Part 5

Supplementary Instructional Resources

1   The Small Groups in Everyone’s Life

Chapter 1 is intended to show why studying small groups is important, especially for someone who wants to succeed in modern society. The exercises are designed to encourage students to think about the pervasiveness of small groups in their lives, the reasons they join groups, and the needs groups fulfill.

Readings

1. 
Argyle, M. (1996). Five Kinds of Small Social Groups. In R. S. Cathcart & L. A. Samovar (Eds.), Small group communication theory and practice (7th ed., pp. 25-32). Madison, WI: Brown & Benchmark.  Defines and discusses dynamics of the family, adolescent friendship groups, work groups, committees and related groups, and training and therapy groups.

2. 
Palazzolo, C. S. (1988). The Social Group: Definitions. In R. S. Cathcart, & L. A. Samovar (Eds.), Small group communication theory and practice (5th ed., pp. 6-9). Madison, WI: Brown & Benchmark.  Clearly written definition of group, bases for forming groups, and group characteristics.

3. 
Shaw, M. E. (1981). Group Dynamics (3rd ed., pp. 8-11). New York: McGraw-Hill.  Discusses how a small group becomes an entity in a way that should help even the most skeptical of students accept the reality of small groups.

4. 
Bormann, E. G. (1990). The Nature and Development of Group Discussion and Small Group Communication. In Small Group Communication: Theory and Practice (3rd ed.). New York: Harper and Row.  Discusses the history of the field of small group communication; includes discussion of the special theory of small group communication that emerged after World War II.

5. 
Larson, C. E., & LaFasto, F. M. J. (1989). Results-driven Structure. In Teamwork: What Must Go Right/What Can Go Wrong (pp. 39-58). Newberry Park, CA: Sage.  This short paperback is similar to an “in search of excellence” for small groups. The authors examined a number of different kinds of groups and draw conclusions about what makes a group highly productive. We strongly recommend this as supplementary reading material; the information can be used to enhance your presentation of several of the chapters in this text. This particular chapter makes the point that the group’s structure must fit its purpose; there is no one perfect structure suitable for all groups.

Media Resources

1. 
You and the Group, a two-part filmstrip and cassette program, fifteen minutes for each part. Focuses on the functions of primary groups in our lives. (Human Relations Media)

2.
Understanding Working in Small Groups, a thirteen-minute video that focuses on participation in task-oriented groups.  It also suggests ways to improve small group communication (Harcourt Brace communication video series)

3. 
A number of fairly recent films touch upon the importance of groups in our lives. One such film is Uncle Buck, which deals with family relationships and how individuals find their niches in the family grouping. Other films include Finding Nemo, which chronicles the story of “the Tank Gang” and Signs, which reveals how one family comes together to combat personal and public tragedy. Another film, Stepmom, starring Julia Roberts and Susan Sarandon, is an emotionally gripping film about how a family adjusts to a divorce and remarriage. It shows how a primary group can be redefined, particularly when the mother and the stepmother forge a friendship after learning the mother has cancer.

4. 
We sometimes show Part 1 (“An Ineffective Problem-Solving Discussion”) of the videotape ancillary Communicating Effectively in Small Groups to generate a discussion of what constitutes an effective discussion. We sometimes break the class into groups of four or five and ask each group to generate a list of problems they observed in the video, and what might be done to solve the problems. This activity helps introduce students to the major concepts to be discussed during the semester, shows students what they already know, and reinforces their own common sense in applying the material from the text. (Brown & Benchmark Publishers)

5. 
Short Takes includes a segment that depicts both a primary and a secondary group by showing two students, Lynn with her family and Michael with his group of best friends, and then showing both of them in a committee meeting. Questions to consider:

What seems to be the main purpose of the primary groups, and how do the members show this?

What seems to be the main purpose of the secondary group, and how do the members show this?

In what ways do the primary groups demonstrate secondary characteristics, and vice versa?

Take-Home Quiz Questions

1. 
Into what two main classifications are groups categorized? What is the distinction between these two classifications, and give examples of groups in each category.

2. 
What is an interdependent goal? Give an example.

3. 
What makes a small group small?

4. 
What is a participant-observer, and why is it good to be one?

5. 
What are the main ethical principles that group members should follow, and why are these important?

Freewrite Topics

1. 
Describe the best group you’ve ever been in, and explain why it was such a good group.

2. 
Describe the worst group you’ve ever been in, and explain why it was such a bad group.

3. 
What are the most important ethical principles you think group members should observe, and why?

4.
Do you think computer-mediated groups should be classified as small groups? Why or why not?

Learning Activities

1. 
Icebreakers. Here are two icebreakers different from the one in the text. We have used them numerous times with good success in reducing primary tension.

A. 
Breaking Boundaries: A Structured Conversation


Instructions: Read each question, asking each person to answer briefly, honestly, and without explanation with the first response that comes to mind. Point out a different person to begin responses to each new question, then go around the circle clockwise, as quickly as possible. Everyone is to answer every question. If your class is very large, you may want to use only some of the following questions:

1. 
Whom do you think Time magazine should name “Person of the Twentieth Century”?

2. 
What is the best movie you ever saw?

3. 
What would you be willing to die for?

4. 
What is the ugliest thing you know?

5. 
What is the most beautiful thing you know?

6. 
What TV program do you most enjoy?

7. 
If you could be an animal other than human, what would it be?

8. 
What is the most important thing that guides your life?

9. 
How do you select your friends?

10. 
What is your favorite sport?

11. 
What is your biggest worry?

12. 
What do you think other people like most in you?

13. 
What do you think other people like least in you?

14. 
When do you feel the very best?

15. 
What one day in your life have you most enjoyed?

Synthesis questions:

1. 
What person in the group did you learn most about?

2. 
Who do you think was the most honest?

3. 
What image did you want to project to other members?

4. 
What answer surprised you the most?

5. 
Who pays the most attention to what is going on?

6. 
Who enjoys life the most?

7. 
Which person in the group is the most like you?

8. 
Which person in the group is least like you?

9. 
What answer from another person pleased you the most?

Now, for general comment: How do we feel about this class?

B.
Getting Acquainted


Instructions: Give each person in the class a list of the following fifteen characteristics. Ask the students to find someone in the class with each characteristic (a different person for each). Give prizes (cookies or candy, trinkets, gift certificates to fast food restaurants, etc.) to the students whose lists are most complete.

1. 
Someone who did not take a shower today

2. 
Someone who works full time

3. 
Someone who is over thirty years old

4. 
Someone who wears size eight dresses

5. 
Someone who wears size thirteen shoes

6. 
Someone who drives a car that is more than ten years old

7. 
Someone who is married

8. 
Someone who likes baseball (depending on where you live, substitute the name of an appropriate team)

9. 
Someone who watched more than two hours of TV last night

10. 
Someone who likes okra

11. 
Someone who has children

12. 
Someone who is in a sorority or fraternity

13. 
Someone who likes to hunt

14. 
Someone who likes Alfred Hitchcock movies

15. 
Someone whose favorite color is red

2. 
Logs of group participation: Ask each student to keep a log of every small group in which s/he participates, for one week. Have the students discuss their experiences in class. This is frequently a revealing exercise for the students.

3. 
Ask each student to make a list of the three (or more) most important groups to which s/he belongs. For each group, ask the students to describe how and why they came to join the group, what needs of theirs are being met by the group, and what needs are not being met. Have the students share their information with each other, either in small groups, or with the entire class.

Questions for Class Discussion

1. 
What types of small groups are we presently members of?

2. 
What roles do small groups play in our lives?

3. 
How important have small groups been to our development into the persons we now are?

4. 
What types of small groups will probably be important in our chosen professions or careers?

5. 
What have we found most frustrating or dissatisfying about the small groups to which we belong?
6. 
What have we found most enjoyable or rewarding about participating in small groups?

7.
How many computer-mediated groups are we presently members of?

8.
What unique problems do computer-mediated groups offer? What about unique benefits?

For discussion of questions such as the above, it will be far better if the entire class can be seated in a circle so that everyone can see the facial reactions of everyone else. All students should have name cards or tents that are printed in letters large enough to be read by everyone else in the room.

A large class could discuss such questions in buzz groups, then either report briefly to the entire class or write a brief summary of what they discovered in trying to answer each question.

2   The Small Group as a System

Chapter 2 is intended to show how the parts of a group operate interdependently with each other and how the group operates within its environment. We want students to recognize that groups are not isolated from the larger environment and that most task groups operate as parts of larger groups called organizations. This chapter is also intended to help the students focus their attention on the communicative behavior of group members.

Readings

1. 
Berrien, F. (1976). A General Systems Approach to Organizations. In M. D. Dunnette (Ed.), Handbook of Industrial and Organizational Psychology (pp. 41-62). Chicago: Rand McNally.

Media Resources

1. 
A number of feature films can be used to demonstrate the interrelationship among group components. Many of these are effective for showing other group processes as well. You may choose to discuss interdependence in depth after students have more substantive information about a variety of group activities. Films that are particularly helpful for showing interdependence include The Breakfast Club, Lord of the Flies, Full Metal Jacket, Glory, Holes, and X-Men.

2. 
An Ineffective Problem-Solving Discussion (Part 1) and An Effective Problem-Solving Discussion (Part 2) of the videotape ancillary Communicating Effectively in Small Groups lend themselves well to a discussion of systems concepts. Divide the class into small groups of four to six students. Assign each group one major systems theory concept (e.g., inputs, throughputs, outputs, environment, interdependence, nonsummativity) and ask each group to identify how this concept was demonstrated in the video. (For example, interdependence is demonstrated during the ineffective discussion when Alyce dismisses Lynn’s suggestion, which causes Lynn to withdraw, thereby depriving the group of her input and ultimately contributing to a poor set of solutions.) During this exercise, we ask students to concentrate on the communicative aspects of the discussion–what people actually say and do–to illustrate the systems concepts. After each group has had about ten minutes to discuss its concept and apply it to the video, have each group reports to the class as a whole.

3.
We’re on the Same Team, Remember? (CRM Films) is a 25-minute video that shows the importance of interdepartmental teamwork. Specifically, it reveals how, in industry, a lack of understanding about interdepartmental relationships can lead to a reduction of productivity and, consequently, a loss of customers

Take-Home Quiz Questions

1. 
What are the three main types of variables in systems theory?

2. 
What is the difference between an open and closed system?

3.
What is a bona fide group? What about a bona fide virtual group?

4. 
In what ways was there interchange between the church board described in the chapter and its environment?

5. 
What is the difference between a group-level and individual-level variable?

6. 
Describe two ideal group throughput processes.

Freewrite Topics

1. 
What are the advantages and disadvantages of open small group systems as opposed to closed small group systems?

2. 
What do you think are ideal input, throughput, and output characteristics for a small group?

3. 
What are all the ways the ideal group shown in Chapter 2 influences and is influenced by its environment?

Learning Activities

1. 
Following reading and discussion of the chapter, divide students into groups of four to six. Assign each group a major systems theory concept (e.g., inputs, throughputs, outputs, environment, closed vs. open systems, interdependence, nonsummativity) and ask each group to explain how its concept is demonstrated in the ideal group depicted in the chapter. Give each group ten minutes to discuss its topic, then have all the groups report to the class as a whole.

2. 
After reading and discussing the chapter, students in groups of five to seven might discuss some campus, community, or national problem or one of the case problems in this manual for ten to twenty minutes. Record the discussions on audiotape and have each group listen to the recording of its discussion. While listening, each participant should make a list of instances in which s/he made some observations of how the group was functioning while the discussion was progressing (participant-observer) or of how another member was participating. Ask the students to write brief description of what was observed, any judgments made, and ideas about group processes that occurred to them as participant-observers. Students should then discuss their lists with each other.

3. 
Divide the class into groups of four to six students. Each group should design a model of a small human group as an open system, with members of the group acting as components in the system. Students should feel free to do almost anything in creating the model, including making labels that can be hung from participants’ necks or fastened to their shirts, moving and interacting with each other, using a narrator, making simple props, and so forth. After planning and brief rehearsal (total time for this activity should not exceed one class period), each group will demonstrate its model to the rest of the class. Allow about fifteen minutes to discuss such questions as:

A. 
What did you discover in creating an open system model of small groups?

B. 
What did we learn from presentation by other groups in the class?

4. 
Divide the class into group of four to six students. Ask each group to make a list of three relatively open and three relatively closed human group systems and to give the reasons why these groups are open or closed. Ask each group to list as many advantages and disadvantages as they can for groups to be both open and closed. Groups should share their findings with the whole class.

5.
Bring a bunch of materials—string, construction paper, glue, scissors, tinker toys, magazines that could be cut up, poster board, material, buttons, etc. to class and have students break into groups and construct models illustrating the small group as a system concept.

3   Human Communication Processes in Small Groups

Chapter 3 presents the basic communication theory necessary to help students understand communication process in small groups. The exercises are designed to show students how communication can malfunction and how group members can help prevent misunderstandings by employing effective listening skills.

If your students are advanced communication majors, you may want to omit in-class discussion, lecture, learning activities, and so forth, for Chapters 3 and 4. However, if your students have little or no background in communication theory, you may want to emphasize these chapters.

Readings

1. 
King, S. W. (1988). The Nature of Communication. In R. S. Cathcart & L. A. Samovar (Eds.), Small Group Communication: A Reader (5th ed., pp. 250-259). Dubuque, IA: Wm. C. Brown.  This article explains clearly and with humor what does and does not constitute communication.

2. 
Roach, C. A., & Wyatt, N. J. (1992). Successful Listening. In R. S. Cathcart & L. A. Samovar (Eds.), Small Group Communication: A Reader (6th ed., pp. 301-325). Dubuque, IA: Wm. C. Brown.

Media Resources

1. 
I Told ‘Em Exactly How to Do It. An animated short that presents a humorous approach showing someone who knows how to do his job, but not how to communicate with others above or below him. Covers active listening. (CRM Films)

2. 
Listening Beyond Words, 20 minutes. Dramatizes the concept and benefits of active listening. 1973 (Brigham Young University)

3. 
The Power of Listening, 23 minutes. Discusses the elements of effective listening and common deterrents to good listening. Shows examples of good and poor listening. An excellent video! CRM Films.

4. 
Listening: A Key to Problem Solving, 22 minutes. Shows the importance of listening to what a person does and does not say. Emphasizes the importance of effective listening in the business world. 1979. (AIMS Media)

5.
Listening to Others, 13 minute video that shows how a competent, caring listener can greatly contribute to the communication process (Films for the Humanities and Sciences).

5. 
Listening Skills: The Art of Active Listening, Parts 1, 2, and 3, filmstrip/cassette, 18 minutes each part. Part 1 explains the differences between listening and hearing and helps students analyze their own listening behaviors. Part 2 presents techniques to improve listening habits, including using thinking “spare time,” paraphrasing, and summarizing. Part 3 presents special learning situations and ways to improve listening in each. 1981. (Human Relations Media)

6. 
Short Takes contains a segment that illustrates pseudolistening, sidetracking, and defensive listening in a committee meeting of students planning a day care center. Questions to consider:

When Michael pseudolistens, how does his nonverbal behavior suggest he is listening when he isn’t? What effect does his pseudolistening have on Lynn? On the others?

What seems to trigger Lauren’s sidetrack? How well does Brad return the group to its topic?

What seems to trigger Lynn’s defensive listening? How could she express her concerns in a less defensive way?

Each of these poor listening behaviors is noticed and commented on by one of the members. What would have happened to the group if members had just “let it ride” without saying anything?

7. 
Short Takes contains a segment that illustrates active listening as group leader Lauren helps Lynn clarify and explain what she means. Questions to consider:

How would you paraphrase Lynn’s remarks?

What information is contained in Lynn’s second try that was not apparent in the first?

What might have happened to the group if Lauren had not taken the time to listen actively to Lynn?

Take-Home Quiz Questions

1. 
What does it mean when we say “communication is personal”? How does this principle affect communication in small groups?

2. 
What does “communication is transactional” mean? Give a specific small group an example of the transactional aspects of communication.

3. 
Describe the primary myths about communication and give an example of each that might occur in a small group.

4. 
Describe a communicative transaction, including all the components discussed in the text.

5. 
What is defensive listening and how can you counteract it during group discussion?

6. 
What is paraphrasing and why is it more effective than word-for-word repetition during active listening?

Freewrite Topics

1. 
Who is the most effective communicator you know, and why is that person so effective?

2. 
Who is the most ineffective communicator you know, and why is that person so ineffective?

3. 
What principles do you think people should follow to be effective communicators?

4. 
What factors (characteristics of the speaker, contextual factors, characteristics of your own personality, etc.) interfere with your ability to listen?

5. 
What techniques do you personally use when you are trying to remember what someone tells you?

Learning Activities

1. 
We almost always use exercise 2 (at the end of Chapter 3) or some version of it. The only exception is with classes in which the large majority of the students have received considerable guided experience in active listening in other courses.

2. 
“Focusing and Summarizing.” This exercise helps students develop their skills in focusing and summarizing group discussions.

A. 
First, ask for five to seven volunteers to discuss a case problem in a fishbowl arrangement. The rest of the class should sit around the discussion group. Only participants are given copies of the case problems to read; all are told that they are to be the most active, focused listeners possible. Everyone will be required to summarize the content of the discussion. After a minute or two to study the case, ask the discussants to begin.

B. 
After ten to fifteen minutes of discussion, ask each student to write out the best possible summary of the content of the discussion. Allow five minutes for this writing.

C. 
Call on one person to read his or her summary to the class. Ask others to add anything left out in the summary as read, delete anything that was not germane to the group’s purpose, modify inappropriate emphases, or otherwise improve the initial summary. Ask the rest of the class how many students think they did an outstanding, adequate, or inadequate job of summarizing the content of the discussion.

D. 
The class should then discuss the following procedural question: “What can we do to improve our listening, recall, and summarizing during discussions?” List on the board all ideas agreed upon. We sometimes have one student write these on a sheet of paper, then duplicate it for the entire class.

As an alternative to the previous exercise, you may want to keep a written record of all ideas raised during case discussion, interpretations agreed upon, criteria accepted, ideas proposed, and decisions made. Then allow each student one point for each of these in his/her summary. Scores (each student scores his/her own or trades with a neighbor) can then be recorded (without names) on a sheet of paper, tallied, and recorded on the board as feedback to each person about how well his or her summary did in comparison to the summaries of other students.

This exercise can be repeated with a different case problem to give students practice in applying the guidelines they have formulated.

3. 
“Listening for Recall”: Select five volunteers and ask four of them to leave the room. Read the following story to the remaining volunteer and tell that person to try to remember as much of the story as possible so as to be able to pass it along to the next volunteer. After you have read the story, bring in a second volunteer and ask the first volunteer to relate as much of the story as possible. The second volunteer should pass the story on to the third volunteer, and so forth, with the last volunteer relating to the whole class whatever s/he remembers of the story.

You may want to give the rest of the class members a handout with the story at the top and ask them to keep track on the bottom of the sheet what information was omitted, what was added, and what was distorted. The class should then discuss how members could improve their recall of details and other information during oral discussions.

The Roommates

Terry and Sandy have been roommates for one year. They rent a two-bedroom apartment about a mile from campus and walk to school during pleasant weather and take the bus at other times. Last Thursday morning, Terry woke up, took a shower, made scrambled eggs and toast for both of them, and went to wake up Sandy.

Sandy was feeling awful, with a high fever, stomach cramps, and all-over aches. Terry, a premed student, thought Sandy probably had the flu, but Sandy thought is was more serious. Terry called the doctor, who said that Sandy should be brought to the emergency room as soon as possible. Terry began to get panicked, since there was no way to get Sandy on a bus. Terry called their neighbor, Mrs. Green, who was getting ready to go to her job in an accounting firm but said she’d drop them both at the emergency room.

The emergency room doctor said Sandy probably had appendicitis and needed to be operated on immediately. The doctor had Sandy sign all the appropriate release forms and arranged for the operation. Terry waited at the hospital all day until Sandy was finally taken out of the recovery room. After visiting with Sandy for half an hour, Terry took the bus home, flopped down on the couch, and fell asleep.

4. 
“Feedback” This exercise shows students how much easier it is to communicate clearly when people give each other feedback (in other words, engage in complete communication transactions with each other). Find three simple line drawings that are easy for students to draw and approximately equal in difficulty. You may use the ones provided in the figures below, or make your own arrangement of geometric figures.



A. 
Ask one student to step up to the front of the room and turn his/her back to the room so the class cannot provide visual or verbal feedback. Instruct the student to give the class instruction about how to draw the first set of figures. At the conclusion, show the class the drawing and see how many of them came close to completing the figures.

B. 
Ask a second student to come to the front of the room, but this time have the student face the class and give instructions about how to draw the second figure. The class members may not say a word, but the student volunteer can read their visual signals. See how well the class did.

C. 
Ask a third student to give the class instructions about how to draw the third figure. This time, the student can face the class and the class members may ask any questions they want about the instructions. See how well the class did.


The ensuing discussion should focus on why feedback was helpful, what that has to do with everyday communication, and how the information learned can be useful to small group discussion.

5. 
Ask students to recall three conversations in which they have recently participated. For each conversation, students should indicate with whom they spoke, what was the topic of conversation, how well they listed to the other person, and what factors they recall as having an effect on their listening behavior.

4   Verbal and Nonverbal Signals in Small Group Communication

Chapter 4 shows how gender and language intersect, as well as how verbal and nonverbal information work together to help a receiver interpret what a sender means. The exercises are designed to heighten students’ awareness of basic communication principles of language and nonverbal behavior so they can alter their behavior appropriately in small groups.

Readings

1. 
Adler, R. B., Rosenfeld, L. B., & Towne, N. (1980). Chapter 4. In Interplay: The Process of Interpersonal Communication (2d ed.). New York: Holt, Rinehart and Winston.  A concise, clear summary of basic linguistics and general semantics.

2. 
Condon, J. C. (1985). Semantics and Communication (2d ed.). New York: Macmillan.

3. 
Andersen, P. A. (1992). Nonverbal Communication in the Small Group. In R. S. Cathcart & L. A. Samovar (Eds.), Small Group Communication: A Reader (6th ed., pp. 272-286). Dubuque, IA: Wm. C. Brown.

4. 
Hall, E. (1959). The Silent Language. New York: Fawcett.

5. 
Mehrabian, A. (1971). Silent Messages. Belmont, CA: Wadsworth.

Media Resources

1. 
While all films involve both verbal and nonverbal behavior, Children of a Lesser God is excellent for depicting how meanings can be conveyed with spoken language. This is a story of a deaf mute woman who initially rejects the hearing world, then falls in love with a hearing teacher. Actor Marlee Maitlin, who is deaf, does a superb job of using her face and body to communicate.

2.
A delightful film that helps address gender difference is He Said, She Said; it shows how a man and how a woman perceive the same events differently.

3.
Nonverbal Communication, 22 minutes. Features interviews with several outstanding authorities (e.g., Hall, Rosenthal) about various areas of nonverbal communication. Well-illustrated. (CRM Films)

4.
Communication: The Nonverbal Agenda, 30 minutes. This film emphasizes how nonverbals can contradict verbal messages, and what to do when that occurs. Taken from a supervisory perspective on nonverbal communication. (CRM Films)

5.
Nonverbal Communication, 45 minutes. Provides a general overview of the components and importance of nonverbal communication (Insight Media)

6.
Paralanguage and Proxemics, 28 minutes, 1986. (Insight Media)

7.
Eye Contact and Kinesics, 28 minutes, 1986. (Insight Media)

8.
Ai!, 4 minutes, film. In this animated film about a man-woman relationship, the only word spoken is “ai,” the Japanese word for “love.” A good stimulus for initiating discussion about paralanguage. (Pyramid Films)

9.
Communication: The Name of the Game. Covers 15 communication competencies that focus on how to prevent communication malfunctions. 1982. (CRM Films)

10.
Communicating Nondefensively: Don’t Take It Personally. 1982. (CRM Films)

11.
Verbal Communication: the Power of Words. This training video pulls together information from the previous chapter and this one. It presents five critical elements of verbal communication, updated to be consistent with today’s work environment. (CRM Films)

12.
Language and Sex, 35 minutes, audiocassette. Reviews literature about gender differences in language. Suggests guides for generic uses of the word man. (Seminar Cassettes)

13.
He Said, She Said: Gender, Language, and Communication. This 50 minute, 7-part video presentation focuses on and features Deborah Tannen and examines communication patterns as they’re formed in childhood and advances to the “conversational rituals” of adulthood (Into the Classroom Media)

14.
Men and Women Talking Together is a 62 minute video discussion between Deborah Tannen and Robert Bly about gender communication differences (EVG).

15.
Short Takes contains a segment that depicts clarifying an abstract word, as Suzanne, a college administrator, tries to clarify the word retention used by Shawn, the admissions director. Questions to consider:

What did Suzanne understand the word retention to mean?

What would you have thought the word retention meant?

What might have happened if the group had not clarified retention and a later abstraction, not very good?

16.
Short Takes contains a segment showing this same group of college administrators organizing their remarks after an initial disorganized discussion. Questions to consider:

List all the different topics the members raise.

To whom did you think Dale was responding when he brought up his idea about costs?

When the members begin to organize their discussion, exactly how does each member show s/he is making his/her remarks relevant to those of the previous speaker?

What function does Charlotte’s final summarizing remark perform?

Take-Home Quiz Questions

1. 
Give an example of bypassing.

2. 
What factors contribute to ambiguity in communication, and how can group members help keep messages clear?

3. 
What are the main principles group members can follow to help organize their remarks?

4. 
What does the phrase “you cannot not communicate” mean in the context of small group communication?

5. 
How do nonverbal signals substitute for verbal signals? Give one example of how this happens in small groups.

Freewrite Topics

1. 
What verbal communicative habits are most frustrating to you, and why?

2. 
How do you handle it when someone’s abstract or highly technical language confuses you? Are you satisfied with your way of handling this? If not, what else could you do?

3. 
How does someone’s physical appearance (i.e., clothing, hairstyle, body shape and size, posture, etc.) affect your perception of and feelings about that person?

4. 
What physical and other nonverbal characteristics indicate to you that someone will be a valuable group member?

5. 
When a member’s verbal and nonverbal signals are inconsistent, what do you usually do, and why?

6. 
What are some examples of sexist language you have observed?

7. 
How comfortable are you with ambiguous directions (for example, when an instructor gives you general directions for an assignment, but basically lets you establish your own goals and methods of achieving them)? How does your level of comfort with uncertainty affect other people in the group to which you belong?

8. 
For women: What kinds of “typical male” behaviors frustrate you the most, and why?

For men: What kinds of “typical female” behaviors frustrate you the most, and why?

Learning Activities

1. 
This and the following activity were provided by Janna Storey Martin. The objective is to help students understand nonverbal communication in practical setting and to get “hands-on” experience with nonverbal signals. Students should be given copies of the experiment several class sessions before you plan to discuss nonverbal communication. For example, if you plan to discuss the assignment on a Friday, students should be given the experiments the previous Friday. When students come to class on the day scheduled for discussion, they should have the experiments completed and be ready to discuss their personal experiences.


Instruct students to meet in their groups or in trios to perform the experiments. Some people should be “actors” in the experiments while the rest of the group members observe and take notes. The observers should note carefully what happens during each experiment. Roles should be rotated so all students have the chance to “act” and “observe.” Possible experiments include:

A. 
Approaching a group of strangers who are talking and standing with them as if you want to be included.

B. 
Getting in an elevator and facing the other people in the elevator rather than the elevator door.

C. 
Approaching a friend, but slowly getting closer and closer during the conversation.

D. 
Touching someone when talking to them more than you normally would do.

E. 
Entering a quiet place while speaking loudly.

F. 
Going to a public place (campus union, movie theater, etc.) with many empty chairs and sitting directly next to a stranger.

G. 
Staring into the eyes to people who approach you as you walk down a sidewalk–don’t glance away, but maintain steady eye contact.

H. 
Entering a classroom or some place you normally would go and putting your books and belongings on someone else’s desk or territory.

I. 
During one of your classes, collaborating with other students to perform leave-taking behaviors (e.g., fidgeting, putting books away, putting coat on, etc.) before the class period ends.

2. 
“Magazine Analysis of Verbal and Nonverbal Communication”: This exercise is designed to help students understand verbal and nonverbal elements of communication by applying them in a “real life” example. It also promotes a discussion of the use of verbal and nonverbal communication in today’s society.


You will need to bring a variety of magazine clippings or newspapers. Ask students to form groups of four to six and give each group a newspaper or several clippings. Instruct students to examine the verbal and nonverbal elements of the advertisements carefully, and to select at least three verbal characteristics and at least five nonverbal characteristics for analysis. You may use any of the verbal or nonverbal characteristics discussed in the text (e.g., nonverbal principles, proxemics, bypassing, emotive words, etc.).


Students should divide their analyses into two categories: verbal and nonverbal. Ask them to list briefly and discuss their analyses of the components under each category. Examples are shown below.

Verbal:

In an advertisement, two women saying the same word, but with two clearly different meanings, are bypassing. They use the word “bread” in two ways, one to mean money and the other to mean something you eat.

Nonverbal:
A man and a child sitting close together and touching illustrates proxemic norms of intimate space.


After students have completed their analyses, they should share them with the class as a whole.

3. 
“Abstraction and Ambiguity.” Tape-record a number of lengthy, abstract statements made during discussions. Play the first of these statements to the class and ask each student to write down how the same idea could have been uttered more clearly and concisely. Ask three or four volunteers to read their revisions or proceed systematically around the room. Proceed to the second abstract statement, and so forth. Finally, ask the class what to do if such statements are made during discussions in which they are participants.


As a variation on the previous exercise, use written statements you clip from newspaper and magazine editorials or other sources and ask the students to improve the clarity of the statements.

4. 
To make the point that words evoke different meanings in different people, ask students, working individually, to develop a list of words that may have either positive or negative connotations. You may choose to put the following words on the board to stimulate thinking: Communist, Republican, police, drugs, liberal. After the students have worked for two or three minutes, generate a master list on the board and discuss the feelings each word evokes.


As a variation to this, compile a list of words or phrases that are abstract, such as love, democracy, beauty, hate, ethics, good student, effective discussion, happy marriage, and so forth, and ask students to describe what these words or phrases mean to them. Have students share their definitions and conceptions in class and discuss what might be done during group discussions to improve mutual understanding.

5. 
Give each student a copy of the following sentences. Tell them that there is a much simpler version of each sentence that is a proverb in American culture. They are to revise these sentences into the more familiar language shared by most Americans.

A. 
Defunct males are rendered incapable of narrative testimony. (Dead men tell no tales.)

B. 
Intraspecific avian units of identical genotypical plumage demonstrate a distinct tendency to congregate. (Birds of a feather flock together.)

C. 
Vacate negative sanctions and nullify the F1 generation. (Spare the rod and spoil the children.)

D. 
Visual surveillance is permissible, but palpation is excluded. (Look but don’t touch.)

E. 
Pedagogical accomplishment is precluded when transactive exchange involves a superannuated constituent of canis familiaris. (You can’t teach an old dog new tricks.)

F. 
An individual who engages in rapid personal transit subsequent to a pugilistic engagement maintains the state of minimal metabolic homeostasis essential as a precondition for competitive interchange during alternative periods of axial rotation by earth. (He who fights and runs away lives to fight another day.)

6. 
Ask students to describe instances of bypassing occurring in discussions in which they have participated and to report the effects of such misunderstandings.

7. 
Ask students to bring to class a newspaper or magazine advertisement, preferably one with a significant verbal message. Each student should describe the audience to which he or she believes the advertisement is being addressed and how the language is designed to reach the target audience.

8. 
“Nonverbal Partners”: The objective is to give each student some feedback/insight into his or her nonverbal signals during a small group discussion.

A. 
Divide the class into paired small groups of five to seven members each (i.e., groups A and B are paired and member 1 in A is paired with member 1 in B, and so forth). The groups will take turns being the discussants and observers.

B. 
The group of people with the first letter of each pair (e.g., all the As) begins discussing some case problem provided by the instructor, while students with other letter (e.g., all the Bs) observe in fishbowl fashion. Observer 1 should sit directly across and facing discussant 1, observer 2 faces discussant 2, and so forth. After approximately fifteen minutes of discussion, the number partners (e.g., discussant 1 and observer 1) sit together for a feedback period. The observer reports observation and interpretations of discussant’s nonverbal signals during the discussion. You can prepare an observer guide to focus observation and feedback with such questions as the following:

1. 
What attitudes toward the group, individual members, and the subject did your partner seem to manifest nonverbally? What specific nonverbal signals did you notice that contributed to your interpretation?

Seating and space?

Eye signals?

Facial expressions?

Movements (body orientations, postures, gestures)?

Vocal cues?

Touch?

2. 
Keep notes of each time our partner speaks. Did the nonverbal signals appear complementary or contradictory to what your partner was saying?

3. 
Overall, how nonverbally expressive does your partner seem to be?

C. 
The groups of observers now become the discussion groups, with the former discussants now acting as observers and paired with the same individuals as before.

D. 
If time permits, ask the entire class:

1. 
How many people were surprised that their partners rated them as relatively inexpressive nonverbally?

2. 
How many people were told by their observer-partner that at times their nonverbal signals seem to contradict their words? When did this happen?

3. 
To what degree do our attitudes toward a group and other people show?

9. 
“Name that Meaning”: This game heightens awareness of nonverbal signals.

A. 
Divide the class into groups of six or seven people each. Hand each group an envelope containing a set of seven slips and ask each student to pick a slip from the envelope. No one is to look at any slip except his or her own. Each slip contains one of the instructions given below:

1. 
SAYING NOTHING, nonverbally signal that you are bored and feel very unconcerned about what is going on and being discussed by your group.

2. 
Without uttering a word, indicate, “I want the floor–give me a change to speak!”

3. 
Indicate nonverbally (saying nothing) that you are frustrated with the slow pace of the group. You are tired of listening to members who contribute nothing of substance to the work of the group but seem to want attention from others.

4. 
Signal nonverbally (speak no words) that you think one of your fellow group members is very wise and has a lot to offer the group in what he or she says.

5. 
You see one particular member of the group (choose anyone you want) as a threat to your status. You try to put him or her down by nonverbal one-up signals. You are out to win, to dominate, to beat that person. But you can only show it nonverbally.

6. 
Ask a question for information in such a way that your vocal cues, facial expression, movements, and eyes all signal that you are fearful, embarrassed, and afraid of appearing foolish and not being liked.

7. 
You are really ANGRY at the group and don’t want anything more to do with it. Indicate this without saying anything.

B. 
Point out one person to lead off by doing as instructed on the slip. As soon as that person has finished his or her nonverbal “acting,” each of the others in the group should write down what the person probably meant or felt. The “actor” then reads his or her slip, and each observer decides whether or not he or she interpreted correctly.

C. 
Go around the group in the same way. As the exercise proceeds, each person should keep two scores: as sender, how many people correctly interpreted my nonverbal signals; as receiver, how many others did I interpret correctly? Find out who in each group had the highest sender score, receiver score, and overall (combined) score.

D. 
Finally, ask the entire class, “What did you discover or learn from this exercise?” As an alternative, ask each group to come up with an answer to that question within five minutes, then to report in less than one minute to the rest of the class through a chosen spokesperson.

10. 
Ask the students to indicate how close they usually sit to the following people and what that says about the relationship with the person in question: mother, teacher, close friend, stranger at a bus stop, roommate, someone the student dislikes, salesperson at a clothing store.

11. 
Ask students to bring photographs of family groups to class. See whether class members can guess at family relationships and dynamics by using only nonverbal clues contained in the photos.

12. 
Ask students to clip newspaper or magazine advertisements with strong nonverbal messages and bring them to class. Discuss what advertising message is being sent and what nonverbal elements contribute to that message.

13. 
Secure a play script. Choose a scene at random and ask students to practice changing the meaning of the scene by varying the vocal qualities (pitch, rate, volume, expression, and so forth). Next, ask students to practice reading the scene by keeping the vocal qualities constant but changing the gestures, distances between the characters, facial expression, and so forth. Ask students to discuss what they discovered.

14. 
Ask students to consider why people usually refer to animals they see (e.g., birds, squirrel, rabbits) as “he.” Use this as a springboard for discussion of the generic “he” and gender issues in groups.

15.
A fun game to play that highlights gender differences in communication is Men are from Mars, Women are from Venus (Endless Games). The board game is drawn from the popular book by John Gray and, although not based on rigorously tested principles of communication and linguistics, the game does provide a fun opportunity for discussion.

5   The Effects of Culture on Small Group Communication

This chapter extends the basic communication principles introduced in the previous two chapters to include information about how culture affects someone’s communication behavior. An important point we stress is that “intercultural” does not mean “international”; people from different subcultures within a dominant culture can have just as much trouble communicating as people from different countries. Intercultural encounters in small groups will increase, yet most of our students are not aware of the many difficulties that intercultural encounters can involve. The exercises are designed to sensitize students to these difficulties and to reduce their natural tendency toward ethnocentrism.

Readings

1. 
Porter, R. & Samovar, L. A. (1992). Communication in the Multicultural Group. In R. S. Cathcart & L. A. Samovar (Eds.), Small Group Communication: A Reader (6th ed., pp. 382-392). Dubuque, IA: Wm. C. Brown.

2. 
Lustig, M. W., & Cassotta, L. L (1992). Comparing Group Communication across Cultures: Leadership Conformity and Discussion Processes. In R. S. Cathcart & L. A. Samovar (Eds.), Small Group Communication: A Reader (6th ed., pp. 393-404). Dubuque, IA: Wm. C. Brown.

3. 
Infante, D. A., Rancer, A. S., & Womack, D. F. (1990) Intercultural contexts. In Building Communication Theory (pp. 377-396). Prospect Heights, IL: Waveland Press.  This chapter reviews the development of intercultural communication and covers many of the major issues.

4. 
Gudykunst, W. B. (1987). Cross-Cultural Comparisons. In C. R. Berger & S. H. Chaffee (Eds.), Handbook of Communication Science (pp. 874-889). Newbury Park, CA: Sage.

5. 
Ramsey, S. J. (1979). Nonverbal behavior: An intercultural perspective. In M. K. Asante, E. Newmark, & C. A. Blake (Eds.), Handbook of Intercultural Communication. Beverly Hills, CA: Sage.

6. 
Brislin, R. W., Cushner, K, Cherrie, C., & Yong, M. (1986). Intercultural Interactions: A Practical Guide. Beverly Hills, CA: Sage.  This book contains one hundred case studies of intercultural encounters. The cases are realistic and are excellent for getting the students to start thinking about alternative interpretations for behaviors they observe. Discussion of the cases should increase student sensitivity to intercultural differences and reduce ethnocentricity.

Media Resources

1. 
Many films depict the misunderstandings that can occur when someone from one culture interacts with someone from another culture. Several films that depict these types of interactions include Moscow on the Hudson (Russian immigrants in the United States), Gung-Ho (Japanese taking over an American factory), Witness (a non-Amish man living in an Amish community), and A Stranger Among Us (a female, gentile New York detective interacting with members of a Hasidic Jewish community). Although these films vary in terms of realism, they highlight key intercultural issues. A delightful classic film, The Gods Must Be Crazy, shows what happens when a bushman from the Kalahari Desert encounters Western civilization.

2. 
In the Company of Men, 52 minutes, film. Examines the conflicting attitudes between company foremen and the hard-core unemployed. Appropriate for showing subcultural differences. (William Greaves Productions).

3.
Intercultural Relationships, a 29-minute video that examines communication differences between cultures and suggests ways to create understanding. It looks at verbal as well as nonverbal communication (Nebraska Interactive Media Group).

4.
I’m Normal, You’re Weird, 24 minutes, uses humor and drama to illustrate that much of human behavior is tied to our culture (Learning Seed).

5.
A World of Differences: Understanding Cross-Cultural Communication, is a 30-minute video that examines language, values, gestures, emotional expression, norms, rituals, rules, expectations, family background and life experiences (University of California).

6.
Communicating Across Technology, is a 35-minute video that specifically examines communication differences between Asian and Western cultures (Meridian Resources Associates).

7. 
A Peacock in the Land of Penguins, 10 minutes, video. A lighthearted look at the consequences of trying to suppress differences. (CRM Films).

8.
Telling it Like it Is: Reflections on Cultural Diversity, 63-minute video of Joan Fountain, an African-American woman, who shares some of her experiences related to racism and cultural identity, the power of words, post-discrimination trauma, and nonverbal communication (Intercultural Resource Corporation).

9. 
Short Takes depicts a segment that contrasts intracultural with intercultural communication as it shows a group of African American sorority sisters talking about stepping among themselves, then trying to explain what it is to two Caucasian American women. Questions to consider:

During the intracultural portion, what verbal and nonverbal behaviors do the women use that they understand, but someone else from a different subculture might not?

During the intercultural portion, the process of clarification occurs several times. How do the African American women try to connect stepping to what the Caucasian American women know? How do the Caucasian Americans try to connect the new ideas with what they already understand?

What dimensions of culture (such as worldview or individualism/collectivism) seem to differ most between the two groups?

10. 
Short Takes contains a segment contrasting high power distance and low power distance. A couple talks first with their child’s doctor (high power distance) and then with his teacher (low power distance) about his Attention Deficit Hyperactivity Disorder. Questions to consider:

What verbal and nonverbal behaviors on the doctor’s part indicate the high power distance between  the McNeilises and Dr. Park-Fuller?

What effect does high power distance have on the McNeilises? How might this affect their child’s care?

What verbal and nonverbal behaviors on Mrs. Santiago’s part suggest low power distance between her and the McNeilises?

What effect does the low power distance have on the McNeilises? How might this affect their son’s care?

What power distance are you most comfortable with, and why?

11.
As the world has become smaller and the need to understand intercultural communication has increased, many college, university, and public libraries have begun to collect a large number of videotapes on the subject of intercultural communication. You might be surprised to discover the large number of media-related options.

Take-Home Quiz Questions

1. 
What’s the difference between a collectivist and an individualistic culture? Give examples of each.

2. 
What is power distance and how can members’ concepts about appropriate power distance affect their behavior in a group?

3.
How is co-culture different from subculture? Is it a preferable term? Why or why not?

3. 
Why is the backchannel an important source of potential intercultural misunderstanding?

4. 
Define intercultural communication and give an example.

5. 
What does ethnocentricity mean, and why is it important to small group communication?

6. 
Can you have intercultural communication between people from the same culture? Defend your answer.

7. 
What does current research identify as predictable differences between the communication behaviors of men and women?

8. 
What does current research identify as predictable differences between the communication behaviors of African Americans and European Americans?

Freewrite Topics

1. 
In what ways are you ethnocentric? How do you think this affects your behavior toward others?

2. 
When you work with others who are very different from you (perhaps from other countries or from other areas of the United States), what kinds of things to you think and feel about those people?

3. 
How do you feel when you have to share a grade with other members of the group? Do you prefer to be rewarded for your own work, or as a member of a group? Why?

4.
Can a communication interaction be totally intracultural or mostly intracultural? How?

5.
Consider the cultural characteristics that affect communication: How do you suppose such characteristics are formed?

Learning Activities

1. 
“BA FA’ BA FA’.” This is a curriculum kit that is fairly complex, but worthwhile. Two groups simulate cultures with different values and customs, and then are encouraged to develop hypotheses, through observation, about how they might interact. The simulation requires two rooms, two facilitators, and participants’ learning of several roles. R. Gary Shirts, Similie II, P.O. Box 910, Del Mar, CA 92014.

2. 
An important point we hope to make with this chapter is that intercultural communication does not mean international communication. There are different cultures that operate wholly within the culture of the United States. One way of driving this point home is to have the students embark on a group research activity that turns them into amateur anthropologists. Have the students form into research teams of three to six members and select a subculture of interest. This may be a company or business organization, a particular ethnic group, a particular age group (such as older persons in a retirement facility), and so on. Have the students engage in systematic observation of the subculture, which may include interviewing members of the subculture. Students should be encouraged to come up with their own observation plan, but you may want to help them by sharing the following broad questions to focus their observations:

A. 
Verbal behavior:


How do the subculture members greet each other? What do they say?


What kinds of things do they talk about?


How long is a typical interaction?


Do they use any jargon or specialized language?

B. 
Nonverbal behavior:


How do the subculture members dress?


How close do they stand to each other?


How often do they touch each other? Who touches whom?


How expressive or animated is their conversation?


How directly do they look at each other when they speak?


Are there any unusual nonverbal behaviors that you observed?

C. 
Norms:


What norms seem to operate in this subculture?


How do you know these are norms?


Who seems to be affected by the norms?


After students have completed their observations, they should write a brief report describing the subculture they observed and share their findings with the class. Class discussion could focus on the differences and similarities among them and the likely problems encountered in small groups as a result of the differences.

3. 
If you can, locate a company that has international dealings, preferably one that sends employees to live in foreign countries. Ask the person in charge of employee orientation to talk to your class about the kind of information employees are given, what problems have occurred, and what the company has done to alleviate them.


As an alternative, find a company that frequently relocates employees within the United States and ask the individual in charge of employee relocation to explain how the company helps make the move smoother for the employee. The ensuing discussion in both instances should concentrate on subcultural differences among regions and how employees are prepared to deal with them.

4. 
This exercise reinforces the idea that intercultural is not limited to international communications, and that each family grouping forms a unique subculture. Ask students to form groups of four to six. Instruct them to describe a typical family activity (for example, dinner time, celebrations such as weddings and holidays, meeting a family member’s boyfriend/girlfriend for the first time, etc.) by explaining exactly what the “rules” are for that activity. For instance, are family dinners formal or informal? Does each family member have his/her own place at the table? Does the head of household fill each person’s plate, or is it a free-for-all? Students should then discuss the similarities and differences in light of the intercultural communication concepts presented in the text.

6   The Members

Chapter 6 emphasizes how important it is for group members to understand how their personal traits, attitudes, and behaviors affect their fellow group members and the group as a whole. The exercises and activities are designed to help students assess their own characteristics and behaviors and identify aspects they would like to change.

Readings

1. 
Dawley, H. H., Jr., & Wenrick, W. W. (1976). Achieving Assertive Behavior. Belmont, CA: Wadsworth.  This brief book is an excellent source on how to help others become more assertive, as well as providing activities to help you do the same. Contains the Rathus Assertiveness Schedule with norms and scoring instructions. You might want to administer this to your class.

2. 
Hart, R.P., Carlson, R. E., & Eadie, W. F. (1980). Attitudes toward communication and the assessment of rhetorical sensitivity. Communication Monographs, 47, 2-22.

3. 
McCroskey, J. C., & Richmond, V. P. (1988). Communication Apprehension in the Small Group. In R. S. Cathcart & L. A. Samovar (Eds.), Small Group Communication: A Reader (5th ed., pp. 405-419). Dubuque, IA: Wm. C. Brown.  Discusses communication apprehension in a variety of contexts and includes suggestions for overcoming CA. Includes the PRCA-24 self-rating scale.

4. 
Miller, G. R. & Steinberg, M. (1988). Empathic Skills and the Development of Interpersonal Communication Fffectiveness. In R. S. Cathcart & L. A. Samovar (Eds.), Small Group Communication: A Reader (5th ed., pp. 421-428). Dubuque, IA: Wm. C. Brown.  Provides a transactional definition for empathy, which is especially appropriate for small groups and supports the central message of this chapter.

5. 
Rokeach, M. (1960). The Open and Closed Mind. New York: Basic Books.  This book presents the development and validation of the dogmatism scale, which you may want to administer to your students (possibly both at the beginning and end of the course). Instructions for scoring and normative data are provided. A reference to a short form (twenty vs. forty items) of the dogmatism scale is provided in the text.

6. 
Julian B. Rotter, J. B. (1980, October). Trust and Gullibility. Psychology Today, 14, 35-52, 102. summarizes research on interpersonal trust.

7. 
Larson, C. E., & LaFasto, F. M. J. (1989). Competent Team Members. In Teamwork: What Must Go Right/What Can Go Wrong (pp. 59-72). Newbury Park, CA: Sage.  This chapter on members describes the necessary competencies of members in excellent “real life” groups.

8.
LaFasto, F. M. J., & Larson, C. E. (2001). What Makes a Good Team Member? In When Teams Work Best. Newbury Park, CA: Sage.  This chapter identifies specific factors that make a good team member including experience, problem-solving ability, and ability to be collaborative.

Media Resources

1. 
A number of relatively recent popular films show the necessity of teamwork for group success. Among such films are Eight Men Out, Major League, Full Metal Jacket, and Glory. Each shows the need for every member to make a contribution to the group.

2. 
Is It Always Right to Be Right? 8 minutes, color. Dramatizes the dangers of dogmatism and closed-mindedness and the need to see a different group’s point of view. (CRM Films)

3. 
Responsible Assertion, 28 minutes. Shows characteristics of assertive, nonassertive, and aggressive behavior. Especially clear differentiation between assertiveness and aggressiveness. 1978. (Research Press)

4.
Teambuilding: What Makes a Good Team Player? This 19-minute video will help team members discover their natural styles and will learn how to merge them into a productive team (CRM Films).

5. 
Short Takes contains a segment on rhetorical sensitivity. College administrator Dale, clearly frustrated, uses language that could easily offend his fellow group members, and Jeff, another member, restates Dale’s remarks to take the sting out and make sure he heard Dale correctly. Questions to consider:

What trigger words are most inflammatory in Dale’s statement?

How does Jeff preserve Dale’s meaning, but soften the potential for negative emotional reaction?

How well does Jeff do this? How would you have restated Dale’s remarks?

Take-Home Quiz Questions

1. 
What does the principle of least sized groups mean, and how is it relevant to small group communication?

2. 
How does someone who is cognitively complex differ from someone who is cognitively simple, and how might this affect small group communication?

3. 
How does a high self-monitor differ from a low self-monitor?

4. 
Describe someone who is high (or low) in preference for procedural order; what type of group discussion would such a person prefer?

5. 
How can a group member demonstrate a sense of responsibility for a group’s success?

6. 
Compare the values of an egalitarian person with the values of an authoritarian person. How would each one’s personality show up in a group?

7. 
Why is willingness to communicate an important characteristic for group members?

Freewrite Topics

1. 
What size group are you most comfortable with, and why?

2. 
Do you think you are cognitively complex or simple? What is it like for you to work with others who differ from you on this variable?

3 
Do you prefer a high degree of structure or not? What is it like for you to work with others who differ from you on this characteristic?

4. 
How would another group member show you that s/he had a strong sense of responsibility for the group’s success?

5. 
How do you handle a member who is withdrawn and quiet in a group? What are your feelings about such members?

Learning Activities

1. 
The various volumes of the Annual Handbook for Group Facilitators and the Structured Activities for Groups, by University Associates (Beverly Hills, CA: Sage), contain a number of interesting and enjoyable self-assessment activities, scales, and exercises that deal with a variety of topics, including assertiveness, self-esteem, predicting others’ attitudes, and so forth. We recommend that you browse through these volumes at your leisure. Activities listed for one topic area are often easily adapted to suit discussion of a different topic.

2. 
Group size exercise: If the class is not over 25, sit in one large circle. If larger, divide into two equal groups, each seated in its own circle. Select a topic or problem for discussion. After ten to 15 minutes, stop the discussion and divide each group in half, thus forming groups half as large as before. Begin discussion of another similar topic or problem. After ten minutes, stop the discussion again and divide each group into two smaller ones. Continue this way until you are down to many groups of two or three members each. Then pass out copies of the following reaction form:

A. 
I most enjoyed participating in a group of ___ members. I least enjoyed participating in a group of ___ members.

B. 
I felt most satisfied with my participation in a group of ___ members; least satisfied in a group of ___ members.

C. 
Content of the discussion seemed best in the group of ___ members; worst in the group of ___ members.


As soon as the students have filled the forms out, collect them and tally the results on the board. Ask the class to talk about their observations and feelings while participating in the various size groups. Ask in particular about any differences noticed in the mood or atmosphere. You might report any differences you observed in the distribution of participation, animation, nonverbal signs of interest and tension, etc.

4. 
Have students complete the following PRCA-24 scale. Communication apprehension scores pertaining to a variety of situations may be derived from this scale, and these are explained at the end of the scale. Of particular relevance are the “Group” and “Meeting” scores.

Personal Report of Communication Apprehension (PPRCA-24)1

Directions: This instrument is composed of twenty-four statements concerning your feelings about communication with other people. Please indicate in the space provided the degree to which each statement applies to you by marking whether you (1) Strongly Agree, (2) Agree, (3) Are Undecided, (4) Disagree, or (5) Strongly Disagree with each statement. There are no right or wrong answers. Many of the statements are similar to other statements. Do not be concerned about this. Work quickly, just record your first impression.



1. 
I dislike participating in group discussions.



2. 
Generally I am comfortable while participating in a group discussion.



3. 
I am tense and nervous while participating in group discussions.



4. 
I like to get involved in group discussions.



5. 
Engaging in a group discussion with new people makes me tense and nervous.



6. 
I am calm and relaxed while participating in group discussions.



7. 
Generally I am nervous when I have to participate in a meeting.



8. 
Usually I am calm and relaxed while participating in meetings.



9. 
I am very calm and relaxed when I am called upon to express an opinion at a meeting.



10. 
I am afraid to express myself at meetings.



11. 
Communicating at meetings usually makes me uncomfortable.



12. 
I am very relaxed when answering questions at a meeting.



13. 
While participating in a conversation with a new acquaintance, I feel very nervous.



14. 
I have no fear of speaking up in conversations.



15. 
Ordinarily I am very tense and nervous in conversations.



16. 
Ordinarily I am very calm and relaxed in conversations.



17. 
While conversing with a new acquaintance, I feel very relaxed.



18. 
I’m afraid to speak up in conversations.



19. 
I have no fear of giving a speech.



20. 
Certain parts of my body feel very tense and rigid while giving a speech.



21. 
I feel relaxed while giving a speech.



22. 
My thoughts become confused and jumbled when I am giving a speech.



23. 
I face the prospect of giving a speech with confidence.



24. 
While giving a speech, I get so nervous I forget facts I really know.

1This instrument is copywritten by James C. McCroskey. Appropriate citation is: James C. McCroskey, An Introduction to Rhetorical Communication, 4th ed. (Englewood Cliffs, N.J.: Prentice-Hall, 1982). The instrument may be reprinted for research an instructional purposes without additional authorization of the copyright holder. Uses for which there is expectation of profit, including publication or instruction outside the normal college or school environment, are prohibited without written permission of James C. McCroskey.
Scoring

Group = 18 – (1) + (2) – (3) + (4) – (5) + (6)

Meeting = 18 – (7) + (8) + (9) – (10) – (11) + (12)

Interpersonal = 18 – (13) + (14) – (15) + (16) + (17) – (18)

Public = 18 + (19) – (20) + (21) – (22) + (23) – (24)

Overall CA = Group + Meeting + Dyadic + Public

5. 
Break students into groups of five to seven. Following a discussion of an issue of value about which there is considerable disagreement among group members, have the participants rate themselves and other participants on the following scale by making a check mark at the appropriate place:

	
	+3
	+2
	+1
	0
	-1
	-2
	-3

	
	Noble Self
	
	Rhetorically 
Sensitive
	
	Rhetorical 
Reflector



You’ll need enough copies of the scale for students to rate themselves and each other person in the group. Each group member is then given all of his/her scales and tallies the results. After completing the tally, each member can ask for informal feedback from other members of the group.

6. 
Split the class into groups of five. Select a topic for discussion that requires students to submit a proposal to solve some class or campus problem, They must come to consensus on the proposal. Before the groups begin to discuss the topic, assign one student in each group one of the following statements, with directions to behave as instructed during the discussion.

A. 
You want to be seen as the leader of this group.

B. 
You want to be seen as the leader of this group.

C. 
You want the other group members to like you.

D. 
You want to be seen as an expert on this topic.

E. 
You want your group to come up with the best proposal in the class.


After no more than fifteen minutes of discussion, ask the students what role they thought each group member was instructed to play, what specific behaviors led them to these conclusions, and what ultimate effect these hidden agendas had on the discussion and the final proposal.

7. 
Describe four types of group members, as follows (you may want to write the descriptions on the board or in a handout for the class):


Task-oriented people who believe a group’s main job is to get down to business as soon as possible.


Relational people who believe group work can be fun, and getting to know each other is part of the fun.


Systematic decision-makers, who believe in gathering all the facts and weighing them before deciding.


Intuitive decision-makers, who assess a situation instantly and leap to a conclusion quickly.

A. 
Assign each group to a corner of the room and ask the students to move to the corner that best describes them, without thinking about it too long or too hard. Ask each group to elect a facilitator who is responsible for keeping the group on track and for reporting to the larger group at the end of the session. Then ask the groups to do the following:

1. 
In five to six minutes, write down all the advantages people like you have to offer a group.
2. 
In five to six minutes, write down all the disadvantages people like you bring to a group.

B. 
Reconvene the class as a whole and ask each group to report, first the advantages and then the disadvantages. Write each one down on the board or a chart as they are reported.

C. 
After each group is finished, the other groups may add advantages or disadvantages (which is what they usually love to do!).

D. 
Conduct a discussion about the difficulty of working with people whose styles and needs are different from your own, and the advantages to a group of having such diversity of approach.

8.
The text recommends that students go to www.humanmetrics.com/cgi-win/JTypes2.asp and take advantage of the opportunity to learn their Myers-Briggs classification. If each student does this, those who feel comfortable can compare scores and reflect on a number of questions:



Are you are surprised by your classification?



What does this teach you about yourself?


How do you suppose knowing your score might impact your participation in small groups? Would it help to know how others in the group are classified?

9.
Another informative and fun website that includes the Five Factor model of identity is www.emode.com. The test measures openness to experience, conscientiousness, extraversion, agreeableness, and negative emotionality. Similar questions to those asked on LA 8 are recommended.

7   From Individuals to Group: Norms and Roles

Chapter 7 focuses on how, through the structuration process, the communication among members shapes them into a group with its own unique culture, including norms and roles. The exercises are designed to illustrate the process nature of this development and to get students to think about the role of communication in the creation of norms and roles.

Readings

1. 
Poole, M. S. (1992). Group Communication and the Structuring Process. In R. S. Cathcart & L. A. Samovar (Eds.), Small Group Communication: A Reader (6th ed., pp. 147-157). Dubuque, IA: Wm. C. Brown.

2. 
Bormann, E.G. (1990). Roles and Norms. In Small Group Communication: Theory and Practice (3rd ed., pp. 158-179). New York: Harper and Row.  A good description of role emergence and norm development.

3. 
Krayer, K. J. & Fiechtner, S. B. (1984). Measuring group maturity: The development of a process-oriented variable for small group communication research. Southern Speech Communication Journal, 50, 78-92.  The scale could be used to help students assess the changing level of maturity in class project groups.

4. 
Shimanoff, S. B. Group interaction via communication rules. In R. S. Cathcart & L. A. Samovar Small Group Communication: Theory and Practice (pp. 50-64).  In this essay, Shimanoff has applied her rules-centered theory of communication to small groups. She uses the term rules to apply to both informal norms and more formal regulations.

5.
LaFasto, F. M. J., & Larson, C. E. (2001). Team Relationships: Simple and Easy, Complicated and Hard. In When Teams Work Best. Newbury Park, CA: Sage.  This chapter identifies what team members think about the way they interact with others in the group.

Media Resources

1. 
Small Group Communication, by S. Walfoort and D. Braithwaite. This videotape, which shows several meetings of a group of faculty planning a conference, illustrates various stages in a group’s development. (Brown & Benchmark)

2. 
A number of fairly recent popular films provide an excellent basis for discussion of group development. One of our favorites is The Breakfast Club, described in Part 2 of this manual. Although this is not a task group such as the ones emphasized in the text, it shows nicely many of the same processes, including the development of norms, roles, cohesiveness, a leadership structure, and task accomplishment. Other excellent films that deal with various aspects of group development are Lord of the Flies, The Commitments, Uncle Buck, Eight Men Out, Full Metal Jacket, Glory, and The Lord of the Rings Trilogy. The Four Seasons, a film about three couples, shows how individual personalities affect the roles people portray in a group, and how the group is changed by the loss of one member and the addition of a new one.

3. 
Group Productivity, 21 minutes, color. This film dramatizes a three-stage developmental process (goals and procedures, power distribution, team production and feedback) with two kinds of issues running concurrently in each: work and relational. An excellent film for helping students understand group development through time. 1984. (CRM Films)

4.
The Meeting Robbers, 20 minutes, is a revealing look at unproductive group habits and ways to break them (CRM Films).

5.
Short Takes contains two scenes, featuring a church board, that show primary and secondary tension. In the first, two new board members are being asked to decide on plans for remodeling the children’s wing. In the second, several months later, the board members are still discussing the remodeling. Questions to consider:

In scene one, what do Felicia’s and Jody’s questions really seem to be asking?

Jody and Felicia don’t seem sold on the remodeling plan; why might they hesitate to disagree more openly?

In scene two, how can you tell the group is experiencing secondary and not primary tension?

In what ways is it easier to tell what Jody and Felicia think during this scene than in a previous one?

What could happen to the group if Jody and Felicia never express their disagreement?

5. 
Short Takes contains a scene showing the student group discussing strategy about how members can best approach the administration to gain its support for funding a day care center. A variety of task, maintenance, and individualistic behaviors are shown. Questions to consider:

Describe each task-related behavior in the scene. What function does each provide for the group?

Describe each maintenance behavior in the scene. What function does each provide for the group?

Describe each individualistic behavior in the scene. What function does each provide for the group?

Overall, do you think this group has the right mix or balance of roles?

Take-Home Quiz Questions

1. 
How does communication create and maintain a group?

2.
What is the difference between primary and secondary tension, and how can you tell which type a group might be experiencing?

3. 
How can you tell what the norms for a particular group are?

4. 
What is the difference between a behavioral function and a behavior?

5. 
What are the three main categories of behavioral functions? What types of remarks are typical of each category?

6.
How is adaptive structuration theory unique from structuration theory?

Freewrite Topics

1. 
Is your behavior usually consistent from group to group, or do you behave differently depending on the group you are in? Why?

2. 
Think of the first meeting of a group you currently belong to. What was that meeting like? Were any habits formed that later either helped or hindered this group?

3. 
What is the most unproductive or annoying norm you have ever observed in a group? How could you try to change that norm?

4. 
Are you usually task-oriented, maintenance-oriented, or self-centered as a group member? How do you think your behavior affects other members of the group?

5. 
What is the most harmful individualistic behavior you have observed in a group? How did you deal with that behavior?

Learning Activities

1. 
We usually use exercise 1 (observing evidence of norms) at the end of Chapter 7. Students have the most difficulty distinguishing between evidence of a norm and a norm itself. Some have difficulty formulating norms as rules. We find it helpful to have them identify and write some norms that have developed in our class prior to doing the out-of-class observing. As a variation, you might want to have them also record formal rules of the small groups they observe.

2. 
Use Leadership,Part 3, of the ancillary videotape, Communicating Effectively in Small Groups and the “Content Analysis of Behavioral Function” chart in Chapter 15, which is based on the task, maintenance and self-oriented behavioral functions described in Chapter 7. Ask students to observe the video and code each member’s remarks into the appropriate category. Then, on the basis of the percentages determined for each member (as shown in Chapter 15), have students develop a “role profile” for each of the five students in the video.

3. 
If you have assigned students to project groups that will work together for most of the semester or quarter, each week have members of each project group complete the four scales from the Group Maturity instrument, developed by Krayer and Fiechtner, that are shown on the following page.

Group Maturity Instrument

	A.
	Very little group interaction
	Much group interaction

	
	1
	2
	3
	4
	5
	6
	7

	B.
	Irrational, hasty
	Acts calmly, rationally

	
	1
	2
	3
	4
	5
	6
	7

	C.
	Seems to work as a collection of individuals
	Seems to work as a cohesive unit

	
	1
	2
	3
	4
	5
	6
	7

	D.
	Very little commitment to 
group decisions reached 
	Great commitment to 
group decisions reached

	
	1
	2
	3
	4
	5
	6
	7


Comparisons can be made of the average ratings on each scale and of the sums of the four scales to indicate how well the group is maturing.

8   From Individuals to Group: Fantasy and Cohesiveness

Chapter 8 further explores a group’s culture by examining the communication networks, status hierarchy, fantasy life, and degree of cohesiveness. As with Chapter 7, the focus is on the communicative behavior of the members and the exercises are designed to focus students’ attention on what members say and do to create networks, fantasies and so forth.

Readings

1. 
Larson, C. E. & LaFasto, F. M. J. (1989). Collaborative Climate in Teamwork: What Must Go Right/What Can Go Wrong. Newbury Park, CA: Sage.

2. 
Bormann, E. G. & Bormann, N. C. (1988). Fantasy chains and group culture. In Effective Small Group Communication (4th ed.) Edina, MN: Burgess Publishing.

3. 
Davis, J. H. (1988). The Effects of Task Performance on Cohesiveness. In R. S. Cathcart & L. A. Samovar (Eds.), Small Group Communication: A Reader (5th ed., pp. 182-186). Dubuque, IA: Wm. C. Brown.

4. 
Morocco, C. C. (1979). Development and Function of Group Metaphor. Journal for the Theory of Social Behavior, 9, 15-27.

5. 
Putnam, L. L., Van Hoeven, S., & Bullis, C. A. (1991, Winter). The role of rituals and fantasy themes in teachers’ bargaining. Western Journal of Speech Communication.

6. 
Bales, R. F. (1980). SYMLOG Case Study Kit. New York: Free Press.  This workbook contains a brief description of SYMLOG theory and all the forms and instructions needed for students to complete SYMLOG field diagrams by hand (i.e., without having to resort to using a computer program). The instructions are easy to follow, and Bales includes interpretations of a sample field diagram. The field diagrams can be used to track changing cohesiveness levels, evenness of participation, changing alliances, conflicts, and other group processes.

7. 
Gully, S. M., Devine, D. J., & Whitney, D. J. (1991). A meta-analysis of cohesion and performance. Small Group Behavior, 22, 497-520.

Media Resources

1. 
Team Building: What Makes A Good Team Player? 2nd ed., 20 minutes. Shows members how diversity can become an asset rather than a liability. (CRM Films).

2. 
Team Building: An Exercise in Leadership, 25 minutes, color. Offers specific suggestions for developing and maintaining productive work teams and task forces. (CRM Films).

3. 
Teamwork: Principles of Successful Teams, 13 minutes. Based on Larson and LaFasto’s principles of excellent teams. (CRM Films).

4.
Workteams and the Wizard of Oz. A 13 minute video that shows the importance of working toward a clear goal, the value of diversity, and how small successes reinforce commitment (CRM Films).

5.
Team Creativity, is a 20 minute video that tells the story of a team member who feels unable to express her ideas because she thinks they’ll be rejected. Team members will learn how to voice new ideas and share their creativity without fear of rejection (CRM Films).

4. 
Short Takes shows the student group constructing a fantasy chain about its “retro” administration after a particularly frustrating meeting with the university’s lawyers, who are reluctant to support the day care proposal. Questions to consider:

Who starts the fantasy chain?

What is the surface (manifest) these of the fantasy? What is the underlying (latent) theme?

Who ends the fantasy chain?

What effect does this fantasy chain likely have on this group?

Take-Home Quiz Questions

1. 
What is the difference between earned and ascribed status? Give an example of each.

2. 
What are typical communication networks found in small groups? Which is the most desirable for task groups, and why?

3. 
What are fantasy themes and how do they help create a group’s culture?

4. 
What is the relationship between a group’s cohesiveness and its productivity?

5. 
What is teambuilding? Give several suggestions for conducting a successful teambuilding session.

6.
What is the difference between supportive and defensive communication? Give examples. Why is this important to a group’s climate?

7. 
Briefly describe SYMLOG theory and explain how it can be used to help a group.

Freewrite Topics

1. 
Think of a high-status (or low-status) member of a group you currently belong to. Why does that member have high (or low) status? What behaviors affect a member’s status?

2. 
Who have you known who seems to be given a great deal of “idiosyncrasy credit”? Why was this person awarded this credit? What kings of “special privileges” did this person receive?

3. 
Think of the most (or least) cohesive group you’ve ever belonged to. What made the group cohesive (or not)?

4.
What are some factors, in your experience, that make it difficult for a group to be cohesive?

5. 
If you were designing a teambuilding activity for your classroom group, what would you include and why?

6. 
Describe a fantasy chain in which you have participated, and explain what function you think this fantasy had for the group?

Learning Activities

1. 
Group network exercise: Divide the class into groups of six or seven students each and put each group in a separate corner of a large classroom. Form different networks by seating the members as shown in figure 7.4 in the text. Except in the all-channel network, ask them to speak only in a low whisper and only to the person(s) indicated in the network diagram (put the diagrams on the board). Give all groups the same simple problem to work. Record on the board exactly how long it takes each group to reach a decision with which each member agrees.


Then have each student rate the level of personal satisfaction with his or her participation in the group on a scale of seven (very satisfied) to one (very unsatisfied). Record on the board the number each reports at his or her position on the appropriate diagram. Discuss what this exercise shows and means to the students.

2. 
Ask class members to rank order the status of several people in some group with which all are familiar, such as a student organization, characters in a film the entire class has watched, or characters in a popular television show (Friends, Everybody Loves Raymond, Seinfeld, Frasier, etc.). First, see whether they can agree on the ranks. Then ask them to decide on what basis they assigned the ranks.

3. 
After students have participated in a small group project, such as a problem-solving discussion or planning for a panel presentation, give the following sociometric questionnaire to the members of each group:

A. 
If you were to continue to work in this group for another month, which (if any) person would you most like to have continue in this group?

B. 
Which, if any, would you prefer not to have in this group?

C. 
Who would you prefer to have designated as chairperson or leader?


For each group, diagram the number of choices by each member for each other as fellow group member and as leader. Calculate the proportion of reciprocal choices to the possible number by the following formula:

P = actual number of reciprocal choices


N (N – 1)

N = (number of members in the group)

P is an index of the cohesiveness of the group.

4. 
Such processes as group cohesiveness, maturity, task orientation, and other processes can be monitored over time by using SYMLOG. Show the students how to complete SYMLOG field diagrams (instructions and forms provided in the SYMLOG Case Study Kit). Each week, have each student complete a SYMLOG field diagram of his/her group and average all the diagrams within each group to produce an overall SYMLOG diagram for each project group. These diagrams can be posted in the classroom, and students can “see” the development of their groups. As an alternative to hand-calculating the SYMLOG diagrams, software for personal computers is available. Contact Dr. Richard B. Polley, Lewis and Clark College, Portland, OR.

5. 
Construct a simplified SYMLOG-like diagram. The following directions for completing a simplified SYMLOG-like diagram will help students interpret overall patterns and relationships in a group. We strongly encourage you to purchase the SYMLOG Case Study Kit, R. F. Bales (New York: the Free Press, 1980), which has all the explanations, instructions, and forms needed to complete an actual SYMLOG diagram. This simplified diagram is not intended to take the place of SYMLOG and contains little of the richness of an actual diagram. This simplified diagram provides only a general impression of what can be done SYMLOG interpretation.


In general, students will be asked to evaluate group members’ behaviors along three SYMLOG dimensions: dominance vs. submissiveness, positive vs. negative behaviors toward the group, and task-oriented vs. emotional expressiveness. They will locate each member of the group, one by one, on the diagram. When finished, students have a snapshot of the group that may provide insights about individual members, group cohesiveness, relationships among individuals and groups of members, and whether the group seems to operate smoothly. The steps for creating a SYMLOG-like diagram are explained next. A bland form that may be duplicated for classroom use is provided, as is a sample completed simplified diagram. Students will first locate a point for each member along both the positive/negative and task/expressive dimensions, and will only then place the circle for that member around that point. Having students diagram their immediate families often works well for this type of exercise. We first discuss the sample diagram, then outline the steps to follow in creating a new diagram.

Sample Simplified SYMLOG-like Diagram



Here is how the sample diagram was completed. Assume that the first member we wish to place is Ann. We first consider Ann’s typical behavior on the positive-negative axis; we decide she is usually positive. That means we will locate here somewhere on the right (positive) arm of the cross in the blank diagram. We must now determine whether she is just a little positive (giving her a score or 1 and locating her at the 1 interval), moderately positive (at the 2 interval), or extremely positive (at the 3 interval). We decide she is extremely positive; we now know how far to the right to place Ann.

Blank Simplified SYMLOG-like Diagram



Second, we ask if Ann is predominantly task-oriented or emotionally expressive. We decide she is emotionally expressive, so she will be located somewhere on the bottom arm of the cross. We further decide that she is moderately expressive. We now know how far down to place Ann–at the 2 interval.

Third, we decide whether Ann is generally dominant or submissive in the group. Let’s assume she is submissive, but only a little bit (giving her a score of 1). We look now at the six circles. We know we can ignore the three largest “dominant” circles and select the #1 submissive (slightly submissive) circle, and then draw a circle that size where we located Ann on the diagram.

In similar fashion, from the location and size of Bob’s circle on the sample diagram we can see that he is moderately negative, moderately task-oriented, and moderately dominant. Similarly, we can see that Carol is slightly positive, slightly task-oriented, and very submissive.

A. 
Here are the steps the students may follow:

B. 
Pick a group you know well, such as your immediate family, to interpret.


For the first person in the group, decide whether that person’s behavior is usually positive or negative (this will tell you whether that person will be placed to the right or the left arm of the diagram). Then decide the degree (1 for slightly, 2 for moderately, and 3 for extremely). Make a small mark at the appropriate place on the arm.

C. 
For the same person, decide whether his/her typical behavior is task-oriented or emotionally expressive (this will tell you whether the person will be placed at the top or bottom of the diagram). Then determine the degree (1 for slightly, 2 for moderately, 3 for extremely). Make a small mark at the appropriate place.

D. 
Draw faint lines from each of the marks you have made, and notice where they intersect. This intersection shows you where the center of that person’s circle will be located.

E. 
Now decide whether your first person is mostly dominant or submissive (this indicates which set of circles, the smaller or larger ones, will be used). Then determine the degree (1 for slightly, 2 for moderately, 3 for extremely). Select the appropriate size circle and place its center at the intersection of the two faint lines you drew earlier.

F. 
Repeat steps B through E for each person in the group you have selected.

G. 
When the diagram is complete, consider the following questions:

Is the group cohesive?

Are members fairly close together on the diagram?

Is there anyone who seems totally isolated from the group?

Are there any subgroups that appear to be competing with each other?

If so, who are the members of the subgroups?

Is participation evenly distributed?

Are there wide variations in the degree of dominance and submissiveness of the members?

Are members generally positive toward each other?

Is there anyone who appears to be a scapegoat?

If this is a task-oriented group, are members generally task-oriented?

Do members seem to complete the task with minimum effort, or does it appear they have to struggle to stay on task?

Are there any apparent conflicts between members?

What members are involved?

Can you tell the source of any of the conflicts?

9   Perspectives on Leadership in Small Groups

Chapter 9 presents theoretical information about leadership, including sources of interpersonal power, styles of leadership, approaches to studying leadership, leadership emergence, and the concept of distributed leadership. The exercises are designed to help the student recognize the relationship among communication behaviors and leadership approaches and styles.

Readings

1. 
Larson, C. E., & LaFasto, F. M. J. (1989). Principled Leadership. In Teamwork: What Must Go Right/What Can Go Wrong. Newbury Park, CA: Sage.

2. 
Chemers, M. L. (1988). The Social, Organizational, and Cultural Context of Effective Leadership. In R. S. Cathcart & L. A. Samovar (Eds.), Small Group Communication: A Reader (5th ed., pp. 463-482). Dubuque, IA: Wm. C. Brown.  Presents an overview of leadership research up to the present time. Other articles in this part of the book may be useful to the reader who has not studied much of the extensive leadership literature.

3.
Bennis, W., & Nanus, B. (1985). Leaders: The Strategies for Taking Charge. New York: Harper Perennial.

4.
Lloyd, S. R. (1996). Leading Teams: The Skills for Success. West Des Moines, IA: American Media Publishing.

5.
Hackman, M. Z., & Johnson, C. E. (1991). Leadership: A Communication Perspective. Prospect Heights, IL: Waveland.

6.
Hersey, P., & Blanchard, K. (1997). Management of Organizational Behavior: Utilizing Human Resources (7th ed.). Escondido, CA: Leadership Studies.  Discusses in detail the situational leadership model presented in text.

7.
LaFasto, F. M. J., & Larson, C. E. (2001). The team leader: What works/what gets in the way. In When Teams Work Best. Newbury Park, CA: Sage.  This chapter examines six dimensions of team leadership.

Media Resources

1. 
Several recent popular films can be used to show a variety of leadership styles. Among these are Full Metal Jacket (excellent for showing authoritarian leadership). Lord of the Flies, Gods and Generals, Glory, and Thirteen Days.

2. 
Small Group Instruction, film, 28 minutes, color. Discusses how to establish a productive group, including selection of the leader. 1966 (Educational Coordinates)

3. 
Put More Leadership Into Your Style, video or film, 30 minutes, color. Helps participants identify their sources of power, make constructive use of them, and identify communication skills they need to improve. (Barr Media Group)

4. 
Dynamics of Leadership: Sharing the Leadership, 30 minutes. Shows the functions approach and contrasts it with the popular belief that to have leadership you must have a leader. Is also consistent with the distributed leadership idea presented in the chapter. (University of Wisconsin Extension)

5.
Coaching the Team, 31 minutes. Utilizing the expertise of Warren Bennis, the video examines American furniture manufacturer Steelcase and the British Royal Marines in their effective transition to team-based organization and management.

6.
Courageous Followers, Courageous Leaders is a 23 minute video that illustrates how shared follower/leader dynamics offer greater productivity (CRM Films).

7.
The Unified Team, is a 24 minute video that takes an engaging look at the leader’s role in promoting, protecting, and restoring team unity (CRM Films).

8.
Leadership, Part 3 of the ancillary videotape Communicating Effectively in Small Groups, is designed to show effective distributed leadership, and the “leader as completer” idea. Many of the concepts discussed in the text can be observed in this segment of the videotape. Suggestions for case study questions using this segment are contained in Part 2 of this manual.

9.
Short Takes depicts a newspaper advertising sales group planning how it will generate new business. The scene is shown three ways, once with the leader enacting an autocratic style, once with a democratic style, and once with a laissez-faire style. Questions to consider:

What verbal and nonverbal behaviors are associated with the autocratic style? The democratic style? The laissez-faire style?

For what types of groups and what types of members would each of the styles be appropriate?

What are the advantages and disadvantages of each of the styles, from the perspective of the leader, the members, and the group as a whole?

Take-Home Quiz Questions

1. 
What is the difference between leader and leadership?

2. 
How do leaders emerge in leaderless groups, according to Fisher?

3. 
What are the main sources of power in a group, and how can an observer tell what types of power members and leaders have?

4. 
Give an example of what a democratic leader, an autocratic leader and a laissez-faire leader might say to get a group to work on its task.

5. 
In general, how do contingency approaches to leadership differ from trait or styles approaches?

6. 
What are the main ideas behind the functions approach?

7. 
What kinds of communicative competencies should leaders have, and why are they important?

8. 
Explain the leader-member exchange model, and explain its relevance to small groups.

9. 
What is distributed leadership, and in what situations would it be appropriate for a small group?

Freewrite Topics

1. 
Think of the best (or worst) group leader you have ever observed, and explain why you think that person was the best (or worst) leader.

2. 
If everyone in the group is responsible for how the group functions, what do you think the leader should do?

3. 
Under what type of leadership are you most comfortable working? Why?

4. 
When you are a group member, what kinds of things can a group leader do to motivate you to work on behalf of the group?

Learning Activities

1. 
A wide variety of leadership exercises and activities may be found in handbooks distributed by University Associates, Inc., 8517 Production Avenue, San Diego, CA 92116.

2. 
Divide students into small groups of four to six. Ask the groups to discuss the most and least effective leaders they have encountered, and to describe the behaviors of these individuals. Ask them to derive a set of principles that effective leaders seem to follow. Have a member of each small group report that group’s conclusions to the entire class, then conduct a class discussion regarding leadership. As a class, derive a set of principles of effective small group leadership.

3. 
Have students form groups of four to six. Ask them first as individuals to construct something simple (Tinkertoy figures or marshmallow-and-toothpick snowmen work well). See how many figures each student was able to complete on his/her own. Then, ask the groups to construct the same figures as a group. Give them a few moments to organize themselves, and give them the same amount of time to complete the figures as they had when they worked as individuals. Compare how many figures the groups were able to complete. Ask students what they perceived to be the strengths and weaknesses of each method and what type of leadership they used to organize their group work.

4.
Professor David Foster suggests the following activity designed to compare how satisfied people are with each of the three leadership styles discussed in the chapter (laissez faire, authoritarian, and democratic). The activity takes about 30 minutes to complete.


Step One: hold up a fake memo from the Dean and tell the students that after reviewing syllabi the Dean has some concerns about how the class is being graded and that the class must deal with the concerns.

Step Two: The class is divided into groups of 4-6 and are told that the Dean believes the course needs to have a percentage of the grade devoted to class participation and that the Dean has given four choices:



1.
Make class participation 60% of the final grade and the other required papers and exams 40%.



2.
Make class participation 65% and the others 35%.



3.
Make class participation 70% and the others 30%.



4.
Make class participation 75% and the others 25%.

The groups are told to discuss and make a decision from the four inevitably unpopular choices. After the groups have made their choices, explain that you, as the professor, will take their decisions under advisement, but that ultimately you will make the decision because you are the one who will be held accountable. After hearing the recommendations, announce that you have chosen the least preferred option. 

Step Three: Tell the students the Dean is also concerned that a small group course (with emphasis on bonding of group members) should have a social activity built into the syllabus. Accordingly, tell them the school is providing the funds for a social activity out of the Dean’s budget and that the choices are:


1.
Going to a movie or collegiate theater production.


2.
Going out for dinner or having a pizza party on campus.


3.
Going to a professional or collegiate sporting event.


4.
Going bowling, golfing, or doing some other lifetime sport.


5.
Combining #2 above with having drinks at a bar or lounge.

They may add any other activities to the list but they must rank-order their choices. This time, however, choose the most preferred option.

Step Four: Tell the groups that the Dean would also like to see a service-learning component added to the class but that there isn’t time in the current term to add such a project but that they could brainstorm for future semesters and, if they’d like to, turn in a list of possible projects by the end of the class period (few groups will actually do this once they discover that it has no impact on them). 

Debriefing: Come together and discuss student satisfaction with each of the three decisions that were made in the groups. Ask them to identify the leadership style used to make each of the decisions. The decision about the grading, of course, was authoritarian, the decision about the social activity is democratic, and the decision about service-learning is laissez-faire. The discussion inevitably reveals that students are more satisfied with the democratic style of leadership.

5.
Ask each student to complete the Sargent and Miller Leadership Scale1 and discuss findings with classmates, as a class or in small groups.


Instructions: We are interested in the things that are important to you when you are leading a group discussion. Listed below are several pairs of statements. Read each pair of statements and place a mark in the one you believe to be of greater importance. On reacting to the statements, observe the following ground rules:

A. 
Place you check marks clearly and carefully.

B. 
Do no omit any of the items.

C. 
Never check both of the items.

D. 
Do not look back and forth through the items; make each item a separate and independent judgment.

E. 
Your first impression, the immediate feelings about the statements, is what we want.

Sargent and Miller Leadership Scale

	1.
	
	a.
	To give everyone a chance to express his opinion.

	
	
	b.
	To know what the group and its members are doing.

	2.
	
	a.
	To assign members to tasks so more can be accomplished.

	
	
	b.
	To let the members reach a decision all by themselves.

	3.
	
	a.
	To know what the group and its members are doing.

	
	
	b.
	To help the members see how the discussion is related to the purposes of the group.

	4.
	
	a.
	To assist the group in getting along well together.

	
	
	b.
	To help the group to what you think is their best answer.

	5.
	
	a.
	To get the job done.

	
	
	b.
	To let the members reach a decision all by themselves.

	6.
	
	a.
	To know what the group and its members are doing.

	
	
	b.
	To let the members reach a decision all by themselves.

	7.
	
	a.
	To get the job done.

	
	
	b.
	To assist the group in getting along well together.

	8.
	
	a.
	To help the members see how the discussion is related to the purposes of the group.

	
	
	b.
	To assign members to tasks so more can be accomplished.

	9.
	
	a.
	To ask questions that will cause members to do more thinking.

	
	
	b.
	To get the job done

	10.
	
	a.
	To let the members reach a decision all by themselves.

	
	
	b.
	To give new information when you feel the members are ready for it.


Scoring: Give yourself one point for each of your answers that agrees with those in the following key. A maximum score of 10 means you are very democratic in your responses; a minimum score of 0 means you are very autocratic.

1F. Sargent and G. Miller, “Some Differences in Certain Communication Behaviors of Autocratic and Democratic Group Leaders,” Journal of Communication 21 (1971): 233-52.

	1.
	a
	6.
	b

	2.
	b
	7.
	b

	3.
	b
	8.
	a

	4.
	a
	9.
	a

	5.
	b
	10.
	a


6.
Leader Functions and Styles.

A. 
Select three students to serve as discussion leaders. These could be people who previously completed a course in small group communication or students from your present class. Assign each to role-play a different style of leader functioning: democratic structuring leadership, autocratic dominating leadership, and laissez-fair nonstructuring leadership. Each will be assigned to lead three discussions of a brief case problem. This preparation of the leaders takes place without the class being informed.

B. 
Inform the class that these three people have agreed to lead discussions of case problems so that the class members can experience firsthand how different people interpret the role of designated discussion leader. Form the class into three approximately equal-sized groups and assign one of the leaders to each group. Explain that each group will get to discuss all three problems; each discussion will last about ten to fifteen minutes, and then the leaders will shift groups, taking the case problems with them. Each leader then hands copies to the group members with the case problem s/he is leading.

C. 
When the time for the first discussion has elapsed, stop the discussion and rotate the leaders. Each group thus has a different leader and problem. Do this again for the third discussion. The length of the discussion can be determined by the length of your class periods, but ten minutes each is sufficient.

D. 
Ask the three leaders to step out of the room. Have the class vote for rank 1, 2, and 3 for each leader according to how much they would like each person to lead another similar discussion. Bring the leaders back into the room and let them see the tallies on the board. Then each should describe the role assignment s/he was following.

E. 
Ask the class what they have learned TO DO and NOT TO DO from this exercise when they are serving as a discussion leader. We usually list these suggestions in two columns, then duplicate a copy for distribution to all class members.

7.
An alternative to the previous exercise, suggested by Janna Martin, is to select secretly three to six students to enact specific leadership styles. Assign each student a specific style (e.g., autocratic, democratic, and laissez-faire). Janna often selects students who usually are active participators.


Give the class an undo-able assignment, such as assigning students a project that will require considerable time, and make the assignment due the following class period. After the class has been given instructions for this fake assignment, leave the room to pick up papers you “forgot” from your office. While you are gone, the secretly selected students will play their parts. For instance, the autocratic student will take charge by telling the others that the assignment is unrealistic and they should refuse, the democratic student might ask others for their opinions and suggest negotiation, etc.


After a few minutes, you should return to the class and begin a discussion about the three types of leadership styles, including their advantages and disadvantages. You also explain the purpose of the activity just completed and the fact that the assignment was a fake. Students really enjoy seeing the link between their actions and the material presented.

8.
First divide the class into groups of four to six members. Ask the groups to discuss the idea that different leadership situations require different types of leaders. Second, ask the students to develop a list of contingencies that determine what leadership style is appropriate, and how that contingency is likely to affect the style for the following situations:

A. 
a group of college students studying together for a final exam

B. 
a heart transplant team

C. 
a task force of neighbors trying to rid the neighborhood of crack dealers

D. 
a group of student senators planning the senate agenda for the following month

E. 
an autonomous work group of employees assembling an automobile

F. 
a group of four grown children planning their parents’ fiftieth wedding anniversary party

9.
Questions for class discussion:

A. 
What do you understand to the be major differences in the behaviors of autocratic and democratic discussion leaders?

B. 
Can we exercise power in a way that influences the behavior of other members of a group and still be democratic? If so, how?

C. 
What contingencies affect the type of leadership most appropriate for a given situation? How can the leader diagnose and assess these contingencies?

10   Serving as Designated Leader

Chapter 10 focuses on applying the theoretical principles described in Chapter 9. The exercises are intended to help students practice various leadership behaviors and observe the consequences to the group.

Readings

1. 
Goodall, H. L, Jr. (1988). The Skills of Leading Small Groups in Business and Industry. In R. S. Cathcart & L. A. Samovar (Eds.), Small Group Communication: A Reader (5th ed.). Dubuque, IA: Wm. C. Brown.  Excellent for business students. Other articles in this part of the book may be useful to the reader who has not studied much of the extensive leadership literature.

Media Resources

1. 
Leadership, Part 3 of the ancillary videotape Communicating Effectively in Small Groups, is ideal for demonstrating the leader as completer concept.

2. 
Meetings, Bloody Meetings, 31 minutes. Presented by the Monty Python crew, this film presents five steps for conducting meetings effectively. It is a delightful movie that makes its points with humor. 1976. (Video Arts)

3. 
How to Conduct a More Productive Meeting, 25 minutes, color. Techniques of structuring meetings, with a strong business orientation. 1973. (Primary Communications, Inc.)

4. 
Meeting in Progress, 43 minutes. Illustrates techniques for leading discussions effectively, especially as critical junctures during meetings. (Roundtable Films)

5. 
Talk, Listen, and Learn, 35 minutes, color. Shows young people discussing important issues (e.g., alcohol abuse) to demonstrate how to lead small group discussions. (U.S. National Audiovisual Center)

6. 
I Told ’Em Exactly How to Do It, 11 minutes, film. Contrary to what the title suggests, this film demonstrates what happens when workers solve their own problems. (CRM Films)

7. 
Short Takes has scenes demonstrating one leader equalizing the opportunity to participate by cutting off a member who is on a roll, another stimulating creative thinking by using a visualization technique, and a third stimulating critical thinking by slowing a group down so they will consider ideas more thoroughly.

Take-Home Quiz Questions

1. 
What does the leader as completer concept mean? How does this apply in small groups?

2. 
What are the three major categories of duties that small group leaders are expected to perform?

3. 
What are the different categories of written communication important to small groups? Why is each important?

4. 
When leading discussions, what specific goals should the designated leader try to foster, and why are these goals important?

5. 
What can a leader do to establish and maintain trust in the group?

6. 
What ethical principles should group leaders follow?

7.
Are administrative duties for leaders of computer-mediated groups different than for face-to-face groups? How?

Freewrite Topics

1. 
When you are the group’s leader, what duties do you think are most important, and why?

2. 
Think of the most creative group you’ve ever belonged to. What made this group creative?

3. 
Think of the group you’ve belonged to that did the best job of thinking critically and carefully during problem-solving. What behaviors did people perform in this group that helped promote critical and careful problem solving?

4. 
Think of the group you’ve belonged to that had the greatest trust among members. Why were people willing to trust each other in the group? How did this trust develop?

5. 
What ethical principles do you want leader of groups to which you belong to follow?

Learning Activities

1. 
Secretly assign one or two members to play the following roles in their groups: incessant talking, interpersonal conflict over issues, and argumentativeness. After the class is divided into small groups, give the groups some sort of case problem or policy issue to discuss. Make sure each group has an assigned leader, but not one of the students to whom you have assigned a “secret” role. Observe how the designated leader handled each of the problems. After the discussion is completed, ask the students how they felt about the disruptive behaviors and how the leader handled them, what seemed to work and what didn’t, what other things the leader could have tried to solve the problem, and what they as members could have done to solve the problem.

2. 
Questions for class discussion:

A. 
When someone has been appointed or elected chairperson of a committee, what do you want and expect that person to do? Not to do?

B. 
In addition to those listed in Chapter 9, what other administrative functions are small group leaders sometimes expected to provide?

C. 
Under what circumstances does it pay for a person with administrative responsibilities in a production or service organization to make decisions with employees or subordinates?

3. 
Invite to the class individuals from the community who are leaders of a variety of task-oriented groups. Have the class prepare in advance a list of questions to ask them. Questions might include:

A. 
What is your philosophy of group leadership? What do you think an effective group leader should be and do?

B. 
How do you prepare for a group meeting?

C. 
Do you prepare a printed agenda for each meeting? How is it compiled? Distributed?

D. 
Do you have any special techniques that have worked well for you?

E. 
What problem members have you encountered? How have you handled them? How well did that work?

F. 
What is the biggest problem you face as a group leader?


At the conclusion of the interviews or panel discussion, class members should discuss the similarities and differences among the leaders. As an alternative to this, students may be assigned to interview group leaders outside class and share the results of the interviews with the whole class or in a panel discussion.

4. 
Split the class in half. One half will serve as observers and the other half as discussants; later they will switch roles. The discussants should form groups of five or six, with approximately equal numbers of observers per group. Each group should select a case problem or topic of interest and a designated leader to guide the discussion. The observers should be prepared to observe the leader’s behavior and answer the following questions:

A. 
What functions did the leader perform? How effectively was each one performed? How appropriately?

B. 
At what points during the discussion did the leader fail to supply some needed leadership service? Did someone else step in to provide it? Was the group hurt? If so, how?

C. 
Overall, on a scale of 1 to 10, how effective was the leader? Why do you say this?

5. 
Ask students to attend an open meeting of a governmental body, campus organization, task force, board of regents/trustees, or other ongoing group and observe the style of leadership. Have them share in class what they observed and whether they think the leadership is appropriate for the needs of the group. What would they recommend to improve leadership?

11   Problem-Solving Discussion

This section of the text (Chapters 11 through 13) proceeds from the more general to the more specific, beginning with problem-solving concepts in general, to decision-making procedures, to the effect of conflict on group problem solving and decision making. Chapter 11 attempts to get the students to think about overall approaches and procedures that improve problem solving. The exercises are designed to show students the effects of various communication behaviors on the group’s problem solving.

Readings

1.
Larson, C. E., & LaFasto, F. M. J. (1989). A Clear and Elevating Goal and Unified Commitment. in Teamwork: What Must Go Right/What Can Go Wrong (pp. 27-38, 73-83). Newbury Park, CA: Sage.

2.
Jensen, A. D., & Chilberg, J. C. (1991). The Group Project Facilitator. In Small Group Communication: Theory and Application Belmont, CA: Wadsworth.  This section is designed to help students structure a complex group project without experiencing typical problems, such as uneven participation. Provides a number of guidelines, suggestions, forms and lists to help a group keep on track.

3.
Hirokawa, R. Y., & Poole, M. S. (Eds.). (1986). Communication and Group Decision Making. Beverly Hills, CA: Sage.

4. 
Johnson, D. W., & Johnson, F. P. (1991). Joining Together: Group Theory and Group Skills (4th ed.). Englewood Cliffs, NJ: Prentice-Hall.  This book contains a number of problem-solving and decision-making exercises and case problems that can be used as is or modified to suit your particular purposes. Look particularly at chapter 6 (“Decision Making” 195-255).

5.
Larson, C. E., & LaFasto, F. M. J. (1989). Standards of excellence. In Teamwork: What Must Go Right/What Can Go Wrong. Newbury Park, CA: Sage.

6.
LaFasto, F. M. J., & Larson, C. E. (2001). Team problem-solving: Raising and resolving the real issues. In When Teams Work Best. Newbury Park, CA: Sage.  This chapter examines the factors that distinguish a good problem-solving team as well as suggests procedures for effective problem-solving.

Media Resources

1.
An Ineffective Problem-Solving Discussion (Part 3) and An Effective Problem-Solving Discussion (Part 4) of the videotape Communicating Effectively in Small Groups show how groups should and should not conduct problem-solving discussions. The ineffective discussion is unstructured, closure is not achieved on any topics, and problems are not discussed thoroughly. The effective discussion, although not perfect, is more orderly, and thus covers the problem more completely.

2. 
Group Problem-Solving, 13 minutes. Narrator explains the effective and ineffective process in a problem-solving discussion by a group of students. (University of Wisconsin).

3. 
Problem-Solving in Groups, 25 minutes. Explains how to improve problem-solving; focuses on management teams. (University of California Extension Media Center).

4.
Small Group Communication in Action, is a 30 minute video that illustrates effective group problem-solving by tracking a group develop a group problem-solving video for a company (Harcourt Brace Communication Video Series).

4. 
Making Decisions: You Can Learn How, Part 2, Decisions Step-by-Step, 12 minutes, filmstrip/cassette. Explains the five basic steps to problem-solving and shows how they can be applied. 1985. (Sunburst Communications).

5. 
Short Takes shows a scene in which a church board starts to jump on a bandwagon to buy land for a new building without thinking the decision through, but the board president encourages members to approach the problem more systematically. Questions to consider:

Why does Sharon believe members should temper their enthusiasm?

How does she get the group to refocus its energy? How well does her question do this?

What evidence do members give to demonstrate why the present building is inadequate?

Take-Home Quiz Questions

1. 
Analyze a current problem experienced by a group you belong to into its three major component parts.

2. 
What is the difference between problem-solving and decision-making?

3. 
Why should groups pay attention to the various characteristics of problems?

4. 
What is the main difference between systematic and intuitive problem-solving?

5. 
Describe vigilant interaction theory and its relevance to small group problem-solving.

6. 
What is problem mapping and when might you want to use it?

7. 
What are the five steps of the P-MOPS procedure, and what is the main goal for each step?

8. 
Describe the single question format, and explain when you might want to use this procedure.

9.
How does computer technology help in group problem-solving? How does it hurt?

Freewrite Topics

1. 
Describe exactly what you do when you have a problem to solve. How well does this procedure work for you?

2. 
Analyze a problem you currently have according to its present situation, obstacles, and goal. What are ways that you could get around or go through the obstacles?

3. 
Are you more of an intuitive or systematic problem solver? How well does your typical process work for you? What is it like for you when you have to work with someone whose approach to problem solving is very different from yours?

4.
Have you ever been a part of a group that used technology (GSS) in problem-solving? Were you satisfied with the results? 

Learning Activities

1. 
The following exercises demonstrate how difficult rational problem-solving is for most people to use. These suggestions are based on information from the book Uncommon Sense: The Heretical Nature of Science (Oxford: Oxford Press, 1993) by physicist Alan Cromer. Excerpts and sample problems were presented in a review in Newsweek magazine (November 29, 1993, p. 84). Students may work individually or in groups.

A. 
You have a block that is one inch long on each side. How many blocks will fit into a cube that is two inches long on each side?

correct answer: eight. (Try it.)

B. 
If you roll a ball down a spiral track that curves left at the end, what will the ball do when it comes to the end of the track?

Usual answer: It will curve, because an object will go in the same direction it was going.


Correct answer: It will go straight. Some force has to keep acting constantly on the object if you want it to curve.

C. 
If you drop one bullet from a height of three feet and fire another straight across an empty field, which hits the ground first?


Usual answer: The dropped bullet lands first because it has a shorter distance to travel.


Correct answer: Both bullets hit simultaneously; the fired bullet travels downward as it is traveling horizontally. The downward movement is independent of the horizontal.


After the students have had a chance to work on these, discuss them as a class. Students usually often resist the correct answer, because it doesn’t appear logical at first glance. This is an excellent exercise for highlighting the value of group problem-solving, and for talking about the importance of relying on evidence and fact rather than solely common sense.

2. 
This project, suggested by Janna Martin, can be used for a minor semester project as well. It is designed to give students hands-on experience using the Procedural Model for Problem Solving (P-MOPS). Students should be given the P-MOPS format and the following question: “What should be done to evaluate group participation fairly for all members?”


Following the assigned reading/lecture on P-MOPS, ask students to get into their groups for the semester and work through the five P-MOPS steps using the question provided above. The end result will be criteria by which group participation will be evaluated for the semester.


Each group should turn in its outline and notes of its discussion according to the P-MOPS. You may then choose to grade these outlines.

3. 
We have included a number of case problems you might use for practice in problem-solving discussions, preparing simple leader outlines, exploring different variations on the General Procedural Model for Problem Solving, or other pedagogical purposes. The Case Problems segment is at the end of this “Supplementary Leaning Resources” section.

4. 
Brainstorming vs. Braindamping. This exercise demonstrates that brainstorming is more effective in eliciting more, and more imaginative, ideas for possible solutions that a more cognitively oriented procedure.

A. 
Divide the class into groups of six to ten, with the same number of people in each group if possible. Appoint a group recorder for each group and assign the same problem to each group. Possible problems include:

1. 
How might thefts from the library be reduced?

2. 
How might the threat of assault on campus be reduced?

3. 
How might we attract more fans to women’s basketball games?

4. 
How could the quality of residence hall living be improved?

5. 
How might the number of nicks and scratches to cars parked on campus be reduced?

6. 
How could the campus newspaper be improved?

7. 
How can the credibility of the undergraduate communication degree (or other appropriate degree) be improved?

B. 
Give all the groups the following charge: “We want to find a good, practical solution to the problem of ______________________. See how many workable, realistic, good, sound ideas your group can come up with in the next ten minutes. These will be passed along to the appropriate administrator.” At the end of ten minutes, collect the lists of possible solutions from the group recorders. While the groups are working on the next stage of this activity, tally the number of different ideas recorded by all groups combined and calculate the average number per group.

C. 
Present the rules for brainstorming (discussed in Chapter 14) and ask the groups to follow them conscientiously while they work on the next problem. The group recorder should be asked to ensure that there is no criticism and to have the group review its list and try to generate more solutions if a lull occurs in the discussion. Now give the groups a second problem, as much like the first as possible in terms of probable interest and familiarity to the students and solution multiplicity. This time, as “What might be done to solve ___________?” Again, allow ten minutes for the groups to work, then collect the lists. As before, count the total number of different solutions presented and the average per group and announce the results to the class. If there is time, read all different solutions and ask class members to vote, by show of hands, whether or not they think each idea has possible merit. Compare the total number of “good” ideas to the number generated for the first problem.

D. 
Processing the activity:

1. 
What differences did you notice in the group atmosphere from the first to the second idea-generating session? How do you account for the differences brainstorming made?

2. 
Which procedure did you find more enjoyable? Why?

3. 
What do you notice about the types and quality of ideas generated under the two different procedures?

4. 
When might brainstorming be appropriate? When not?

5. 
What cautions do you think need to be exercised with brainstorming?

6. 
How might you get groups to which you belong to try brainstorming?

5. 
Divide the class into six groups (assuming four to seven students per group). Select a single case problem or campus issue for all the groups to discuss; ideally, this problem should be of interest to students and have high solution multiplicity. Tell all the groups that they will present their best solution(s) to the class, which will then vote on the solution(s) they think are best. Instruct half the groups on the use of the Procedural Model for Problem Solving (P-MOPS) and ask each group’s designated leader or facilitator to be responsible for helping the group follow the model. Allow the remaining groups to solve the problem however they choose, but do not assign them a problem-solving procedure; instruct the group leader or facilitator for the remaining groups to keep track of the group’s suggestions. You may also want to assign one or more observers for each group.


At the conclusion of the discussion, for which you may want to allow half an hour or so, ask each group to present its solution and have the class vote to select the best solution.


Then ask the groups and observers, if you have used them, to report on the procedures used by the groups, the effectiveness of the problem-solving process, and the quality of the decision-making process. The class might want to address the following questions:

A. 
Which procedure (the P-MOPS or unstructured discussion) produced the highest quality of solutions? Why do you think this was so?

B. 
What were the strengths and weaknesses of each procedure?

C. 
What was the most difficult aspect of each procedure?

D. 
For what kinds of problems might you want to use a structured procedure? An unstructured one?

12   Decision-Making in Small Groups

Chapter 12 concerns choice-making among alternatives. The exercises are designed to demonstrate the advantages of group decision-making for certain types of decisions and to encourage students to think about how these advantages can be realized.

Readings

1. 
Johnson, D. W., & Johnson, F. P. (1991). Joining Together: Group Theory and Group Skills (4th ed.). Englewood, Cliffs, NJ: Prentice-Hall.  This book contains a number of exercises and case problems appropriate for illustrating problem-solving and decision-making principles.

2. 
Hirokawa, R. Y., & Poole, M. S. (Eds.). (1986). Communication and Group Decision Making. Beverly Hills, CA: Sage.

3. 
Applebaum, R. L. (1988). Structure in Group Decision Making. In R. S. Cathcart & L. A. Samovar (Eds.), Small Group Communication: A Reader (5th ed.). Dubuque, IA: Wm. C. Brown.  Surveys the literature on decision-making structure and summarizes the consistent findings.

4. 
Gouran, D. S. (1988). Principles of Counteractive Influence in Decision-Making and Problem-Solving. In R. S. Cathcart & L. A. Samovar (Eds.), Small Group Communication: A Reader (5th ed.).  Describes the influences that hinder a group’s decision-making processes, including behaviors that prolong the process.

5. 
Herrick, J.A. (1991). Critical Thinking: The Analysis of Arguments. Scottsdale, AZ: Gorsuch Scarisbrick. Discusses a variety of arguments and provides tests of each argument.

Media Resources

1. 
Three recent films deal with evaluation of information and argument. Reversal of Fortune, about the case of Claus von Bulow, who was tried for attempting to murder his wealthy socialite wife, included segments showing how law students evaluate case evidence and construct counterarguments. Listen to Me, a love story involving college debate partners, includes a couple of segments dealing with information and counterargument, and JFK includes several segments where lawyer Jim Garrison’s team sorts out facts and inferences, in particular the restaurant scene.

2. 
How Do We Know What We Know? 29 minutes. Explains communication and knowing from object or event to high levels of abstraction. Uses illustrations from philosophy and racing. (National Educational Television, Inc.)

3. 
Helping children Improve Their Decision Making, 29 minutes, videocassette. Discusses three types of decisions (by an individual, group, or authority figure) and shows children learning to decide what type of decision-making is appropriate for them. 1975 (Special Purpose Films)

4. 
Group Decisions in Industry, 16 minutes. Conferences in industry showing the values of group decision-making. (University of Illinois Visual Aids Service)

5. 
Making Inferences, 22 minutes, film. Teaches students how to make inferences based on their experiences and their logic. (Media Materials, Inc.)

6. 
Thinking Effectively, 15 minutes, film. Introduces common fallacies in thinking. Distinguishes good from bad thinking by explaining false cause and effect, rationalization, irrelevant argument, wishful thinking, and begging the question. (McIntyre Productions, Inc.)

7. 
Exploring the Marketplace: The Claims and the Facts, 29 minutes, filmstrip/cassette. Presents the scientific facts on which several television and magazine advertising claims are based. Encourages evaluation of claims and evidence. (Consumers’ Union)

8. 
Intelligent Argument: Methods of Logic, 28 minutes, film. Discusses the value of logic and shows how to analyze statements using logic. Describes deductive and inductive arguments. (McIntyre Productions, Inc.)

9.
Groupthink, a 22-minute video that examines the symptoms of groupthink as well as the strategies for avoiding it (CRM Films).

10.
The Abilene Paradox, is a 30-minute video that discusses how taking risks can foster honest group dialogue as well as strategies for better decision-making (CRM Films).

10. 
Short Takes contains a scene in which the church board shown earlier is planning an anniversary party for Rev. and Mrs. Ellis. Some aspects of the planning are better handled by the group, but others are better handled by individuals. The group handles these conjunctive and disjunctive tasks differently.

If Sharon had planned the party alone, what type of party would it have been? How successful        would the party have been?

     Of what advantage was it to have the group agree during the initial planning?

     If the members had not decided to handle the separate duties on their own, but instead decided  

     to make each one a group decision, how would this have affected the quality and length of the  

     meeting?

     What are some examples of conjunctive decisions that are best made in a group?

     What are some examples of disjunctive decisions that are best made by individuals working  

     alone?

Take-Home Quiz Questions

1. 
What is the difference between a conjunctive task and a disjunctive one? Give an example of each.

2. 
What is the assembly effect? Give an example.

3. 
What are the advantages and disadvantages of consensus decision-making?

4. 
How can you tell when a group has moved into Fisher’s decision emergence stage?

5. 
What factors did Poole say affect the types of phases a group experiences? Give examples of each.

6. 
What is the difference between a fact and an inference? Give an example of each one.

7. 
Explain why the following statement is a false dilemma and how could you counteract if you heard it during a discussion: “Studies show that most parents do not teach their children about sex. If parents aren’t going to assume their duties in this area, then the schools will have to step and do the job.”

8.
What is Groupthink? What are the signs that Groupthink is occurring in a group?

Freewrite Topics

1. 
Of the three types of decision-making (consensus, majority vote, by the leader), which do you prefer and why?

2. 
Think of the best (or worst) group decision you’ve ever been involved with, then describe how that decision was made. What were the factors that made it such a good (or bad) decision?

3. 
What reasoning errors bother you the most? How do you handle them in a group situation?

4. 
What factors make information seem credible to you? Do you think other people feel the same way you do about credibility?

5.
Have you ever been in a group that experienced Groupthink? Describe what happened.

Learning Activities

1. 
To clarify differences between statements of inference and statements of fact (descriptions of observations), hold up an ordinary apple and ask students to make any statements of fact they can about it. Have someone write all these statements on the board. After getting fifteen or so, point out any inferences that go beyond what the speaker was actually able to observe. Then list the differences between the two types of statements on the board and discuss how these differences might matter during a discussion.

2. 
Give each student a copy of the story and quiz below, and ask them to do the quiz according to the directions. When all are finished, determine how many people marked each item T, F, and ?. These numbers can be tallied on the board. Then ask a volunteer to explain why s/he marked F on item 1 (assuming someone did) and another why s/he marked ? on item 1. If necessary, give the correct answer and explain why it is correct. Then proceed to the next item as above, until you have corrected all items. Finally, ask the class to comment on what they learned about making inferences as opposed to making descriptive statements (statements of fact).

The Story

A business man had just turned off the lights in the store when a man appeared and demanded money. The owner opened a cash register. The contents of the cash register were scooped up, and the man sped away. A member of the police force was notified promptly.

Directions: Mark statements T that you believe are true, F that you believe are false, and ? that you are not certain to be true or false.

	?
	1.
	A man appeared after the owner had turned off his store lights.

	?
	2.
	The robber was a man.

	?
	3.
	No women participated in this event.

	?
	4.
	The man who opened the cash register was the store owner.

	?
	5.
	The store owner scooped up the contents of the cash register and ran away.

	T
	6.
	Someone opened a cash register.

	?
	7.
	After the man who demanded the money had scooped up the contents of the cash register, he ran away.

	?
	8.
	While the cash register contained money, the story does not say how much.

	F
	9.
	The contents were left in the cash register.

	?
	10.
	The story concerns a series of events in which only three people are referred to: the owner of the store, a man who demanded money, and a member of the police force.


As an alternative, ask the students to read and answer only the first five items. After discussing these items and explaining the correct responses as indicated in the preceding paragraph, ask the students to complete the remaining items. Compare the number who got all five items correct, four correct, and so on with the first five items. Note how, by keeping in mind the characteristics of inferences, one can make far fewer errors in fact.

3. 
The “Letter to the Editor” section of any newspaper often provides excellent examples of fallacious reasoning. Ask the students to clip examples and bring them to class for discussion. Have the students, individually or in groups, first determine what the writer wants the reader to do or believe, what claims are being made, what evidence is being offered in support of the claims, and, finally, why fallacies are being made in the writer’s argument. Ask the students to list as many fallacies as they can find, identify each once, and explain why each is an error in reasoning.

4. 
The previous activity may also be applied to televised or recorded prepared speeches or interviews. Videotape a program, such as Meet the Press or Face the Nation, that includes interviews with public figures and ask the students to identify any errors in reasoning they observe. Or, locate a recorded speech (such as the President’s State of the Union Address) and ask the students to do the same.

5. 
“Lost on the Moon”: This exercise usually shows that groups working on a problem that requires considerable experience perform better than individuals working alone on the problem. The exercise comes from Hall, J. (1971, November). Decisions, Decisions, Decisions. Psychology Today, 5, 51-54, 86-87.

Lost on the Moon

Your spaceship has just crash-landed on the moon. You were scheduled to rendezvous with a mother ship 200 miles away on the lighted surface of the moon, but the rough landing has ruined your ship and destroyed all the equipment on board except for the fifteen items listed below. Your crew’s survival depends on reaching the mother ship, so you must choose the most critical items available for the trip. Your task is to rank the fifteen items in terms of their importance for survival. Place number 1 by the most important, number 2 by the second most important, and so on through number 15.

	
	box of matches
	
	stellar map (of the moon’s constellations)

	
	food concentrate
	
	self-inflating life raft

	
	fifty feet of nylon rope
	
	magnetic compass

	
	parachute silk
	
	five gallons of water

	
	solar-powered portable heating unit
	
	signal flares

	
	two .45-caliber pistols
	
	first-aid kit containing injection needles

	
	one case of dehydrated milk
	
	solar-powered FM receiver-transmitter

	
	two 100-pound tanks of oxygen
	
	


As soon as everyone has ranked all fifteen items without consulting anyone else, the groups, following the rules for decision-making by consensus as closely as possible, should arrive at a group ranking.

The NASA rank for each item and reasons for that ranking, arrived at by a group of NASA experts, are shown on the next page. Figure 12.1 compares a group of students’ individual and group scores and depicts graphically that groups of students perform better than individual students. Each student answer sheet and group sheet is scored by calculating the absolute difference between the NASA rank and the individual (or group) rank given the item, then summing the differences as “error points.” The lower the sum, the better one has done in this ranking exercise.

After all the scores are computed, put them on a chart or chalkboard to show the individual and the group scores for each group. Then discuss the results.

	Item
	NASA Reasoning
	NASA Rank
	Your Rank
	Error Points

	Box of matches
	No oxygen on moon; virtually worthless
	15
	
	

	Food concentrate
	Efficient means of energy
	4
	
	

	Fifty feet of nylon rope
	Useful in scaling cliffs, tying injured together
	6
	
	

	Parachute silk
	Protection from sun
	8
	
	

	Solar-powered heating unit
	Not needed unless on dark side
	13
	
	

	Two .45 pistols
	Possible means of propulsion
	11
	
	

	One case of dehydrated milk
	Bulkier duplication of food concentrate
	12
	
	

	Two 100-pound tanks of oxygen
	Most pressing survival need
	1
	
	

	Stellar map
	Primary means of navigation
	3
	
	

	Self-inflating life raft
	CO2 bottle in raft may be used for propulsion
	9
	
	

	Magnetic compass
	Magnetic field on moon not polarized; worthless
	14
	
	

	Five gallons of water
	Replacement for tremendous liquid loss on light side
	2
	
	

	Signal flares
	Distress signal when mother ship is sighted
	10
	
	

	First-aid kit with injection needles
	Needles for victims, etc; fit special aperture in space suits
	7
	
	

	Solar powered FM two-way radio
	For communication with mother ship, but FM requires line-of-sight transmission, short range
	5
	
	



6. 
“Stranded in the Desert”: This and the following exercise (“The Fallout Shelter”) also demonstrate that groups usually make better decisions than individuals. As with “Lost on the Moon,” there is a correct answer by which the groups’ rankings may be scored, but the scenarios are a bit more realistic for most students. Both exercises come from David W. Johnson and Frank P. Johnson, Joining Together: Group Theory and Group Skills, 4th ed. (Englewood Cliffs, NJ: Prentice-Hall, 1991) 265-68, 273-74, 498-500.


Have the students complete the rankings of items first individually, then form groups of four to six and ask them to come to consensus on a group ranking. Score the individual and group scores by subtracting the rank given by the students from the appropriate rank. The larger the score, the greater the deviation from the correct rank.

Stranded in the Desert

You and several other members of your geology club are on a field trip in the New Mexico desert in late July when your minibus overturns into a ravine; it catches fire, killing your adviser and your driver. The rest of you are uninjured. The nearest ranch is forty-five miles east. When you do not report back that evening, others will know you are missing and know generally, but not specifically, where you are.

The terrain is dry and rugged. A nearby shallow water hole is contaminated by worms, animal leavings, and dead mice. The temperature will reach 108 degrees, and you are all dressed in lightweight summer clothes with hats and sunglasses.

You have salvaged twelve items from your minibus. Rank these items according to how important they are to your survival, with 1 for the most important to 12 for the least important. Complete your ranking first individually, without discussing it with your group members. Then, as a group, come to a consensus ranking of all twelve items.

	
	

magnet compass
	
	

one transparent plastic ground cloth (6 feet by 4 feet) per person

	
	

20-by-20-foot piece of heavy-duty light blue canvas
	
	

loaded .38-caliber pistol

	
	

book, Plants of the Desert
	
	

one 2-quart plastic canteen per person, full of water

	
	

rearview mirror
	
	

accurate map of the area

	
	

large knife
	
	

large box of kitchen matches

	
	

flashlight (four-battery size)
	
	

	
	

one jacket per person
	
	


Experts’ Rankings and Rationale

12
magnetic compass (group should NOT try to walk out–they will probably not survive due to heat, lack of water, and shock from their recent trauma)

7
canvas (for shade; reduced dehydration)

10
book (food is not as serious a problem as water)

1
rearview mirror (THE single most important communication tool for desert)

5
large knife (help in constructing still)

8
flashlight (good for night signaling)

2
one jacket per person (will help prevent dehydration, one of the most serious survival problems in the desert; protects from cold at night)

4
transparent ground cloth (can be used to make a solar still for fresh drinking water)

9
loaded .38-caliber pistol (can be used as an auditory signaling device)

3
one 2-quart plastic canteen per person; full of water (a necessity; if dehydration is reduced, this could last three days)

11
accurate map of the area (group should NOT venture out)

6
large box of kitchen matches (can help protect from cold at night, and also for signaling)

7. 
“The Fallout Shelter.” This exercise is similar to the previous two. Experts’ rankings provide for a way to measure the accuracy of the individual and group responses.

The Fallout Shelter

The possibility of a nuclear war has been announced, and you and your group have access to a small basement fallout shelter. When the alert begins, you must go immediately to the shelter. Meanwhile, you must decide what to take with you to help you survive during and after the attack. The greatest danger to you is from radioactive fallout. Rank the following items, from most important (1) to least important (14) in helping you survive in the shelter:

	
	


one large and one small garbage can with lids
	
	

liquid chlorine bleach

	
	

broom
	
	

vaporizing liquid fire extinguisher

	
	

containers of water
	
	

battery-powered radio

	
	

blankets
	
	

soap and towels

	
	

canned heat stove
	
	

first-aid kit with iodine and medicines

	
	

matches and candles
	
	

cooking and eating utensils

	
	

canned and dried foods
	
	


Geiger counter


Experts’ Rankings and Rationale

3
garbage cans (for sanitation, a primary concern)

11
broom (can use to brush fallout off someone who has to leave the shelter)

1
water (necessary for survival)

9
blankets (heat, comfort; of moderate importance)

12
stove (can only be used if adequate ventilation; potentially more dangerous than helpful)

8
matches and candles (to help illuminate shelter)

2
foods (should stay in shelter two weeks)

7
chlorine bleach (can use in toilet to reduce odors and germs)

14
fire extinguisher (could not use in shelter because fumes are dangerous)

5
radio (only communication with outside world, to know when safe to leave)

6
soap and towels (for sanitation)

4
first-aid kit (if anyone is hurt; iodine can sterilize water)

10
utensils (useful for cooking and eating, but not essential)

13
Geiger counter (unnecessary; can find out level of radiation outside, but radio also supplies that information and more)

8. 
You may want to tabulate the results from several methods of decision-making in groups, obtained from Postdecision Reaction Sheets. Select one of the case problems at the end of this section or choose a topic of current interest to your students. Divide the class so that at least two groups use each of the following decision-making methods: by leader, by majority vote, and by consensus. Ask the students to discuss the problem and make a decision by the end of a specified period of time. Then ask each of the students to complete the following or similar Postdecision Reaction Sheet assessing their experiences:

Postdecision Reaction Sheet

I had a chance to influence the group’s final decision:

	7
	6
	5
	4
	3
	2
	1

	A great deal
	
	
	
	
	Not at all


The other members listened to what I had to say:

	7
	6
	5
	4
	3
	2
	1

	Very attentively
	
	
	Not at all attentively


I would describe my degree of satisfaction with the decision as:

	7
	6
	5
	4
	3
	2
	1

	Very high
	
	
	
	
	Very low


Tabulate the degree of satisfaction for students using each of the methods and compute the averages for each, (see table 12.1 below).

	Decision Method
	Personal Influence
	Listening
	Satisfaction

	Leader
	
	
	

	Majority
	
	
	

	Consensus
	
	
	


Table 12.1

Have the students discuss the following questions:


A. 
What were the factors that affected the amount of influence group members believed they could exert?


B. 
How could the students tell whether others were listening to them or not?


C. 
What were the factors that influenced participants’ satisfaction with the procedure?

9.
Professor Trudi Peterson recommends an assignment whereby students are placed in a jury situation and are asked to deliberate and declare a verdict on a particular case. 


A.
The students receive a written handout outlining a case that has been adapted (to fit the community where they attend school) from a September 4, 1997 investigative report in Rolling Stone Magazine describing a stabbing death in Augoura Hills, Califronia in 1995.


B.
In addition to the handout outlining the facts of the case, students are also provided a list of legal definitions they might need to know.


C.
Students are placed in juries (smaller than the typical 12-person juries) and are asked not to discuss the facts of the case prior to the beginning of deliberations.


D.
Deliberations are to take place outside the classroom and are to be videotaped.


E.
Juries must decide:



1.
whether or not the boys should be tried as adults or juveniles



2.
what crime has been committed—involuntary manslaughter, first-degree or second-degree murder



3.
of what each of the five defendants is guilty



4.
the punishment each boy should receive


F.
After each jury provides a verdict, the professor reviews the tapes and edits them to show what small group communication variables contributed to the decisions. The excerpts are shown to the class so that each verdict can be compared and contrasted with each other and with the actual verdict of the trial.


G.
Each group must write a collaborative research paper on their decision-making process.

13   Managing Conflict in the Small Group

Our students tend to be uncomfortable with conflict and often are not able to separate task-oriented from personal or power-related conflict. We hope students will recognize the potential value of issue-centered conflict to group decision-making. The exercises for this chapter are designed to give students confidence in their abilities to express and handle conflict appropriately.

Readings

1. 
Hocker, J., & Wilmot, W. W. (1991). Interpersonal Conflict (3rd ed.). Dubuque, IA: Wm. C. Brown.  Excellent review of research and theory, with many examples to illustrate.

2. 
Johnson, D. W., & Johnson, F. P. (1991). Controversy and Creativity and Conflicts of Interest. In Joining Together: Group Theory and Group Skills (4th ed.). Englewood Cliffs, NJ: Prentice-Hall.  This book also includes a number of excellent learning activities for conflict-related topics.

3. 
Materials from University Associates (such as the Annual Handbook for Group Facilitators and Structured Experiences) provide a number of games, exercises, and simulations dealing with conflict. In addition, many other exercises can be modified to fit a number of conflict topics.

4. 
Ruben, B. D. (1978). Communication and Conflict: A System Theoretic Perspective. Quarterly Journal of Speech, 64, 202-212.

5. 
Witteman, H. (1992). Analyzing Interpersonal Conflict: Nature of Awareness, Type of Initiating Event, Situational Perceptions, and Management Styles. Western Journal of Communication, 56, 248-80.

Media Resources

1. 
Popular films that are excellent for showing various aspects of conflict include such classics as Twelve Angry Men and relatively recent films such as Lord of the Flies, The Four Seasons, The Lord of the Rings Trilogy, and Thirteen Days.

2. 
Negotiating: The Win-Win Process, 23 minutes, film or video, color. Shows how negotiation can occur with both parties addressing their own needs without hostility. Supports “principled negotiation.” (Barr Media)

3.
Dealing with Conflict, 20-minute video that offers practical recommendations for resolving conflict in a variety of settings (CRM Films).

4.
Coping with Difficult People, 41 minutes. Offers techniques for coping with various types of difficult personality-types (American Media Incorporated).

4. 
Five Steps to Conflict Resolution, 23 minutes, film. Presents Dr. William Glasser’s principles for resolving conflict: state the problem, identify who is involved, find a solution, make a commitment, and follow through. 1981. With William Glasser. (Media Five).

5.
Effective Communication in Teams, is a 35-minute video where Stephen Littlejohn and Kathy Domenici examine conflict in high performance teams (EVG).

5. 
Conflict, Part 2 of the videotape Communicating Effectively in Small Groups, was designed to illustrate the major concepts presented in the chapter. Examples of each of the four types of conflict and the five methods of conflict resolution are illustrated. In addition, an attempt at using the “Interests” step of the principled negotiation procedure is shown. Case study questions for this segment are provided in Part 2 of this manual.

6. 
Short Takes includes a scene where a disagreement among a group of college administrators comes to the surface, and Charlotte does a particularly good job of defusing Dale’s strong emotion. As a result, the group will likely benefit from the conflict. Questions to consider:

What are Dale’s main concerns? Do you think they are valid or not?

As Charlotte, how would you feel after Dale’s “there you go again” remark? What would you do?

In what way do you think this conflict benefited the group? Harmed the group?

Take-Home Quiz Questions

1. 
What are the positive and negative outcomes of conflict?

2. 
What are the four types of conflict group experience? Give an example of each.

3. 
What is the difference between the integrative and distributive orientations to conflict?

4. 
When might compromising be a good way to resolve a conflict? What factor would likely determine whether a compromising would work or not?

5. 
Describe the four steps of the principled negotiating procedure, then explain the importance and relevance of each step.

Freewrite Topics

1. 
Think of the most serious group conflict you have ever observed. Describe what happened and what effects, short- and long-term, it had on the group.

2. 
What is the most effective resolution of conflict that you have ever observed. What happened? Why was it effective?

3. 
Imagine that you run into the person with whom you are most in conflict. What do you do and say? Are you satisfied with the encounter? Is there anything you would like to do differently?

4. 
What do you think are the most important qualities a mediator should have? Why is each important?

5. 
Do you have a “natural” conflict resolution style that you prefer to use? Why, or why not? Does whatever style you use work for you? What would you like to change about your conflict management style?

Learning Activities

1. 
To help students discover their own feelings and thoughts about conflict, ask them to form groups of five or six. First, they should complete the following statements as individuals, then discuss them as a group:

A. 
Conflict is …

B. 
When I get angry I …

C. 
When someone challenges my idea in a group I …

D. 
I feel most vulnerable in a conflict when …

E. 
I am best at handling conflict when …

F. 
I am worst at handling conflict when …

2. 
Ask students to come to a group consensus about what they would do to solve each of the following group problems:

A. 
Ann has missed the first three meetings of your group. For the first two meetings, she said she had to work but she offered no reason for missing the last meeting. She also has completed none of the group’s work.

B. 
Bob is a domineering individual who attempts to control the direction of the group. He quickly evaluates each idea as soon as it is presented. As a result, the rest of the members have stopped volunteering suggestions and ideas.

C. 
The members in our group have fallen into two subgroups, and competition has arisen between the two groups. If you didn’t HAVE to work together as a group, you would have split apart a long time ago.

D. 
Your group has a presentation to give next week, and nothing has been done yet. You are getting worried and have tried to pull the group together, but the rest of the members seem to want to use your meetings as a social time.

3. 
“Managing Competing Individual Needs”

A. 
Divide the class into groups of five students each. Any students left over can be process observers.

B. 
Inform students that they are to imagine they are enrolled in a course in “Leading Student Organizations.” Grades will be assigned at the completion of the course on the basis of the number of grade points each has accumulated. However, as a sort of bonus for good in-class performance, each group of five students is being awarded twenty-five points that can be disturbed among the members and added to each one’s point total. No two (or more) students may be given the same number of bonus performance points, and all group members must endorse and accept the final distribution of points among the five members.

C. 
Give each group member a slip with each person’s “previously earned” points, as follows: Member A–102; B–89; C–85; D–70; E–54.

D. 
In front of the room, post the following:

Minimum Points Required for Each Course Grade:

A–104

B–92

C–80

D–68

E–fewer than 68

Each student has not yet received a grade on a ten-point paper.

E. 
Each student should strive for the highest final grade possible. Allow twenty minutes for the groups to attempt to achieve consensus on the division of the twenty-five bonus points. When and if they do agree, ask that all the members sign the report that explains how their group will assign the points.

F. 
Debriefing questions and discussion:

1. 
What conflicts emerged among member of the groups?

2. 
Were these conflicts resolved? If so, how? If not, why not?

3. 
How satisfied were you with your group’s final action (from 5, very satisfied, to 1, very dissatisfied)?

4. 
What did you notice most about how our group handled the competition for points?

5. 
What is important to remember from this exercise?

4. 
Use the “Mediation by Designated Leader” procedure for the following exercise:

A. 
Locate an issue on which students in your class are deeply divided. This can be done with an opinion ballot. Examples you might try: “Every student should be required to demonstrate fluency in a second language in order to receive a bachelor’s degree.” “Intercollegiate athletics should be abolished.” “Every young person should be required to give two years to the military or other public service.”

B. 
Divide the class into groups so that each group has the widest possible range of positions on the issue. Ask each person to argue as strongly as possible for his or her position during a fifteen-minute discussion period.

C. 
Appoint the most neutral group member as leader to mediate and enforce the procedure. Allow about five minutes for each person to review this procedure. Then tell the students that each group must agree on a consensus position to present to the appropriate administrator or organization.

D. 
Allow as long as necessary (up to fifty minutes) for the groups to complete all steps in the mediation procedure. Then ask the entire class to discuss the following questions:

1. 
How well did the procedure work to achieve consensus?

2. 
Do you feel differently now toward any member of your group from how you felt before you began this procedure? What is that difference?

3. 
What was the most difficult step in the procedure? Least difficult?

4. 
How might we best implement this procedure in real, out-of-class group conflicts?

5. 
We have used two exercises from University Associates (1980 Annual Handbook for Group Facilitators) to demonstrate various aspects of group conflict. “High Iron” explores the effects of intergroup cooperation and competition and “creative products” presents a realistic labor-management simulation that potentially involves all the elements of conflict. This latter exercise is a good one to use at the conclusion of the unit on conflict, since successful resolution of the exercise usually depends on effective listening and use of the resolution strategies recommended in the text.

6. 
Ask various class members to role-play the following conflict situations. (Or, ask class members to describe on paper a conflict situation in which they were involved, and select the most interesting or relevant ones for class role-plays.) Have the rest of the class observe what is effective and what is ineffective. Discuss how the interaction could have been improved. As a variation to this, we sometimes ask students first to role-play without trying to be sensitive to the other person, then to repeat the role-play after the class has had a chance to offer its feedback:

A. 
A brother (or sister) is trying to talk his brother (or sister) out of marrying a particular person.

B. 
A manufacturing manager is trying to talk a quality control manager into rejecting fewer items, while the quality control manger is trying to convince the other to pay more attention to quality.

C. 
A supervisor is reprimanding a secretary for consistently coming to work fifteen minutes late.

D. 
A group leader is trying to motivate a group member who has been slacking off and appears unwilling to perform work for the group.

E. 
An individual has been offered an excellent career position for two years in Japan and is trying to talk his/her spouse into taking a two-year leave of absence to accompany him/her.

F. 
A daughter (or son) is trying to talk a parent into letting her (or him) spend the summer traveling alone in Europe.

7. 
Practice using the Principled Negotiation procedure to help resolve dyadic conflict (for the sake of simplicity, we use dyadic conflict, which does an excellent job of demonstrating the usefulness of the procedure). Have two students role-play a disagreement in front to the entire class. (Two suggested role-plays are provided at the end of this exercise.) As a whole class, lead the students through the four steps of the Principled Negotiation procedure so they can see how it would work:

A. 
People: Ask each person in the conflict to talk about how his/her character feels about the conflict; reinforce, for the class, that feelings are always legitimate, that conflicting parties should be encouraged to air their feelings, and that people should never be told their feelings are wrong.

B. 
Interests: Ask each person what the interests are behind the positions he or she holds. The point the students should get is that people’s positions are designed to meet needs that can perhaps be met in other ways. Positions are sometimes difficult to resolve, but interests are often easier to integrate.

C. 
Criteria: Ask the class whether there are many criteria that might be helpful to the conflicting parties (for example, the Bluebook for negotiating car prices, or fair market value for negotiating house prices).

D. 
Options: Have the class brainstorm ways that various interests of the two parties can be reconciled. Usually, the class presents a number of good options and will catch on to the point of this step very quickly. Emphasize, however, that it is not the mediator’s job to force the two parties to accept the mediator’s favorite option; instead, the two parties themselves should be encouraged to create options that each could live with.

Suggested role-play situations:

A. 
A wife is interested in going back to school full time for her degree, but her husband doesn’t want her to go. She is bored with her current job, seeks a challenge, and wants to make herself more marketable in the future. He believes they can’t afford to do without her income, that their school-age children will be hurt, and that she doesn’t need to worry if something should happen to him because he is well insured.

B. 
A landlady has spent considerable money making her duplex more energy efficient, attractive, and private by insulating it and putting up a privacy fence; her tenants want her to keep the rent the same as it has been for the past two years, in return for which they will mow the lawn in the summer. The tenants are taking good care of the property, but are consistently late with their rent.

14   Special Discussion Techniques and Methods for Face-to-Face and Computer-Mediated Groups

Chapter 14 is intended to show the students how various discussion methods can be used to solve typical problems of groups in a number of settings: education, business and industry, voluntary organization, etc. The exercises are designed to give the students practice using a number of different techniques.

Readings

1. 
Goodall, H. L, Jr. (1988). The Skills of Leading Small Groups in American Business and Industry. In R. S. Cathcart & L. A. Samovar (Eds.), Small Group Communication: A Reader (5th ed.). Dubuque, IA: Wm. C. Brown.  This essay focuses on the choices leaders have, and on asking appropriate questions to help analyze the situation.

2. 
Tropman, J. (1996). Making Meetings Work: Achieving High Quality Group Decisions. Thousand Oaks, CA: Sage.  Provides a Number of Guidelines for Improving Various Aspects of Group Meetings.

3.
Morgan, D. L., & Krueger, R. A. (Eds.). (1997). The Focus Group Kit. Thousand Oaks, CA: Sage.  Provides everything you need to initiating, moderating, analyzing, and reporting a focus group.

4.
Greenbaum, T. L. (1997). The Handbook for Focus Group Research (2nd. ed.). Thousand Oaks, CA: Sage.

5.
Vaughn, S., Schumm, J. S., & Sinagub, J. M. (1996). Focus Group Interviews in Education and Psychology. Thousand Oaks, CA: Sage.

6.
Greenbaum, T. L. (1999). Moderating Focus Groups: A Practical Guide for Group Facilitation. Thousand Oaks, CA: Sage.

7.
Krueger, R. A., & Casey, M. A. (2000). Focus Groups: A Practical Guide for Applied Research. Thousand Oaks, CA: Sage.

Media Resources

1. 
Creative Problem Solving: How to Get Better Ideas, film, 28 minutes. Illustrates hindrances to imagination, then explains brainstorming. 1979 (CRM Films)

2. 
Brainstorming, film, 15 minutes. (National Educational Television)

3. 
Problem Solving Strategies: The Synectics Approach, film, 28 minutes. A quasi-documentary study of how Synectics, Inc. generates creative solutions with a highly specialized brainstorming procedure. (CRM Films)

4.
Win Teams: How One Company Made Empowerment Work. This 23-minute video demonstrates the value of self-directed work teams and how an employee-involvement program at Ericsson GE Mobile Communications plant transformed a company (CRM Films).

4. 
Quality Circles, audio- or videotape recording featuring Dr. Michael Cleary, Wright State University, presenting a paper on this topic at a conference about U.S. vs. Japanese business held at University of Nebraska-Lincoln. (University of Nebraska Instructional Media Center)

5. 
Leading Discussions–Whole Class, 49 minutes. Shows how to vary the discussion format in leading various kinds of learning discussions by a whole class. (Indiana University Audio Visual Center)

6. 
Team Creativity, video, 20 minutes, 1996. Includes vignettes that show how workplace teams can enhance creativity and support innovation. (CRM Films)

7. 
Point of Order: Robert’s Rules of Order, 32 minutes. Shows the basics of Robert’s Rules and how to use them for a formal meeting. 1988 (Insight Media)

8. 
Short Takes depicts four of the techniques discussed in Chapter 14, including the problem census, focus groups, brainstorming, and the quality circle.

Take-Home Quiz Questions

1. 
What are the major differences between Robert’s rules for large assemblies and for small committees?

2. 
What’s the main idea behind the problem census, and when would someone be likely to use it?

3. 
What’s the main rule for brainstorming? Why is that rule so important?

4. 
What other suggestions can be given to a group that wants to improve its creativity?

5. 
What are some of the pitfalls if a company is thinking about using quality circles?

6. 
What is the PERT technique, and when would it be particularly useful?

7. 
What natural group tendencies does the Nominal Group Technique help counteract? Describe the NGT steps.

8.
Describe such electronic support mechanisms as teleconferencing and Group Decision Support Systems, and explain how groups can benefit from them.

Freewrite Topics

1. 
What do you do when you need to come up with a creative solution for a problem? How could you modify your own personal techniques to help a group become more creative?

2. 
Assume that your class has quality circles; what would motivate you to want to participate in a quality circle?

3. 
What would you like (or dislike) about conducting a meeting by telephone, television, or computer?

4.
Have you ever been a part of a focus group? Do you think they are the best way to determine how people feel about an organization, product, or idea?

5.
Are there disadvantages to using Buzz groups? What might they be?

Learning Activities

1. 
The following is a useful handout assignment that modifies exercise 1 provided at the end of Chapter 14. Students are required to listen to the recording of the discussion, then write a short critique of how they did in the role of learning-group discussion leader.


On the day assigned, each person brings one item to class for discussion. This should be one of the following types of objects:

A. 
An object of human creativity, such as a short poem; a short story; a brief philosophical or spiritual essay; a painting, print, drawing, or photograph; a carving or sculpture; a craft item; a design for something; an item of clothing; or a short, recorded musical performance.

B. 
Some controversial issue or idea on which class members are likely to be divided.

C. 
An emotionally involving topic–such as prayer in schools or interracial adoption–for an effective discussion.

D. 
A case problem from which we can generalize, such as, “What should we do if we witnessed the following crime take place?”


Each person should also bring an outline of questions he or she might ask to guide (but not dominate) the discussion.

2. 
“Brainstorming”: Divide the students into groups of eight to ten, then select a recorder and an observer for each group. Go over the rules for brainstorming, then give the groups ten to 15 minutes to brainstorm solutions to a particular problem. The problem may be as simple and concrete as discovering all the possible uses for a golf tee or as complex as what the university can do to recruit minority students. If you select a concrete problem, such as uses for a golf tee, we have found it helpful to bring enough golf tees to class for each student to have one during the brainstorming process. You may want to spice up this activity by giving a “prize” (funny balloons, candy bars, college stickers, etc.) to the group that comes up with the most suggestions.


As modifications to this exercise, ask students to use the brainwriting techniques described in the chapter or, if your campus is so equipped, the computer brainstorming technique.

3. 
“Focus Groups”: Divide the class into groups of eight to ten and select an observer for each group. Give the groups a topic to discuss, such as what it is like to be a student or how the communication major could be improved, and ask the students to discuss the topic for ten to 15 minutes in an unstructured discussion. The observers should report what they observed to the class. As an added twist to this exercise, you may want to ask the observers to pretend they are advertising executives trying to come up with an effective advertising campaign to recruit more students to your school or to convince your governing board to make needed educational changes. After the discussion, ask them to identify what themes they believe could be addressed in an advertising campaign.

4. 
“Buzz Groups”: Divide the entire class into groups of six and designate one person in each group to serve as recorder. Assign the groups a topic, such as what type of final exam to have in the course or how a particular campus issue should be resolved. Follow the steps for the buzz session. Allow the groups five minutes to talk and one minute to record their suggestions. Record all the suggestions on the board, then pass out index cards so each person can vote for his or her top three choices. Discuss the procedures with the entire class. What did they learn from the exercise?

5. 
“PERT”: When we assign a semester-long group project, we generally ask each group to create a PERT-type chart for the group. This chart should identify each person, what his or her assignments are, dates by which each assignment is to be completed, etc. Our students have told us consistently that this exercise not only helps them understand the PERT technique but forces them to organize themselves and to anticipate all the elements that need to be completed for a successful group project. This assignment is often the thing that prods students into getting to work on their group projects.

6. 
If you can, arrange to create a network of five or six telephones on campus (you will need to consult with the person in charge of your telephone network). Groups of students can be assigned to participate in a teleconference as either one meeting or several meetings devoted to the same problem. The students should then discuss the following questions, in their groups or as a whole class:

A. 
What difficulties did teleconferencing present that were not part of face-to-face meetings?

B. 
Were there any advantages to teleconferencing over meeting face-to-face? What were they? Why are these advantages?

C. 
What tentative guidelines can we formulate for future teleconferences in which we might be involved?


The previous activity can also be done using computers, if your campus is so equipped. The same questions would apply, with the additional one regarding the feelings students have about using what may perhaps be unfamiliar technology.

7. 
The ideal way to get a clear picture of exactly how Group Decision Support systems can help a group is actually to participate in a GDSS session. Now that the software and hardware are becoming more accessible, many universities have invested in rooms that are dedicated to GDSS use. Unless you are skilled yourself in running the software, you’ll need to secure the services of an experienced “chauffeur” to run the system. However, chauffeurs often work with facilitators, so that is a role with which you are probably comfortable. If the communication department in your university does not have a GDSS room, try contacting the business college. That is the case at our university, but faculty in the Computer and Information Sciences Department have been helpful in demonstrating the usage.


Before the actual GDSS session, it will be helpful if you ask our students to think of possible solutions to a problem or responses to a concern. For instance, when we took our graduate class to our GDSS room last semester, we asked them to bring with them three ways in which they thought the graduate program in our department could be improved. By limiting the number of responses from each student, we were able to walk them through the entire procedure, come up with some actual, usable solutions, but maximize our use of time. Students can see the multiple solutions appearing on the screen, the ratings and rankings given, and the statistics produced by the program as the decision making proceeds.


Alternatively, many software programs, such as GroupWare, allow individuals working on networked computers to work on documents simultaneously and to communicate simultaneously, and this kind of software is readily available without having to have the huge investment in hardware that sophisticated GDSS systems require. At any rate, students are better off experiencing GDSS than reading about it.

8.
You are the president of a campus service organization that has been around for a long time. Your membership is holding steady, but things are kind of blah. You’ve just been elected president , and you are getting ready to meet with your executive committee to start your planning for the year. Here are some issues you know you will be looking at this coming year, but you also suspect the membership might have some things it wants to work on as well. 




1.
Look at increasing membership and revitalizing the organization.




2.
You are considering changing the meeting dates/times from Wednesday to Thursday, in the evening, so the people who go to church services on Wednesdays can come, but you don’t know whether this will create more problems than it solves.




3.
You have heard rumblings that the membership is tired of the same old service projects, and you’d like to find something more exciting for them.




4.
Your chapter agreed to host the state-wide meeting on your campus, and those meetings can be so boring and passive! One of the things you know you want to do is make it possible for everyone to become actively involved, so you’d like for the local chapter to do some thinking about involving everyone who comes.


For each of the issues raised above, what small group discussion technique might you use to help alleviate your concerns? 

15   Observing and Evaluating Group Discussions

Chapter 15 is designed to present students with a variety of observational tools. We believe that these tools are useful beyond the classroom and hope the students will see the value of periodic, systematic assessment of the groups to which they belong. The exercises are intended to give the students practice with the tools as well as to enable them to assess, from firsthand experience, the strengths and weaknesses of the various tools.

Readings

1. 
Bales, R. F. (1980). SYMLOG Case Study Kit. New York: Free Press.  SYMLOG (The Systematic Multiple-Level Observation of Groups) is both a comprehensive theory and methodology that Bales has developed to facilitate the description and observation of groups. The theory is explained in full in Bales’ textbook, which is generally difficult for the typical undergraduate. The Case Study Kit, however, provides basic information about the theory and supplies all the forms and instruction necessary for constructing a SYMLOG field diagram by hand.

Media Resources

1.
Working Together, is a 101 minute video, shot in documentary style, that shows students in actual classes performing activities. Outcomes of each activity are captured exactly as they happen, providing an excellent vehicle for student analysis of key group concepts and processes (Harcourt Brace Communication Video Series).

2.
The final segment in Short Takes shows a consultant giving feedback to the college administrator group which has been shown in several scenes. The consultant compliments the group before pointing out areas where they could improve. Questions to consider:

Would you have chosen to highlight the same strengths as the consultant? Why or why not?

In what areas do you think the group could improve?

Why do you think the consultant highlighted only two areas for improvement? If you were selecting the two most important areas, are these the two you would have chosen? Why or why not?

Take-Home Quiz Questions

1. 
How can a nonparticipant observer be helpful to a group?

2. 
When you are serving as a consultant to a group, how should you deliver “bad news” about the group’s performance?

3. 
What will a verbal interaction analysis tell you?

4. 
What are postmeeting reaction forms and why are they valuable?

5. 
Make up a rating scale to assess your group’s leadership.

Freewrite Topics

1. 
What is the hardest thing for you when you are a member of a group that is being observed?

2. 
What is the hardest thing for you as an observer of another group?

3. 
As a consultant, how do you think you personally could help a group?

Learning Activities

1. 
Many undergraduate communication, sociology, education, and business courses require students to work together in groups. Your students might serve as consultant-observers for these classroom groups. They can prepare and use rating forms, assist the designated group leaders, and give both advice and evaluative comments. We suggest that you pave the way for your students by contacting your colleagues, in your own and other departments, and offering the services of your students. The following form can be modified for that purpose.


From:  _____________________________________, Small Group Communication Instructor


To:
     All Instructors Teaching Communication _____________________________________


During the fall semester, the students enrolled in Communication 332, my Small Group Communication course, will be available to serve as observers, consultants, and critics for discussion assignments in ______________________________. If you plan to emphasize small group problem-solving discussion and want to provide your students with as much help as possible in the limited time available, observers from my class can be of real assistance to you. In the past, the faculty members involved, the students in COM____, and my students in COM 332 have all agreed that they benefited from the observing and feedback provided. Students from COM 332 will be prepared to serve as observers by (date).


After you have lectured, assignments have been made, and problems have been selected for group discussions, the observers will visit your class at the selected hours. They will give reports and interpretations of their observations, including both suggestions and criticisms, and give completed rating scales to either you or the students involved. They will not grade your students (in the sense of assigning A or F). As many as ___ observers can be made available per class. Thus, each small group of your students can have an observer during the entire two or more class periods of discussion. Several small groups can be discussing simultaneously in the classroom.


If you are interested, please complete the bottom of this memo and return it to me. We will supply observers on a first-come, first-served basis. I will be happy to discuss the observing with you and make all necessary arrangements.


Name____________________________________________ COM________ Section



Meeting days and hour



Probable dates on which observers will be needed



Number of observers needed (1 per group)


2. 
Select five students to conduct a discussion in the center of the classroom (one of the case study problems at the end of this section works well for this kind of activity). Position the other students in a fishbowl arrangement around the group, and give each observing student a blank verbal interaction diagram. After ten minutes or so, stop the discussion and ask students what they learned from the exercise. Usually, students will say it is hard to keep track of everything at once, they cannot always tell to whom a comment is addressed, they don’t know whether they should “count” simple remarks (uh huh, OK, Mm-hmm, etc.), and so forth. This provides an excellent basis for discussion about social science observation techniques and their limitations.


After this discussion, select one student’s interaction diagram and replicate it on the board. (This gives the center group members, who did not use the technique, data to use in constructing a data display chart.) Guide the students, step by step, through the creation of a data display chart such as the one provided in text figure 15.2. When the chart has been completed and the percentages calculated, discuss ways of gleaning information about the groups from the chart. For example, we often use the questions that follow as a guide to interpreting the display chart:

A. 
Are the “sends” percentages evenly distributed?

B. 
Are the “receives” percentages evenly distributed?

C. 
Are the “sends” percentages for each person consistent with that person’s “receives” percentages? Does someone talk more than he or she is talked to?

D. 
Are members talking more to the group as a whole or to individuals?

E. 
Is someone dominating the discussion?

F. 
Are there indications of who might be the group’s informal leader? The group’s deviant?

G. 
Can you spot any potential problems with this group that are indicated in the data display chart?


Using these same data, students can construct a pie chart, such as that shown in Figure 15.3, to illustrate the “sends” and “receives” percents for the group as a whole. Such charts are easily constructed using most word processing software packages.

3. 
Select five students (different students from the ones in the previous exercise) to conduct a discussion in the center of the classroom (the case study problems work well for this) and position the other students in a fishbowl arrangement around the entire group. Give each observing student a content analysis form; ask the observers to record each remark in its proper category. After ten minutes or so, stop the discussion and ask the students what they have learned. They usually say they had a hard time instantly deciding which category a remark fits, and some remarks do not seem to fit into any categories. This provides a good basis, once again, for discussing social science research techniques and their limitations.


After this discussion, select one student’s completed content analysis form and replicate it on the board (once again giving the center group a chance to work with data, even though they did not gather it). Guide the students, step by step, through the creation of a content analysis data display form such as the ones shown in text figures 15.4 and 15.5. When the chart has been completed and the percentages calculated, discuss ways of gleaning information about the group from the chart. We use the following questions to help guide the students’ interpretations of the chart:

A. 
Which members have the most task-related comments?

B. 
Which members have the most relationship-oriented comments?

C. 
Does this group have a task leader?

D. 
Does this group have a maintenance leader?

E. 
Does this group have a deviant or a self-oriented member?

F. 
Does anyone dominate the group?

G. 
Has anyone withdrawn from participation?

H. 
Do you see any potential problems in this group that you would like to investigate further?

4. 
In class we often ask the students to complete SYMLOG diagrams of either their families or their class project groups. All the information needed is provided in the SYMLOG Case Study Kit mentioned earlier. Typically, we present a lecture on SYMLOG theory, then use a hypothetical case to demonstrate how SYMLOG can be used to diagnose intergroup relationships and group problems, and to recommend appropriate remedies. Then, we guide the students through the construction of a SYMLOG diagram in class. Because a SYMLOG diagram produces a three-dimensional map of a group, students quickly grasp the basics and tend to respond enthusiastically to the information. Often, students are so taken with SYMLOG that they use it as a major tool for writing an analysis paper at the end of the semester. Questions that help guide students’ interpretations of a SYMLOG chart include the following:

A. 
From each person’s placement on the SYMLOG map, what can you tell about that person’s typical behavior in the group?

B. 
Do group members participate evenly, or does there appear to be one or more dominant members?

C. 
Does the group seem to be unified or polarized? Are there indications of subgroups or cliques within the group?

D. 
Which members seem to work well together?

E. 
Is there a deviant member?

F. 
Does the group seem to be sufficiently task-oriented for its purpose?

G. 
Does this group have any problems that are indicated in the SYMLOG map?

5.
Divide the class into groups of five or six, and ask each group to choose an aspect of small group functioning (for example, leadership, conflict management, cohesiveness, etc.) to evaluate. Ask each group to develop a form to evaluate that aspect. Have the groups share their forms with the entire class.

6.
We often assign our classroom groups a semester-long project that requires them to observe and gather data about another group. The students must then write a paper describing the group, analyzing its performance using data gathered by two or more of the methods presented in Chapter 15 and making recommendations for improving the group’s performance. For this paper, we ask groups to use at least two different observation methods and to present the data gathered by these methods in a form that is easy for a reader to interpret. We have found this to be an excellent way of teaching not only how to use observational tools but also the value of the tools.

Case Problems

Choosing a Roommate

You and three friends have rented a wonderful apartment near campus for the school year. There is ample space, a pool, laundry facilities, and a fully equipped kitchen; the four of you can easily afford the apartment. Just before the school year begins, one of your roommates has informed you that he will not be coming back to school because of financial problems. Since the apartment will be too expensive for just three of you, you have advertised for a fourth roommate. It doesn’t matter to you whether the roommate is a male or female, so long as he or she is compatible and will pay one-fourth of the expenses. You have received the following applications. Which applicant will you select?

Gary, a Caucasian, is a big, hulking football player who was deemed academically ineligible at the end of the previous semester. He is a physical education major, seems very friendly and outgoing, and seems to have lots of friends. He wants to live in an apartment because he says he can’t get any studying done in the residence hall with his friends dropping by all the time.

Sally Ann, an African American, is an English major who plans to go to graduate school and eventually become a professor. She works full time in addition to going to school, and is taking a heavier load than most students because she wants to graduate in three years. She says she doesn’t have the time or inclination to socialize because of her studies and work.

Kwan-Job is a Taiwanese student whose government is sending him to school in the states to become a computer engineer. His government has provided him with two computers and a laser printer, a ton of software (including video games), and a healthy living allowance. Kwan-Job seems very pleasant; his English skills are shaky, and his speech is very difficult to understand. In addition, he is strongly opposed to having alcohol anywhere in his living premises.

Sandy, Caucasian, is an attractive junior majoring in sociology. She has a high grade point average and plans to go to law school. She works part-time at a nearby pizza parlor. She is an avowed lesbian who is active politically in several gay organizations. She has assured you, however, that she is not prejudiced against straight people, and some of her best friends are straight.

Teresa, Hispanic, is membership chair of her sorority and is active in a number of student organizations. She says with all the organizations she’s involved with, you’d expect her to be very organized, but she is a self-described airhead. She has laughingly told you about the set-to with her bank last year about the muddle her checking account was in. She wants to live off campus because living in the sorority house is too restrictive–you have to turn the TV off at midnight, and you can’t have beer on the premises.

The Student Services Director

Assume that you constitute a student committee to make a recommendation to your college president about which candidate should be hired to be the Vice President for Student Services. This is a new position for your college, which is a relatively young, urban institution where all of the students commute. Nearly two-thirds of the student body is over twenty-five years of age; many students work full time; 50 percent of the students are black and 20 percent are Hispanic. A year ago, the college’s board of trustees, under some pressure from students, decided to create the Student Services position. Students wanted someone who would look out for their interests and make sure that needed services–such as child care, emergency loan services, food services during the evening, and counseling services (from career counseling to stress management and wellness)– would be coordinated. The Vice President for Student Services will be in charge of a $500,000 annual budget, and five department heads will report to the person in this position. From the five applicants below, select the one you will recommend to the president.

Dr. Ann Compton, psychologist in private practice in your city, has fifteen years’ experience as a vocational and psychological counselor. She has always worked in her own office, with one secretary to handle appointments and calls. Although she has never worked for a college or university previously, she thinks she would enjoy the college environment. She went straight through for her B.A., M.A., and Ph.D., and does not feel like she made the most of her college experience, so she is eager to work with young people and help them. She has written a number of articles dealing with the psychosocial aspects of career choice.

Col. Roy Wells has just retired after a thirty-year career in the army, where he was a personnel officer with administrative responsibilities for a battalion. His B.A. is in engineering, and he has some graduate work in finance. In the army, he had to access recruits’ capabilities and place them in appropriate positions. He also was able to recommend training and additional schooling for the most promising recruits. He thinks that experience will help him in this job. His recommendations from superior officers are excellent; they praise his administrative ability and ability to spot talent in others.

Sam Thornberry, who lists his ethnicity as black on his application, is a recent accounting graduate from your college. He was one of the few students at the college who entered directly from high school, and he worked full time to put himself through college. In the two years since graduation, he has worked for a CPA firm, but he isn’t satisfied working with numbers all the time. He as active in a number of student activities when he was a student and developed organizational and people skills, and he misses using them. Because he was a student so recently, he believes he knows exactly what the students need.

Martha Williams just received her master’s degree in student personnel administration from a nearby state institution. Her B.A. in French is from an exclusive liberal arts school in another state, although she grew up in your city. She says she selected a state school for her master’s because she felt her background was limited and she wanted to expand her horizons. She also did a year-long internship while completing her master’s at your college and received excellent recommendations from her boss, the Director of Admissions. Moreover, she thinks she can represent student concern effectively to the board of trustees since her father is best friend with the president of the board.

Randy Wagner, a lawyer, was recently defeated for reelection as a state representative. He is known for being a good friend of higher education in your state and was instrumental in securing the funding needed to create your school. He supported tax increases to help higher education, and a recent taxpayer revolt defeated him. As state representative, he chaired a number of important committees, including the Education Committee, and received good marks for his performance. He thinks that because he is so well connected politically, he’ll be able to represent your school’s student services’ needs at the state level better than other applicants.

Scholarship Awards Committee

You comprise a special scholarship awards committee at State University. A trust fund was established by an anonymous donor to award one full-tuition scholarship per year to a person with demonstrated need for financial assistance, a reasonable expectation of success as a student, and who is unlikely to attend college if not granted some form of aid. There are no other conditions attached to the award except that a student committee must select the winner from a list of applicants supplied by the admissions office. Who will receive the scholarship? You can award only one scholarship recipient.

Duane, age 18, finished high school in three years. He says he rushed through because he could not have tolerated another year of the bull. His mother, a widow with two younger children to support, can only work part time in her field as a registered nurse. Duane’s high school grade average was 3.0. University tests predict a 2.6 college grade point average in a science curriculum and 3.1 in nonscience. His mother is determined that Duane should be a physician. Duane says he is not sure of what job or profession he wants. He has some emotional problems; a psychiatrist he has seen recommends college because he thinks Duane needs “an intellectual challenge.”

Carla, age 17, has very high recommendations from the small-town high school where she earned a 3.8 grade average. In her senior year, she became engaged to a driver from a feed mill, who wants to get married at once and forget college. She is known to have spent a few nights with him on a cross-country trip to haul grain. Your university predicts she will earn a 2.6 in science and a 3.3 in nonscience program. She says she wants to become a social worker “to help the poor in some big city.” The minister where she attends church says she has a fine mind, but he predicts she will marry and drop out even if she starts college. Her parents are uneducated (less than high school), hardworking, law-abiding, and very poor.

Melissa, age 26, is a divorcee with a seven-year-old son. She made a 2.8 grade average in high school “because I goofed around,” but tests predict a 2.9 in science and a 3.6 in nonscience at your university. She says she wants to become an English instructor, “in college if I get lucky, or at least in high school.” She was a beauty contest winner at 18 but says she is bitter toward men and will never remarry. She gets no child support or other family assistance. Her present boss, a dress shop owner, gives her a good character reference but predicts she will marry rather than finish college.

Sam, age 19, was offered several football scholarships, but they were withdrawn when an auto accident injured his legs. He can get around well but cannot compete in athletics. His high school grade average was barely passing but entrance test scores predict a 2.5 average in science and 3.0 in a nonscience curriculum. His father, a day laborer, says he cannot contribute toward a college education for Sam. Sam says he is determined to become a football coach, though he has been advised that may be difficult without a college playing record.

Ray, age 27, earned a medal for bravery and lost his right hand in an army war game. He earned a high school diploma while in the army. The university predicts a 2.0 average in science and a 2.8 in a nonscience program. He is eligible for some veteran’s assistance, but his family needs his help to support a large brood of younger children. Ray says he wants to major in business and “make enough money so I don’t have to live like an animal as my parents do.”

Case of the Risk-Taking Roommates

Mary, an eighteen-year-old freshman at a state college in the South, is faced with a difficult and potentially dangerous situation.

She has come to us as an advisory group, asking us for a recommendation about what she should do. She and three other freshman women share a large room on the fourth floor of an all-female dorm. Shortly after the beginning of the fall semester, the other three women began to entertain men in their room. They would wait until the security guard went on break (about 10:00 P.M.) and then sneak the men up the back staircase. Mary disapproved and told her roommates she thought this was highly improper. They replied that she could either join in the fun or wait in the game room or cafeteria from 10:00 P.M. until midnight on “date” nights. Mary started to protest but shut up when the others began to mock her with statements like, “Poor little Mary, so sweet–so straight–so Southern Baptist!” “Just because you don’t know how to have fun, don’t spoil it for the rest of us.” “What a naïve prude!” For three weeks, Mary spent most nights from 10:00 P.M. until midnight in the game room.

One night she fell ill and returned to her room early. After there was no reply to the customary three knocks, she entered the hazy, dim room. In addition to her roommates and their boyfriends, four or five strangers were in the room, which reeked with the smell of marijuana. She recognized one man who was rumored to be a drug dealer in the dorms. Mary thought she saw one woman give that man some money in exchange for a small envelope. General confusion set in as soon as the roommates recognized Mary; people were scrambling around gathering up their things and leaving. Mary, with a headache and fever, went to bed and promptly fell asleep. Next morning she awoke to find a note under the door addressed to her. It read: “If you tell anyone about what happened last night we promise that you won’t make it to class the next day.”

Mary is frightened and confused. She is not certain of exactly what she saw or all that it means. What course of action does our committee recommend for Mary?

1Used with permission of the writer, Beverly S. McCormick

To Buy or Not to Buy

Rita and Mike have been married for twelve years; both are thirty-two. They have two daughters, ages eleven and thirteen. Mike served eight years in the military as an electronics technician. In 1994, he left the service and was immediately hired by a major aerospace corporation.

One year, Mike and a group of other technicians were sent to northern Utah to work on a special project. Initially, the project was for just one year, but it would run many years if the initial phase was successful. Mike rented a house, and soon Rita and the girls joined him. Up to now, Mike and Rita have always rented and have moved frequently. The project progressed better than had been hoped for, and it now appears that it will continue indefinitely. Mike was recently informed that the house he is renting will soon be for sale; the owner is moving to Arizona. The family members have all grown very fond of the house and neighborhood. They want to stay. The financial picture is as follows:

Resources:
Mike’s income is approximately $52,000 per year;


Rita currently is not working outside of the home;


Savings are minimal (under $10,000);


Accumulated debts total just under $15,000.

Cost: 
Current rent is $700 per month;


Price of the house is to be $87,000;


An assumable VA mortgage is 9.5 percent fixed interest;


Monthly payments of $950 include tax and insurance;


Within one year, the current owner must be paid $10,000 for his equity

2Used with permission of the writer, Steven Trask

The Undeserved Award

Mr. Spenser works for a large retailing firm. He was appointed chair of a five-person committee to plan a detailed scheme for a new project the company hoped to initiate. Mr. Spenser’s committee had just begun work when a family crises forced him to be out of the city for over a month. Meanwhile, the committee carried on and sent its recommendation to corporate headquarters. A few days after getting back to work, Mr. Spenser received a letter from headquarters commending him for the outstanding leadership he provided the committee and informing him that he has been chosen as “Committee Chair of the Year” and will receive a certificate of merit at the forthcoming annual meeting of the corporation.

What would you advise him to do?

The Mayor’s Public Relations Dilemma

The mayor of a large Midwestern city appoints all members of city commissions, which must then be approved by the city council. A few months after his appointment, one appointee was charged with and subsequently convicted of having taken a bribe to vote for giving a very lucrative contract to a particular bidder. Now the mayor is running for reelection. His opponent has used the case of the bribe-taking commissioner to accuse the mayor of having run a corrupt administration. What action seems most appropriate to winning reelection?

1. 
Place the blame on council for approving the appointment.

2. 
Ignore the charge, but do point out that he has appointed many commissioners who have been accused of no wrongdoing.

3. 
Publicly declare that he thought the appointee was honorable.

4. 
Do nothing; to respond will only give more credence to a rather unsubstantiated charge.

5. 
Point out that as mayor, he started the investigation that led to conviction of the corrupt commissioner.

6. 
Or what?

The Silver Dollar Fire

In November 1955, Henry Gartland, an inspector with the New York City Fire Department, entered the Silver Dollar bar at Broadway and Forty-Sixth Street in New York. Inspector Gartland had been assigned to make routine tests of the potential fire hazard of window displays and similar temporary decorations in public buildings. He lit a match and touched it to a Thanksgiving display furnished to the Silver Dollar by the Seagram Distilling Company and placed in one of the bar’s street display windows by employees of the Silver Dollar. When a portion of the display ignited, Inspector Gartland snuffed out the flames and turned away to inform the proprietors.

Almost immediately, the display exploded, and the bar was swept by flames. Six customers and a number of employees escaped uninjured, but Inspector Gartland and two additional firemen received minor injuries while fighting the blaze. The bar was severely damaged, and several other business establishments in and adjacent to the Silver Dollar building sustained relatively minor smoke and water damage.

Pietrofessa Brothers, Inc., owners of the Silver Dollar, field a damage suit against the City of New York (which is responsible for the acts of its authorized agents, such as Gartland), and a number of smaller claims were entered by other injured parties.

Written law does not provide much guidance for fixing the blame in such a situation. An out-of-court settlement was eventually reached with the assistance of New York State Supreme Court Justice Abraham Geller.

The Teacher’s Dilemma

An English teacher in a consolidated, rural high school has had extensive dramatic experience, and as a result was chosen by the principal to direct the first play in the new school. The play will be the first major production for the school. Its success may determine whether or not there will be any future plays produced at the school, and if well done can bring prestige to both the teacher and the school. As a result, the teacher is exhausting every means available to her to make the play an artistic success. She has chosen the cast except for the leading female part. The principal’s daughter wants the part, and the principal told the teacher he really wants his daughter to have it. But–she is a poor actress and would jeopardize the success of the show. Tentatively, the teacher has chosen someone who should do an excellent job in the role, but the principal has implied that if his daughter is not selected, he will appoint another director in the future. What should I tell my English teacher friend to do?

The Grade Inflation Case

In recent years, a pervasive problem has arisen on many American college and university campuses–grade inflation. Cumulative final averages have never been so high. This problem has hit home at Robert Burns University. Recently, employers who interview graduates have complained to the chancellor, voicing strong objections to grading policies. They claim that it is now impossible to use a student applicant’s grades as a basis for comparison with other applicants and for predicting what sort of employee a student might make. Corporate representatives say that almost all students have “above average” grades, and 60 percent have at least a 3.1 average.

A preliminary check of records revealed some eye-opening statistics. In 1962, the average SAT score of freshman was 1148, and the average final cumulative grade was 2.3 for those students when they graduated. In 1980, the average SAT score of freshman was 997, but the average final GPA was 3.2 when those students graduated. Prior to 1967, the SAT served as a dependable predictor of a student’s academic accomplishments, but it no longer does so. A survey of teaching practices at Robert Burns University revealed that most professors curve grades on at least half of their assignments in order to raise the class average. Professors say that they are reluctant to give below a C grade because low grades are damaging to students’ self-concepts and to their chances for employment in desirable jobs. Many said they are reluctant to grade below B. College textbook publishers report that they are editing for a tenth-grade reading level because the higher levels at which they used to edit are too difficult for the majority of today’s beginning college students. Some publishers say they must edit freshman texts at even lower reading-difficulty levels or the books are not adopted.

The provost of Robert Burns U. has charged you, as a committee of concerned students from the student senate, to consider whether grade inflation is a serious problem at RBU. If you find that it is, he has asked you to recommend a new grading policy to combat the problem and to suggest how to implement the policy and make it effective in restoring grades to their former usefulness and credibility.

The Teacher Evaluation Case

One persistent problem in university affairs has been that of developing adequate measures of effectiveness in teaching. For at least two reasons, it is important to find good methods of evaluating teaching skill: (1) if such skill can be measured, then “good” teachers could be identified so students could make more informed choices of instructors, and (2) if adequate evaluation techniques existed, “good” teachers could be rewarded with recognition, such as teaching awards, higher income, and tenure (job security).

Existing methods of evaluating teachers have not been satisfactory. Students have filled out evaluation forms on their teachers at the end of a term or semester, but this technique has been justifiably criticized. One criticism has evolved from the fact that a strong positive correlation between grades and evaluations is known to exist. Student evaluations therefore are called invalid because they seem to measure how well a student has done in the course, rather than how well the teacher instructs. The technique may also be invalid because it is not at all certain that previous student evaluations identified and measured the skills, attitudes, or qualities that constitute high quality in a teacher.

Using your and your friends’ experiences as a student, please discuss this and make recommendations as to (a) what ought to be measured in evaluations of teachers and (b) how such measurements can most reliably be obtained.

The Union Packing Company Case

Since its beginnings in 1940, Union Packing Company (UPC), like many American firms, has had a policy of “last hired, first fired.” This policy means that when UPC cannot support all its workers, the first people to be fired are those who were the last to be hired. The policy was adopted to protect seniority and to reward the loyalty of the long-standing UPC workers.

During the last five years of economic difficulty, UPC has been able to retain most of its employees, although it has hired only enough new people to meet the minority quota requirements established by the Department of Labor. Now, however, due to even more strain in the economy, UPC must fire five percent of its employees–42 people.

According to Frank Bartholomew, head of personnel relations, UPC faces a serious problem in its firing decisions. If UPC follows it “last hired, first fired” policy, the following people will be dismissed: fourteen black men, six black women, ten Caucasian women, one Chinese man, four Vietnam veterans. Thirty-five of the 42 people to be fired will be from minority groups. On the other hand, Bartholomew realizes that firing so many minority workers (without equal firing of nonminority workers) will create some major legal problems with the Department of Labor, and Bartholomew would prefer not to discriminate anyway. On the other hand, Bartholomew feels a moral responsibility to those workers who have been with UPC for the longer periods–their loyalty to UPC should be rewarded.

In an effort to gain more perspective on the problem, Bartholomew asks your committee to discuss the issue and to make recommendations to him. He wants your suggestions for a firing policy. While he does not ask you to favor either option, he wants you to understand that if UPC decides it is best to honor seniority, he is willing to face the necessary legal battles. He simply wishes to come up with the fairest policy for all concerned.

The XYY Case

For some time, this country has had the technological means necessary to detect certain types of genetic defects in infants prior to birth. A relatively safe procedure, amniocentesis, involves extracting a small amount of the amniotic fluid that surrounds the fetus and running laboratory tests on that fluid. More than sixty types of genetic defects can be correctly predicted from such tests. The procedure involves slightly less than a one percent risk of harm to the fetus or expectant mother.

In the past few months, a controversy has arisen regarding the use of amniocentesis. Some scientists believe that the test should be required of all pregnant women so they will have the information necessary to make rational choices about the birth of the child. Other individuals, both inside and beyond the scientific circle, oppose such an idea, claiming that this enforced procedure would violate individual rights and would be antithetical to American philosophy.

A case in point is the males with XYY chromosome composition. Usually, males have an XY chromosomal make-up and females have an XX chromosomal make-up. Some males, however, are born with an extra Y chromosome (XYY). Several studies of the abnormality have indicated that an apparently higher proportion of XYY males wind up in the prisons or mental hospitals than do normal (XY) males. Some noted genetic scientists suggest that the XYY males tend to be more aggressive and to have more criminal tendencies and behaviors than do normal males.

Additionally, the XYY chromosomal make-up has been shown to be correlated with other characteristics, such as above average height, below-average intelligence, and severe acne.

As a group of educated citizens, you are asked to consider the issue and to recommend action regarding (a) the mandatory use of amniocentesis and (b) the desirability of somehow registering XYY males at birth so that records can be kept on these possibly aberrant individuals. Please realize that even it you decide against one of these actions, the second one remains.

Graduate-Student Teachers Case

Western State University has an above-average undergraduate student body. The average first-year student’s SAT score is 1235, and the average IQ is 126. This university, more than others, has always claimed to have a primary interest in providing students with maximally rewarding and stimulating instruction.

Like most large schools, Western State has a number of graduate students who are teaching assistants or instructors. In fact, most of the introductory courses in most departments are taught by graduate students. Recently, students have begun to complain that some of the graduate instructors are inferior teachers and, consequently, there is less learning in the basic courses. Students hasten to add that there is not a universal claim; some graduate students are better teachers than full faculty members.

According to students, one-third to one-half of the graduate teachers are inadequate. Students say these ineffective ones are generally not well prepared for classes, often lack sufficient background in the area of teaching, do not have time for student conferences, and sometimes lack appropriate classroom demeanor. Students are upset because they expect Western State to provide consistently superior classroom instruction.

Department heads argue that the graduate teachers are adequate. The heads claim that a few graduate students may not be good teachers, but neither are many full professors. Further, according to the department heads, some important pragmatic considerations must be recognized. Graduate students need teaching positions in order to finance their educations. Also, because graduate students can be paid les than full faculty members, more courses or smaller classes can be offered, which directly benefits the students. Finally, it is argued that the graduate instructors are obtaining the experience essential to their maturity as teachers for the future.

The administration asks that your group discuss this problem and make recommendations in regard to it.

The Adoption Case

For decades, adoption institutions operated in the United States. While the actual laws on adoption procedures are not consistent or clear from state to state, the prevailing policy has been to keep the biological parents’ identities secret from the adoptive parents and the child, and to keep the adoptive parents’ identities secret from the biological parents.

A group of adopted children, organized by poet Rod McKuen, is challenging the legitimacy of continued confidentiality surrounding adoptions. McKuen believes that all children have the right to know something of their heritages–who their biological parents were, for instance. Even if the biological parents do not wish to be “discovered,” McKuen believes that they must deal “with the consequences of their actions” and that the children have the right to know their parents’ identities. To bolster this case, McKuen points out that many adopted children experience extreme anxiety over their perceived lack of identities; some of these children become so troubled that they commit suicide.

On the other hand, Ralph Maxfield, head of the Association for the Protection of the Adoptive Triangle, thinks that totally voluntary location of the parents is the only feasible system. If the biological parents, adoptive parents, and the child desire to have the child and biological parents meet, Maxfield attempts to arrange it. If any one of the parties does not want to cooperate, Maxfield thinks no effort should be encouraged to join child and biological parents. According to Maxfield, if adoptions were not ruled by the confidentiality guideline, most adoptive parents would be understandably hesitant to assume the responsibilities of providing a home for a child. The adoptive parents could well feel that the biological parents could change their minds at any time and attempt to regain the child. This has happened in some cases wherein the real parents were able to track down their children. By bursting in on the child, who may be unaware of his or her adoptive status, the biological mother can be disruptive and can seriously traumatize the child. Additionally, the adoptive parents are subject to considerable emotional pain from such an experience.

In the interest of gathering public opinion on the subject, your committee is asked to discuss the issue and make recommendations on whether or not the policy of confidentiality should be maintained. If you decide against the confidentiality policy, please specify the alternative you recommend.
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