28,33
	B
	2,8,14,20,25,32

	C
	3,8,13,24,29,34
	C
	3,9,15,21,27,33

	D
	4,9,14,19,30,35
	D
	4,10,16,22,28,34

	E
	5,10,15,20,25,36
	E
	5,11,17,23,29,35

	F
	6,11,16,21,26,31
	F
	6,12,18,24,30,36


Gloria’s organization is looser. She prefers to use the classroom project groups for in-class activities or to form groups on the basis of seating location in the classroom.

Term Projects

You may want to incorporate a term project, such as is suggested in exercise 2, chapter 14, into your course. We invariably do so, but change the type of project from time to time. The major learning will come from acting as a participant-observer in a long-term group that must produce some kind of specific output and from writing a case history of the group based on a personal record or journal kept as the group develops and works. We find it helpful either to give advise to the groups or to require them to keep written records of meetings, prepare written agendas and/or outlines for meetings, and outline an overall problem-solving strategy to guide their procedures through as many meetings as are required to complete their work. You may want to allow an entire class period or two for meetings or, perhaps, permit several very short meetings during class time (ten to fifteen minutes each), with other meetings held outside of class at a time and place suitable to all members of the group. Scheduling such meetings can provide a major learning experience for students who hold regular jobs, have home responsibilities, and carry fairly heavy course loads.

The end product can take a variety of forms. It may be a detailed report of findings, interpretations and projections, and a recommendation to some administrator. If this assignment is made or chosen by a project group, the final report should be signed by all group members and submitted to the appropriate person(s), with a copy of the report going to you as instructor. You may choose to have groups prepare and present panel discussions for the class. If so, they will need instruction in preparing and conducting panel programs. They may teach brief units in some area of small group communication to their classmates (e.g., the group polarization tendency, implementing a quality control circle program in a production organization, how self-help groups function, etc.). They can create public government committees, or a campus colloquium. Groups may also be assigned to observe, gather data, analyze, and present a written report on existing groups like committees, project groups, task forces, and so forth. This assignment is perhaps the most difficult, requiring the greatest amount of commitment and sophistication on the students’ parts; however, it usually produces a high degree of insight into group dynamics.

Janna Storey Martin, University of Oklahoma, requires her students to complete both a major and minor project throughout the course of the semester. Should you choose to incorporate either of these activities in your course, Janna has provided detailed procedures.

Major Project Description

Procedures

1. 
You will apply theories we will be studying in the class to a small group observation. The small group should range from five to fifteen members.

2. 
As a group you will observe a small group outside of class for at least five hours. Written verification is required. Past groups observed are: nursing home, day care, faculty meetings, small campus clubs, etc.

3. 
Groups will be responsible for presenting a class presentation that is informative, enjoyable, and useful to the class. An analysis of small group theory that pertains to your observed group should be shared. The presentation should be fifteen minutes, plus an additional few minutes for answering questions from the class.


*Each group will be given a two-minute grace period over and under time. GROUPS WILL BE PENALIZED THREE PONTS FOR EVERY MINUTE THEY ARE OVER OR UNDER TIME IN THE PRESENTATION.


*The presentation should be divided equally or at least among three-fourths of the group’s members.

4. 
Groups will be responsible for writing a well-written, well-supported, and well-researched scholarly paper that presents, explains, and defends the group’s analysis. The paper must indicate to the reader that the group has carefully analyzed and applied small group communication theory.


*Paper length should be from ten to fifteen pages. (One paper per group will be evaluated.)


*I am willing to read a draft and provide you with feedback. Just make arrangements with me.

5. 
Groups will select four to six characteristics to analyze: (A few examples)

	
	Cohesiveness
	Leadership

	
	Nonverbals
	Self-Disclosure

	
	Conflict
	Gatekeeping

	
	Groupthink
	Norms

	
	Reciprocity
	Roles

	
	Structure
	Group Decision Making



*Topics are not limited to the above. ALL TOPICS must be approved by the instructor.

6. 
Papers must have a clear introduction and thesis.

7. 
Papers must draw conclusions from the reading.

8. 
Papers must follow APA style.

9. 
A reference page must be attached (at least five references).

Minor Project Description

Procedures

1. 
Each group will be assigned a problem/case study that deals with individual participation in small group communication.

2. 
Each group will solve the problem/case study by using the Procedural Model for Problem-Solving (P-MOPS).

3. 
Groups will work through the process to find a plan to implement in order to solve the problem.

4. 
Groups will turn in a brief three- to five-page paper explaining how each of the P-MOPS steps was accomplished.

5. 
Groups will make a brief (about ten minutes), informal presentation to the class on their plan.

6. 
After all presentations are made, groups may change their solution or make minor adjustments.

7. 
After adjustments are made, AND INSTRUCTOR APPROVED, each group will turn in one typed (brief) contract on how participation will be handled within their group. Additionally, each group member must sign the contract in order for it to be binding.

8. 
The end result will be a group policy regarding how participation will be evaluated. Each group will be bound to their policy for the MAJOR PROJECT.

Incorporating Service Learning Projects in the Small Group Class

Service learning is a form of experiential learning that links academic course work to service work for the community related to the academic course work. For example, students enrolled in a small group course with a service learning option will perform service work related to small group communication. They may work together in teams to complete some sort of project for an organization. The students do not receive credit for volunteer work; rather, they receive credit for the learning they demonstrate in being able to integrate the academic work with the service work. This is typically assessed by the instructor, who designs the kinds of activities that assess how well students have been able to integrate the academic and experiential work. Graded activities include such things as journals, reflection exercises, action plans, and case studies. The advantage, for the student, is that the material becomes more vivid and alive because students are seeing it in action as opposed to just reading about it. In addition, students learn exactly how small group concepts can be applied in the world of work and they gain confidence in their communication skills. For the instructor, the advantage is that class discussions are usually livelier, with students supplying more relevant comments and demonstrating the ability not only to recognize the concepts but apply them as well. Service learning also benefits the community because student energy and expertise can be placed in service to the organization. Gloria has begun to incorporate service learning in her small group classes and she is pleased with the connections the students are able to make between what they observe and what they read.

A number of social service, youth development, and charitable organizations employ groups and might welcome student volunteers. Depending on your goals for the class, you may want to have students working with a team, in a team, or both. Gloria has both goals for her students, and has used the CampFire boys and Girls Gift of Giving program as the vehicle to accomplish this.

The Gift of Giving program is a K through 6 curriculum developed by the CampFire organization to help elementary and middle school students design, plan, carry out, and celebrate a community service project. The curriculum, which was developed by educators and includes age-appropriate activities, is highly structured so that the college students do not need to spend a lot of time having to understand and design a program for a particular age group because that has already been done. The CampFire personnel will locate schools that are interested in participating. The college students form teams of three to four and each team is assigned to a particular classroom. The teams are expected to visit the class for one hour, one day a week, for five weeks. Each week, there is a specific goal the students must achieve. During week one, the school children talk about “community” and what constitutes a community; during the week, they are assigned to clip pictures from magazines or the newspaper to illustrate what they think about “community.” During week two, the children decide, by consensus, what community they will choose for their focus and brainstorm a list of community projects they might complete. During week three, the children decide on a project and plan it. In week four, they carry out the project, and in week five, they celebrate its completion and evaluate it.

The college students lead the children through this curriculum. In doing so, they observe individual differences among the children, the emergence of leadership, the formation of norms, the way consensus is achieved (or not), how various group techniques (such as brainstorming) work, how decisions are made in groups, and so forth. The college students keep journals of the experiences and are assigned specific writing assignments, depending on what kinds of events they observe, that link their experiences to concepts in the text. Thus, the college students experience groups from three perspectives: from their own direct experience of being part of a team; from an observer perspective as they observe the children operating in teams of their own; and from the traditional student perspective as they study the text.

If your goal is to have your own students working in teams and evaluating their own behavior, then there are many agencies and organizations that will welcome their help. For example, many nonprofit organizations are short-staffed and need help with public relations (producing and distributing newsletters, preparing a marketing or public relations plan), carrying out agency activities (organizing fundraising events, handling routine activities of the organization), and evaluating agency progress (writing an assessment report). For example, the Ronald McDonald House in Springfield, MO, welcomes teams of students to prepare and cook an evening meal for the residents of the house. The Association of Retarded Citizens welcomes student help in gathering information for, writing and editing its monthly newsletter There is no shortage of community needs for teams of students to address.

The American Association of Higher Education has prepared a series of discipline-specific service learning ideas. If you are interested in getting a copy of their communication resource book, write to AAHE, One Dupont Circle, Suite 360, Washington D.C.  20036.

Syllabus or Schedule

The schedule of assignments and classroom learning activities will depend on such variables as the official syllabus for your course, the backgrounds students bring to the course (in such areas as communication theory and social psychology), the type of academic calendar at your institution, the number of credit and contact hours for the course, and your own objectives and values regarding small group communication and leadership. Certainly, a course for a quarter-calendar community college would be organized considerably differently from a course in the same subject field for a semester-calendar research university. We have experienced a great surge in enrollments in small group courses in the past few years, coming from departments all across the university, but especially from students majoring in organizational communication, public relations, and business administration. The people sending students to classes in small group commutation want them to be able to participate well in the small groups that are so prevalent in the working world: committees, task forces, quality circles, autonomous work groups, and participative management groups of all types. So, we find it necessary to split class time approximately equally between theory and practice.

The following calendars can be adjusted to fit your needs by omitting practice in leading discussions, putting less emphasis on basic communication theory, less stress on group dynamics, or expanding on actual small group discussions during class. You may want time for panel discussions or instructional units led by student project groups.

Calendar of Assignments and Activities

Schedule for 45-Meeting Course (3 semester credits)

	Meeting
	Chapter
	Topics, Assignments, Learning Activities

	1
	
	Orientation to course: objectives, activities, assignments, grading, etc.

	2
	1
	Getting acquainted; Learning Activity (LA) 1A or 1B from Instructor’s Manual (IM)


	Meeting
	Chapter
	Topics, Assignments, Learning Activities

	3
	1
	The Small Groups in Everyone’s Life (chap. 1)

	4
	2
	The Small Group as a System (chap. 2); lecture and/or film about small groups as living systems; selected LA

	5
	3
	Human Communication Processes in Small Groups (chap. 3); selected LA

	6
	3
	Lecture/discussion of perception; film showing cultural differences; selected LA

	7
	4
	Verbal and Nonverbal Signals in Small Group Communication (chap. 4); lecture/discussion on verbal communication

	8
	4
	Film on nonverbal communication; selected LAs

	9
	5
	The Effects of Culture on Small Group Communication (chap. 5); lecture/discussion about the importance of culture

	10
	5
	Selected LAs

	11
	5
	Film or optional LA; review for examination

	12
	1-5
	Test #1

	13
	
	Return and review test; explain major group project and form project groups

	14
	6
	The Members (chap. 6); lecture/discussion about member characteristics

	15
	6
	Selected LAs

	16
	7
	From Individuals to Group: Norm and Roles (chap. 7); lecture/film on teambuilding

	17
	7
	Selected LAs

	18
	8
	From Individuals to Group: Fantasy and Cohesiveness (chap. 8); selected LAs or film

	19
	8
	Selected LAs

	20
	9
	Perspectives on Leadership in Small Groups (chap. 9); selected LA or film

	21
	9
	Selected LAs

	22
	10
	Serving as Designated Leader; selected LA

	23
	6-10
	Test #2

	24
	11
	Return and discuss test; Problem-Solving Discussion (chap.11)

	25
	11
	Selected LA

	26
	11
	Selected LAs

	27
	12
	Decision-Making in Small Groups (chap. 12)

	28
	12
	Selected LAs

	29
	13
	Managing Conflict in the Small Group (chap. 13)


	Meeting
	Chapter
	Topics, Assignments, Learning Activities

	30
	13
	“Groupthink” film; selected LAs

	31
	14
	Special Discussion Techniques and Methods (chap. 14)

	32
	14
	Selected LAs

	33
	14
	Observing Groups Discussions (chap. 14)

	34
	15
	Observing Group Discussions (chap. 15)

	35
	15
	Selected LAs; review for examination

	36
	11-15
	Test #3

	37
	
	Return and review test; discuss upcoming problem-solving discussions

	38
	
	Practice leading problem-solving discussions in groups of six; leaders 1 and 2; observers 4 and 5

	39
	
	As in meeting 38, with leaders 3 and 4, observers 6 and 1

	40
	
	Leaders 5 and 6; observers 2 and 3

	41-43
	
	Project group reports

	44
	All
	Review; evaluation of course and instructor

	45
	
	Final comprehensive examination


Schedule for a 30-session Course (2 semester credits)

	Meeting
	Chapter
	Activity

	1
	
	Orientation to course; brief lecture

	2
	1
	Brief lecture; LA 1

	3
	2
	Brief lecture or film; discussion of systems

	4
	3
	Human communication principles; class discussion; LA

	5
	3
	Selected LAs

	6
	4
	Verbal communication lecture; selected LAs

	7
	4
	Nonverbal communication lecture; selected LAs

	8
	5
	Lecture on effects of culture; selected LAs

	9
	5
	Selected LAs

	10
	6
	Lecture on member characteristics

	11
	6
	Selected LAs

	12
	7
	Lecture on tension and norms; selected LAs

	13
	7
	Selected LAs

	14
	8
	Lecture on roles and fantasy; selected LAs


	Meeting
	Chapter
	Activity

	15
	1-8
	Exam #1

	16
	9
	Return and discuss exam; Group Leadership, with film

	17
	9
	Selected LAs

	18
	10
	Lecture about group leader responsibilities

	19
	11
	Problem-Solving Discussion; LA

	20
	11
	Selected LAs

	21
	12
	Decision-Making in Small Groups; LA

	22
	12
	Selected LAs

	23
	13
	Managing Conflict in the Small Group; selected LAs

	24
	13
	Film about conflict; discussion of conflict in film

	25
	14
	Special Discussion Techniques and Methods; selected LAs using various techniques

	26
	14
	LAs using various techniques

	27
	14
	LAs using various techniques

	28
	15
	Observing Group Discussions; selected LAs

	29
	15
	Selected LAs; review for examination

	30
	7-15
	Exam #2


Schedule for 45-session Course Using Video Case Studies (3 semester credits)

(The following suggested video case studies (VCS) come from the “Communicating Effectively in Small Groups” video designed specifically as an ancillary for this text.)

	Meeting
	Chapter
	Topics, Assignments, Learning Activities

	1
	
	Orientation to course: objectives, activities, assignments, grading, etc.

	2
	1
	Getting acquainted; Learning Activity (LA) 1A or 1B from Instructor’s Manual (IM)

	3
	1
	The Small Groups in Everyone’s Life (chap. 1); view VCS 1 (An Ineffective Problem-Solving Discussion) and discuss

	4
	2
	The Small Group as a System (chap. 2); lecture about small groups as living systems; break into groups and use VCS 1 for basis of discussion about small groups systems

	5
	3
	Human Communication Processes in Small Groups (chap. 3); LA

	6
	3
	Lecture/discussion of perception; use VCS 1 as basis for a discussion of perception; selected LAs, time permitting; assign written case study using VCS 1

	7
	4
	Verbal and Nonverbal Signals in Small Group Communication (chap. 4)

	8
	4
	Lecture/discussion on nonverbal communication; selected LAs; collect case study 1

	9
	5
	The Effects of Culture on Small Group Communication (chap. 5); LA

	10
	5
	Selected LAs; review for exam

	11
	1-5
	Exam #1

	12
	
	Return and review test; explain major group project and form project groups

	13
	6
	The Members (chap. 6); lecture/discussion about the appropriate member behavior, using VCS 1 as the object lesson

	14
	6
	Selected LAs

	15
	7
	From Individuals to Group: Norms and Roles (chap. 7); show film (such as The Breakfast Club or The Commitments) as basis for an extended example showing many of the principles in Chapter 7

	16
	7
	Discussion of film; selected LAs

	17
	8
	From Individuals to Group: Fantasy and Cohesivenss (chap. 8); selected LAs

	18
	8
	“Groupthink” film; selected LAs


	Meeting
	Chapter
	Topics, Assignments, Learning Activities

	19
	9
	Perspectives on Leadership in Small Groups (chap. 9); view VCS 2 (Leadership) as basis for lecture/discussion; assign written case study using VCS 2

	20
	9
	Selected LAs

	21
	10
	Serving as Designated Leader (chap. 10); LA

	22
	10
	Selected LAs; collect written case study 2

	23
	6-10
	Exam #2

	24
	
	Return and review exam; group work on major project with remaining time

	25
	11
	Problem-Solving Discussion (chap. 11); lecture by instructor or visiting science instructor about science as a method of solving problems

	26
	11
	View VCS 3 (An Effective Problem-Solving Discussion) and use it as the basis for an extended example of problem-solving

	27
	12
	Decision-Making in Small Groups (chap. 12); selected LAs

	28
	12
	Film about decision-making (Twelve Angry Men, Poseidon Adventure); discussion of appropriate decision-making procedures

	29
	12
	Selected LAs

	30
	13
	Managing Conflict in the Small Group (chap. 12); view VCS 4 (Conflict) and assign written case study for VCS 4

	31
	13
	Selected LAs

	32
	13
	Selected LAs

	33
	14
	Lecture about groups in organizations; practice selected techniques; collect written case study on conflict

	34
	14
	Lecture and/or film about quality circles or self-managed work teams

	35
	14
	Selected LAs

	36
	15
	Observing groups; practice interaction analysis (the Leadership and Conflict VCS may be used so the whole class can participate at the same time).

	37
	15
	Practice content analysis (VCS may be used)

	38
	15
	Practice SYMLOG (having the students use their own project groups can be a very effective learning activity)

	39
	
	Work on project groups

	40
	
	Work on project groups

	41-43
	
	Project group reports

	44
	All
	Review; evaluation of course and instructor

	45
	
	Final comprehensive examination


Schedule for 32-session, twice weekly course using Campfire Boys and Girls’ Gift of Giving program 

	Meeting
	Chapter
	Topics, Assignments, Activities

	1
	
	Introduction, Information about Gift of Giving

	2
	1
	Small group concepts; Selected LA

	3
	2
	Systems theory; Selected LA

	4
	3
	Communication Theory

	5
	
	Communication theory, continued; Selected LA

	6
	4
	Verbal/Nonverbal Communication; Selected LA

	7
	5
	Intercultural Communication

	8
	
	Intercultural Communication; Selected LA; Exam review

	9
	Test #1
	

	10
	
	Return and discuss test; Gift of Giving information and workshop

	11
	
	Gift of Giving workshop, continued

	12
	6
	Members; Individual Differences; Selected LA

	13
	7
	Tensions, Norms;

	14
	8
	Roles, Fantasy, and Groupthink; Group work to prepare for Gift of Giving

	15
	
	Gift of Giving session in the elementary/middle school

	16
	9
	Leadership; reflection writing assignment

	17
	
	Gift of Giving session in the elementary/middle school

	18
	10
	Leadership, continued; reflection writing assignment; exam review

	19
	
	Gift of Giving session in the elementary/middle school

	20
	Test #2
	

	21
	
	Gift of Giving session in the elementary/middle school

	22
	
	Return and discuss tests; Group work to prepare final Gift of Giving session

	23
	
	Gift of Giving session in the elementary/middle school

	24
	11
	Problem-Solving; reflection writing assignment;

	25
	
	Problem-Solving; continued, Selected LA

	26
	12
	Decision Making; Selected LA

	27
	13
	Conflict; Selected LA

	28
	14
	Group Techniques; Selected LA

	29
	
	Group Techniques; Selected LA

	30
	15
	Observing; Selected LA


	Meeting
	Chapter
	Topics, Assignments, Activities

	31
	
	Catch-up and Exam Review; Gift of Giving Journals due

	32
	Test #3
	


Using Student Group Decision-Making to Complete the Syllabus

This suggestion for incorporating student decision-making early in the semester was given to us by Janna Storey Martin, University of Oklahoma. While we have often used student feedback to help decide course policies, sometimes in the form of student quality circles, we have not incorporated such feedback to the extent suggested here. However, we think a number of advantages could occur by having students jump into the small group process early. For example, the process of decision-making will likely provide a number of “object lessons” to use as examples of theories and concepts to be discussed later. And, as Janna notes, these activities give students a feeling of ownership of the class and begin the semester by stressing group input and decision-making.

The procedures are described first. These are followed by an example of Janna’s syllabus, with places noted for the decisions reached by the students. The students make the decisions, in groups, during one class session. The completed syllabus is distributed at the next class session. Janna suggests that the instructor help students pace themselves according to class time available and, as an added incentive to finish, she tells students that she will make decisions for all areas the students have not addressed.

Procedures

On the first day of class, hand out a partial syllabus. Everything should be included in the syllabus except those areas the students will get to decide (e.g., attendance policy, quizzes, etc.). Also, instruct students that during the next (second) class period they will determine how some course policies will be handled.

During the second day of class, the instructor should pass out the group decision sheet that has specific guidelines with the following instructions:
1. 
Get into groups of five or six people.

2. 
Select a spokesperson for the group.

3. 
When your group has reached a decision about the first item, send your spokesperson to the front of the room.

4. 
All spokespersons will meet at the front of the room to negotiate their decisions.

5. 
During negotiations, only the spokespersons will be allowed to talk.

6. 
Note that spokespersons will not be allowed to change the group decision without the consent of the group. For example, if all spokespersons agree that the attendance policy should be __________ except for one, the one spokesperson must go back to his/her group to discuss revising or changing their decision.

7. 
All decisions must be reached through consensus.

8. 
All students are bound to the revised syllabus.

9.
The process continues with the groups discussing each decision area (attendance, etc.), a spokesperson for each group going to the front of the room, negotiation, etc., until all decisions are made.

J. Martin

Communication 3223

Group Decision Sheet

Fall Semester

Instructor:
Janna Storey Martin

Explanation

This class will decide the grading parameters for selected areas of the course. You will make decisions and they will be binding in the syllabus. Each small group will come to a consensus. Following the small group decision, a representative of each group will negotiate decisions. The process will continue until all representatives have reached consensus.

General Policies

All general polices noted in the syllabus are to be implemented (i.e., academic misconduct, make-up exams, late work, group meetings).

Group Decisions

Group Formation
1. 
Groups may be deiced by the class or assigned by the instructor.

Attendance Policy

Constraints:
1. 
There will be no excused or unexcused absences.



2. 
There must be at least one free absence.



3. 
There must be some kind of penalty for excessive absences.

(If you choose a point system, no more than 30 points may be used.)

*Benefits of Policy: Encourages fellow group members to come to class and work in groups.


Proposed Attendance Policy



Quizzes

Constraints
1. 
Four to five quizzes will be given.


2. 
At least two quizzes must be taken individually and must be closed book.


3. 
Total points for quizzes must not exceed 50 points.


4. 
No make-up quizzes.


5. 
No quiz grades may be dropped.


6. 
All quizzes must be worth at least 5 points.


Proposed quiz policy



Minor Project
(35 points)

Constraints:
1. 
Must have two components: oral and written.


*How much should each weigh? (no component can be less than 10 points)


*How should the project be graded? One grade for the group, individually graded, average of individual grades for one group grade, etc.


2. 
*Should all group members present?


*Should the paper (3-5 pages) be a group or individual paper?

Major Project
(75 points)


1.
One paper, one group presentation and one grade will be assigned.


*Groups will decide how participation will be evaluated at a later date.


*Do you want papers and projects due on the same day?


*Do you want papers due a week or so before the presentation?


*Set deadline for papers to be due.
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