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can take a variety of forms. It can mean different things to dif-
ferent people. For some theorists of democracy, representation 
based on free, fair, competitive elections is the main defining 
principle of democratic governance. Many theorists contend 
that a country with these features at least meets the minimum 
requirements of an  electoral democracy.  Freedom House  estimates 
that there were 117 electoral democracies around the world 
by the end of 2011, representing 60 percent of 195  sovereign 
states. But elections, while vitally important, are by no means 
sufficient to establish a full-fledged democracy. Democracy also 
requires certain legally protected rights and liberties for the 
population. Without such things as freedom of speech, free-
dom of assembly, and other basic liberties that the government 
must not infringe, elections are meaningless. Freedom House 

   DEFINING DEMOCRACY: 
INITIAL SUGGESTIONS 
  Thus far we have talked about democracy quite a bit without 
providing more than a rudimentary definition of the term. In 
Chapter 1 we put it this way: 

   The essential idea of democracy is that the people have the right to 
determine who governs them. In most cases they elect the principal 
governing officials and hold them accountable for their actions. 
Democracies also impose legal limits on the government’s authority 
by guaranteeing certain rights and freedoms to their citizens   .

 But like many dictionary-style definitions, this one over-
simplifies a highly complex phenomenon. In fact, democracy 

  OVERVIEW 
     ■ Democracy can take a variety of forms. Societies choose 

democratic regimes because they expect democracy to 
enhance the quality of human life and the dignity of the 
individual, to ascertain and carry out the wishes of the 
community, to constrain excessive government power, 
and to reduce social antagonisms.  

   ■ Political thinkers agree that core democratic principles 
are the rule of law, inclusion, and equality.  

   ■ Beyond those core principles, political theorists and 
citizens tend to focus on different aspects, or faces, of 
democracy: popular sovereignty, rights and liberties, 
democratic values, and economic democracy.  

   ■ Ordinary citizens tend to understand democracy as a 
political process with access to fundamental civil 
liberties and policy outcomes favorable to poor and 
middle class people.      

 Democracy: What Is It?    

Political theorists trace debates about democracy to ancient Greece.
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  OVERVIEW      ■ British democracy emerged slowly, in an evolutionary 

manner. As democracy emerged, increasing segments of 

the population were incorporated into the political arena. 

As they were integrated into the political mainstream, 

potentially revolutionary groups, such as the working 

class, embraced British democratic practice.  

   ■ Britain’s political institutions, especially Parliament and 

the first-past-the-post electoral system, have encouraged 

the emergence of two alternative governing parties, the 

Conservatives and Labour.  
   ■ The parliamentary system gives the governing 

party almost complete power over public policy so long 

as it retains the confidence of a parliamentary majority.  

   ■ Because the electoral system has tended to give 

the winning party in parliamentary elections a 

disproportionate share of House of Commons seats, the 

party that wins a British election can take the victory as 

mandate to implement its policy platform.  

   ■ While all major British parties accept the welfare state, 

the political struggle over the exact characteristics of 

the welfare state has been the central axis of political 

contention in British politics since before the Second 

World War.     ■ The current government of Conservative Prime Minister 

David Cameron is unusual because it is a coalition with 

the Liberal Democrat Party.     

 The United Kingdom of Great 

Britain and Northern Ireland    

     Population (2012, estimated): 63 million 

Area: 94,251 square miles   (smaller than Oregon)

  Freedom House Ratings (2012):     Political Rights—1; 

Civil Liberties—1     Source:  U.S. Central Intelligence Agency. 
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  Preface 

  C omparative Politics: An Introduction  shows new students 
of world politics how the methods and concepts of com-
parative politics can lead them to ask critical questions 

to better understand the complex world around them. The 
majority of undergraduates in introductory comparative politics 
courses do not plan to pursue graduate education in political sci-
ence nor embark upon careers as political scientists. Most hope 
to take part in public and perhaps international affairs as elected 
officials, civil servants, or engaged citizens. As such they will 
need to make countless decisions about public policy, including 
foreign policy, throughout their careers. In  Comparative Politics: 
An Introduction  we equip them to make better, more informed 
decisions. Central to that task are three important goals: (1) to 
introduce readers to the conceptual foundations of compara-
tive politics, (2) to enhance their analytical and critical-thinking 
skills through an introduction to basic empirical techniques of 
political and social science, and (3) to promote their under-
standing of a wide range of countries and political leaders. 

  CONCEPTS AND COUNTRIES: 
A CRITICAL FRAMEWORK  
 In the study of politics and public 
affairs, comparative politics serves the 
crucial role of illuminating the many 
alternative political regimes, includ-
ing the range of institutional options 
among democracies; the different forms 
of political participation, peaceful and 
 violent; the way competing political 
ideologies have been implemented and 
their consequences; and the alternative 
economic development strategies avail-
able to policy makers and their differ-
ential results, to cite a few examples. 
Comparative Politics: An Introduction  
addresses these and other complex 
matters from a critical framework that 
first introduces key concepts in com-
parative politics (Chapters 1 to 12) 
and then applies them to specific 
countries and their respective political 
 systems  (Chapters 13 to 19). 

   The first part of  Comparative Poli-
tics: An Introduction  introduces many of the most essential 
concepts of the field and offers numerous examples of them 

in the contemporary world. Extensive examples are distin-
guished from the main text by placement in boxes and side-
bars intended to underscore for readers that we are providing 
illustrations of conceptual material introduced in the main 
text. Where possible we offer explicit comparisons of impor-
tant examples such as the treatment of the Arab Spring in 
Chapters 1 and 7, for example. 

 In each of the country studies in the second part of the 
book we return to as many of those concepts as are relevant to 
each country. We show, for example, how political participation 
is practiced in contemporary Russia, what the key institutions 
of the German state are, and how Chinese leaders have sought 
to promote economic development but stave off democracy. 

 Overall,  Comparative Politics: An Introduction  provides sig-
nificant coverage of nine major states: United Kingdom, France, 
Germany, China, Russia, Brazil, Mexico, Nigeria, and South 
Africa. Beyond those country chapters, however, the conceptual 
chapters include extensive examples of additional countries and 
regions. More importantly, we provide the conceptual tools that 
will allow well-prepared readers to learn the essentials of the 
politics of any other country with which they need to become 
familiar by knowing which questions to ask. 

 We illustrate the country chapters 
and some conceptual chapters with 

profiles of important political lead-
ers and activists. The 
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them. Readers will see how posing questions sharply enough 
to permit hypothesis testing can be useful in many aspects of 
their lives. Each hypothesis-testing exercise has a hypothesis 
formulated in a brief, clear “if, then” format and is set off from 
the text. To the extent possible, each presents empirical data 
(where appropriate, in a table or chart) that allows us to reject 
or not reject the hypothesis. Where possible, we will state 
where the data to test the hypothesis can be gathered by the 
students.  One example of a Hypothesis Testing Exercise occurs 
in Chapter 6 (page 132). The hypothesis, relating to the topic 
of how democracy works, asks the question, “Do PR systems 
have higher turnout than plurality systems?” In it the author 
identifies the variables, states his expectations, provides evi-
dence, and draws a conclusion in response to the question. This 
format makes the research experience come alive for students.

 In some cases where we summarize another author’s 
hypothesis testing, we provide briefly the debate in the litera-
ture between that author and his or her critics. 

 Most importantly, we think that decision makers must be 
willing to move beyond gut instincts or standard operating proce-
dures when making choices. To do so they must both ask critical 
questions and have a means to put to the test the evidence they 
unearth as they find answers to those questions. The decision mak-
ers that comparative politics students will become—at the local, 
state, national, and international level, whether in their families, 
businesses or nonprofit organizations, or in the public sector—
must learn critical-thinking skills in their college courses. We hope 
the approach in this book will provide new tools for our readers.  

  Essential Concepts and Case Study 
 In addition to the hypothesis-testing exercises, we offer two 
other features that enhance critical thinking: Essential Con-
cepts are one- to two-page empirical applications of a con-
cept using real-life examples, while the case studies are one- to 
two-page expositions that offer clear comparative analyses of 
actual political situations.       The Essential Concepts feature in 

Profile features are not meant to be merely short biographies of 
great women and men. Rather, they illustrate typical political 
recruitment patterns in the countries we explore and articulate 
the key policy stances adopted by contemporary leaders and 
some key figures from the past. Each seeks to personalize con-
ceptual points made earlier in the book. They thereby bring 
home in a more tangible way to college readers the ways in 
which a concept is expressed in a political leader’s life. 

516 Chapter 19 Nigeria and South Africa

 PROFILES   Nelson Mandela 

 Nelson Mandela, the father of postapartheid South 
Africa, led the independence struggle from his jail cell on 
Robben Island off Cape Town for nearly three decades, 

finally emerging from prison to negotiate with the white regime 
a new constitution that would guarantee voting rights to the 
majority black population. He served as the country’s first presi-
dent under the new political order from 1994 to 1999. Extremely 
popular among all segments of the population—including the 
white minority—he is hailed as the one individual most respon-
sible for South Africa’s dramatic transition to democracy. In 
1993, he and F. W. de Klerk were awarded together the Nobel 
Peace Prize for their dedication to a negotiated settlement.  

 Born July 18, 1918, Mandela was the son of the principal 
councillor to the acting paramount chief of Thembuland. At 
an early age, he dedicated himself to the study of law. He was 
educated in a local mission school. Upon graduation from high 
school, Mandela entered the University of Fort Hare, where he 
was for a time suspended for protesting South Africa’s discrim-
inatory racial policies. He migrated to Johannesburg, where he 
studied law and began his political career by joining the Afri-
can National Congress in 1942. 

 In Johannesburg, Mandela forged ties with other young 
black activists, such as Oliver Tambo and Walter Sisulu, and they 
founded the ANC Youth League. Mandela and his compan-
ions espoused African nationalism and began to mobilize the 
ANC to challenge the powerful white minority establishment. 

The youth organizers eventually were elected to 
the ANC’s National Executive Committee. 

 After World War II, when the National Party began 
to implement apartheid, Mandela and the ANC became 
more militant, organizing boycotts, strikes, civil disobedience 
campaigns, and other acts of noncooperation with the regime. 
Among their demands were full citizenship and direct parlia-
mentary representation for all South Africans regardless of color. 
In 1955, he was instrumental in the drafting of the landmark Free-
dom Charter, which committed the ANC to a tolerant, multiracial 
South Africa with freedom and equality for all. During this time, 
Mandela was at times banned, arrested, and briefly imprisoned. 
In the early 1960s, as it became clear that the apartheid govern-
ment’s policies were becoming ever more cruel and discrimina-
tory, Mandela went underground to form the armed wing of the 
ANC. He later wrote that only the intransigence of the apartheid 
government led him and his ANC colleagues to turn to violent 
armed struggle. Mandela became commander-in-chief of Umk-
honto we Sizwe, “the spear of the nation.” Although for a time he 
evaded the net of the white police, eventually they managed to 
apprehend him, and he was charged with treason. At the Rivo-
nia trial, he conducted his own defense, uttering these words 
that continue to ring in the South African national psyche: 

  I have fought against white domination, and I have fought 
against black domination. I have cherished the ideal of a dem-
ocratic and free society in which all persons live together in 
harmony and with equal opportunities. It is an ideal which I 
hope to live for and to achieve. But if needs be, it is an ideal for 
which I am prepared to die.  

 Mandela was convicted at Rivonia, sentenced to life in 
prison, and spent the next 27 years clandestinely directing 
the liberation movement from prison. By the late 1980s, senior 
leaders of the white minority government were secretly visiting 
him in prison to explore a negotiated solution to the escalating 
conflict. Finally, in February 1990, he was released following 
a bold decision by de Klerk to negotiate a new constitutional 
dispensation. Mandela demonstrated tremendous magnanim-
ity and called for national reconciliation, reassuring the white 
minority and in particular the Afrikaners of their place in a 
postapartheid nation. He engaged white leaders with no sign 
of personal bitterness and steadfastly led the ANC through the 
difficult negotiations that produced a new constitution. In the 
first full-franchise elections in April 1994, Mandela was elected 
president. From 1994 to 1999, he served not only as the coun-
try’s chief executive, but also as its moral force, firmly launching 
the new democracy on a path of tolerance, moderate policies, 
and national reconciliation. After stepping down at the age 
of 81 in 1999, he traveled the world advocating international 
assistance to help poor children and mediating disputes in 
other countries such as war-torn Burundi. At age 94 (in 2013), 
Mandela lives near his birthplace in a quiet rural area, at times 
providing moral guidance to his country and the world. 

  Nelson Mandela is considered the father of postapartheid South Africa. 
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    CONCEPTS AND COUNTRIES: 
CUSTOMIZE YOUR COURSE  

  With McGraw-Hill Create™, instruc-
tors can combine and assign those con-

cept and country chapters that are specific to your comparative 
politics course. With McGraw-Hill Create, you can easily arrange 
and rearrange material from a variety of sources, including your 
own. You can select content by discipline or collection, includ-
ing 4,000 textbooks, 5,500 articles, 25,000 cases, and 11,000 
readings. When you build a Create book, you receive a compli-
mentary print review copy in three to five business days or a com-
plimentary electronic review copy (eComp) via e-mail in about 
one hour. Go to  www.mcgrawhillcreate.com  and register today.   

  CRITICAL THINKING  
 Political science has developed many analytical techniques that 
can serve the decision maker every bit as well as the social scientist 
to think critically about our political world. We focus on  hypothesis 
testing,  which starts with the formation of good questions about a 
political phenomenon that grow out of reading the relevant litera-
ture on that topic and then moves to the statement of a hypothesis 
that can be rejected or accepted based on a well-designed test. 

          Hypothesis-Testing Exercises 
 The hypothesis-testing exercises in each chapter are suffi-
ciently varied in their content and the methods we employ in 

 Chapter 3 The State and Its Institutions 51

 HYPOTHESIS-TESTING EXERCISE 
 Ethnic Conflict and State Failure 

  Hypothesis   In what situations might we expect to encoun-
ter failing states? One line of argument posits that state failure 
is more likely to occur in societies with high levels of ethnic 
conflict. This might occur in two situations: (1) In an ethnically 
divided society in which one ethnic group controls the state 
and discriminates against other groups, policy mismanage-
ment (for example, poor economic performance) causes the 
discriminated-against groups to rebel. (2) Even if it has been 
inclusive and nondiscriminatory, a weak state might respond 
to policy difficulties by beginning to favor one ethnic group 
over others, leading discriminated-against groups to revolt. 
Either situation can lead to acute conflict, causing the state 
to be unable to fulfill its fundamental roles—providing legiti-
mate law and order.  11   

 Allowing that other factors might influence state failure, 
we can nonetheless hypothesize that  state failure is more likely 
to occur in ethnically divided societies.  Conversely,  state failure is 
less likely to occur in ethnically homogeneous societies.   

  Variables   In this hypothesis, the  dependent 
variable  is state failure. The  independent variable  is 
ethnic fragmentation, a measure of ethnic division.  

  Expectations   If our hypothesis is correct, we would 
expect that societies with higher levels of ethnic fragmenta-
tion are more likely to experience state failure. Societies with 
lower levels of ethnic fragmentation (that is, those that are 
more homogeneous) are less likely to have failing states.  

  Evidence    Foreign Policy  magazine and a nonprofit organi-
zation, The Fund for Peace, produce an annual Failed States 
Index (FSI), a way to measure the extent to which states fail 
to meet the expectations of a state.  12   The FSI incorporates 
the following factors: demographic pressures, large move-
ments of refugees/internally displaced persons (IDPs), a his-
tory of group grievances, large-scale human flight from the 
country, uneven economic development across social groups, 
economic decline, criminalization or delegitimization of the 

  HIGHEST FAILED STATE INDEX SCORES    LOWEST FAILED STATE INDEX SCORES  

  Country   FSI  Ethnic Fractionalization  Country  FSI  Ethnic Fractionalization 

  Somalia   113.4  0.81  United States  34.8  0.49 
  Chad   110.3  0.86  Belgium  34.1  0.56 
  Sudan   108.7  0.71  United Kingdom  34.1  0.12 
  Congo (Democratic Rep.)   108.2  0.87  France  34.0  0.10 
  Haiti   108.0  0.10  Germany  33.9  0.17 
  Zimbabwe   107.9  0.39  Portugal  32.3  0.05 
  Afghanistan   107.5  0.77  Japan  31.0  0.01 
  Central African Republic   105.0  0.83  Iceland  30.1  0.08 
  Iraq   104.8  0.37  Netherlands  28.3  0.11 
  Cote d’Ivoire   102.8  0.82  Australia  28.1  0.09 
  Guinea   102.5  0.74  Canada  27.7  0.71 
  Pakistan   102.3  0.71  Austria  27.3  0.11 
  Nigeria   99.9  0.85  Luxembourg  26.1  0.53 
  Niger   99.1  0.65  Ireland  25.3  0.12 
  Kenya   98.7  0.86  New Zealand  24.8  0.40 
  Burundi   98.6  0.30  Denmark  23.8  0.08 
  Guinea Bissau   98.3  0.81  Switzerland  23.2  0.53 
  Myanmar (Burma)   98.3  0.63  Sweden  22.8  0.06 
  Ethiopia   98.2  0.72  Norway  20.4  0.06 
  Uganda   96.3  0.93  Finland  19.7  0.13 

  Mean Ethnic Fractionalization Score    0.69        0.23  

 Sources: Fund for Peace, “The Failed States Index 2011 Interactive Grid,” at  www.fundforpeace.org/global/?q 5 fsi-grid2011 ; Alberto Alesina, Arnaud Devleeschauwer, 
William Easterly, Sergio Kurlat, and Romain Wacziarg, “Fractionalization,”  Journal of Economic Growth  8 (June 2003), pp. 155–94. 

 Table 3.1   Ethnic Fractionalization and Failing States 

—(Continued on next page)

kle26436_ch03_044-064.indd   51 09/05/13   5:47 PM

kle26436_fm_i-xx.indd   xvikle26436_fm_i-xx.indd   xvi 8/14/13   9:32 PM8/14/13   9:32 PM



Confirming pages

 Chapter 6 Democracy: How Does it Work? 119

not participate or from which they derive few, if any, benefits. 
The Haughey government proved remarkably stable, though. 
However they retain power, minority governments constitute 
a fragile basis for stable rule over the long run. Nevertheless, 
they are a relatively common occurrence in today’s parliamen-
tary systems.  

 Obviously, a minority government’s dependence on other 
parties in the legislature—whether in a parliamentary alliance 
or on a vote-by-vote basis—can give the cooperating parties a 
considerable amount of negotiating power. These parties are 
then in a position to extract benefits from the government that 
they might not otherwise receive if the governing party pos-
sessed its own voting majority. If this ongoing negotiating pro-
cess bogs down, the result can be gridlock. The U.S. system of 
government is therefore not the only type of democracy that is 
gridlock-prone. 

 But what if the parties in the legislature are unable to form 
 any  government, whether a majoritarian or a minority govern-
ment? In that case their only recourse is to go to the voters and 
ask them to elect a new legislature.   

would pass with a majority of the parliamentary votes cast so 
long as Fianna Fáil members supported it. In most democra-
cies, all that is needed to confirm a government in power or 
pass a bill into law is a majority of those  present and voting.  If 
some legislators abstain on a given vote or are not present in 
the chamber when the vote takes place, their “nonvotes” are 
not counted as votes against the government or against a par-
ticular piece of legislation. Minority governments of this type 
are usually highly unstable: The abstaining parties may not be 
willing to tolerate for very long a government in which they do 

  Party    No. of Seats (166 total)    % of Seats  

 Fianna Fáil  81  48.8% 
 Fine Gael  51  30.1 
 Progressive Democrats  14   8.4 
 Labour Party  12   7.2 
 Others and Independents   8   4.8 

 Table 6.5 Irish Dáil Elections, 1987 

 ESSENTIAL CONCEPTS 
 Coalition Formation 
 Political scientists have long been fascinated by coalition for-
mation in parliamentary democracies. What determines who 
governs? Why do particular parties come together to form a 
government in multiparty regimes? Is there any logic to coali-
tion formation? 

 Political scientist William H. Riker proposed a theory 
that potential prime ministers seeking to form governments in 
parliamentary democracies will try to join together a    minimal 
winning coalition    ,  that is, the coalition that has just the bare 
minimum number of members to win votes on the legislation it 
brings before parliament.  4   Given that governing coalitions have 
limited numbers of cabinet and subcabinet seats to allocate and 
that there will be a limit on the patronage or public goods that 
can be distributed from government by the governing coalition, 
it is in the interest of all involved to have only as many par-
ticipants in the coalition as absolutely necessary. By this logic, 
if a coalition has to be formed (i.e., if no single party has a 
majority), it is likely to be a coalition with just more than half 
of the seats. With more than half of the parliamentary seats, 
it can win legislative votes and govern so long as the coalition 
holds together. 

 A variation on the minimal winning coalition concept 
suggests that a coalition should be formed by the minimum 
number of parties that it takes to form a majority. Consider 
these possibilities: In a 100-seat legislature, four small parties 
could have 51 seats among them or two parties could have 
55 seats. While the 51-seat group might be a minimal winning 
coalition in terms of seats, four parties will be more difficult to 
coordinate than two. Probably the two-party coalition is more 

likely to find the points of agreement necessary to form a gov-
ernment and it is more likely to stay together over time than a 
four-party coalition. 

 In another variation on this theme, what if the two parties 
that meet the minimal-winning-coalition criterion in a legisla-
ture (whether number of seats or number of parties) are a reli-
giously based party and a rabidly anticlerical party? Perhaps the 
ideological differences between two parties that could otherwise 
form a minimal winning coalition are so great that the strate-
gic logic of coalition formation just described simply cannot be 
followed. Such situations suggest that coalitions that approximate 
the minimal standard are most likely when the parties forming 
the coalition are close to each other on the ideological spectrum. 

 Let’s look at an example. We will continue to use Irish 
elections to illustrate coalition formation.  Table  6.6  shows 
the results of the 2007 Irish general election. Fianna Fáil had 
been governing in coalition with the Progressive Democrats 

  Party    Seats    Seat %  

  Fianna Fáil (FF)   77  46.4% 
  Fine Gael (FG)   51  30.7 
  Labour Party   20  12.0 
  Green Party   6  3.6 
  Sinn Féin (SF)   4  2.4 
  Progressive Democrats (PDs)   2  1.2 
  Independent   5  3.0 
  Speaker   1  0.6 

  Total   166  99.9% *  

  *Due to rounding.  

 Table 6.6 2007 Irish General Election Results 
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Fianna Fáil (FF)  77  46.4%
Fine Gael (FG)  51  30.7 
Labour Party   20  12.0 
Green Party   6  3.6
Sinn Féin (SF)   4  2.4 
Progressive Democrats (PDs)   2  1.2 
Independent   5  3.0 
Speaker   1  0.6

Total   166  99.9% *  

  *Due to rounding.    *Due to rounding.  

TTabble 6.6  T 2007 Irish General Election Results 
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secure their collective rights through bargaining with the cen-

tral government. In addition, by 2008 more than 90 territori-

ally concentrated groups around the world were seeking greater 

self-government  without  recourse to armed violence, relying 

instead on peaceful procedures. Significant reductions in dis-

crimination against minorities have also occurred in the past 

several decades, especially in the world’s democracies. 

 Africa has seen more than its share of protracted civil wars. 

Two of the most horrific examples occurred in the neighboring 

countries of Burundi and Rwanda, where more than 800,000 

people lost their lives in ethnic warfare between the Hutus and 

Tutsis that began in 1993 in Burundi and then broke out in 

Rwanda more horrifically in 1994. Some 3 million have per-

ished in the Democratic Republic of Congo (DRC) since 1998. 

Uganda was wracked by a civil rebellion from the early 1980s 

until 2006. Joseph Kony’s Lord’s Resistance Army (LRA), the 

strongest rebel force, failed to reach a peace agreement in nego-

tiations with the Ugandan government in 2007 and was pushed 

out of the country. The LRA continues to pose threats to peace 

in East Africa, having operated in South Sudan, the DRC, and 

the Central African Republic. These and other armed conflicts 

in Africa have shown signs of winding down in recent years, but 

it is hard to say if peace will endure. Meanwhile, a new round of 

civil strife broke out in Sudan in 2003.     

well-protected rural areas, often in remote mountain ranges. 

Although the grievances expressed by these rebel groups may at 

times have an ethnic or religious basis, the wars themselves tend 

to occur when the central government is too weak, both finan-

cially and institutionally, to crush the armed uprising quickly. 

Corruption and brutal counterinsurgency tactics only prolong 

civil strife and raise new grievances. Even democratically elected 

governments can exhibit these tendencies, allowing civil insur-

gencies to develop. Fearon and Laitin call on the international 

community to provide financial assistance to beleaguered gov-

ernments with the aim of enhancing their competence and 

holding them accountable for their actions. “Good governance” 

thus appears essential to stopping civil wars.  12   

 Fortunately, the number of civil wars and other violent 

internal conflicts has been declining since the early 1990s. 

Scholars at the University of Maryland’s Center for Inter-

national Development and Crisis Management, using their 

Minorities at Risk database and other sources, report that the 

number of newly initiated armed conflicts for self-determina-

tion (that is, self-governance) fell from 28 cases in the 1990–

94 period just after the Cold War ended to 8 in the 2000–04 

period and none in 2005–08.  13   Since the end of the Cold 

War, most of these conflicts have been settled by granting the 

rebellious groups more autonomy and greater opportunities to 

 MAP 4.1   Sudan. Darfur is the darkest shaded area in 

the west.  

 CASE STUDY  Ethno-National Conflict in Sudan 
 Sudan’s experience illustrates vividly many of the concepts we 

have discussed in this chapter. Weak national identity has led 

to secessionist movements. Prolonged ethno-national conflict 

has undermined the central state’s capacity to provide law 

and order and the services that citizens have come to expect 

from the state. These factors have led to major human rights 

violations, frequently on the part of the state’s security forces. 

In policy terms, how to respond to these civil wars proves dif-

ficult for foreign policy makers seeking to preserve interna-

tional political stability while also promoting human rights. 

 In January 2011 the people of South Sudan voted to 

secede from Sudan ( Map  4.1 ). Their decision, in which over 

98 percent of the 3.8 million voters favored independence, 

came after decades of conflict with the central Sudanese state. 

People from South Sudan are overwhelmingly black and prac-

tice animist religions and Christianity. Indeed, blacks form the 

majority (about 52 percent) of the 45 million people of what 

was before 2011 the united country of Sudan. But ever since 

Sudan gained independence from Britain in 1956, the central 

government in Khartoum has been dominated by a political 

and military elite drawn from the country’s Arab minority, 

which constitutes 39 percent of the population. Sudanese 

Arabs are mostly Sunni Muslims, and they tend to reside in the 

northern part of the country.  
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Chapter 6 (page 119) examines the concept of “coalition for-
mation.” In this case, the author starts by asking three ques-
tions What determines who governs? Why do political parties come 
together to form governing regimes? And Is there any logic to the 
process of how parties come together? These questions form the 
basis of an exploration of the case of Irish coalition formation. 
Again, by providing data and analysis, students gain a strong 
understanding of a vital concept in comparative politics.

The Case Study in Chapter 6 addresses the concept of pro-
portional representation by applying it to the case of the Israeli 
Knesset. By providing data and analysis, the author helps stu-
dents deepen their understanding of a key chapter topic.

  EMPHASIS ON 
QUANTITATIVE DATA  
 Both the text and the features noted above are supported by 
substantial survey evidence and other quantitative data to illus-
trate concepts and to support arguments we advance in the 
book. It is essential in this knowledge-based economy to know 
how to analyze data and use them to make informed decisions. 
In particular, students are exposed to public opinion data on a 
daily basis and should be shown how those data can be used to 
support arguments in political science, as well as alerting them 
to how they can be misused. 

 Along with the presentation of more empirical data, we 
provide that evidence in clear, brief tables, graphs, and charts 
that effectively illustrate the conclusions that we believe should 
follow from the data. These visual aids are powerful tools for 
summarizing evidence.     

 PERCENTAGE OF THE PUBLIC WHO AGREE THAT “POLITICIANS WHO DO NOT BELIEVE IN GOD 
ARE UNFIT FOR PUBLIC OFFICE” IN THE 2004–08 WAVE OF THE WORLD VALUES SURVEY. 

 Country  Percentage Agreeing        Percentage Agreeing        Percentage Agreeing       

 Indonesia  88% Zambia  55% Peru  39% Uruguay  13% 

 Iraq  87      Morocco  53      Cyprus  38      Italy  13 
 Georgia  83      Ethiopia  50      Argentina  33      Spain  11 
 Iran  75      India  49      United States  32      Germany  11 
 Ghana  73      Romania  49      Chile  30      Slovenia  11 
 Jordan  69      Burkina Faso  49      Bulgaria  28      Taiwan  10 
 Trinidad and Tobago  68      Brazil  49      Mexico  26      Finland  9 
 Thailand  64      South Africa  48      Viet Nam  18      N. Zealand  9 
 Malaysia  64      Ukraine  45      Poland  18      Japan  7 
 Mali  59      Rwanda  44      Canada  17      Norway  4 
 Guatemala  59      Moldova  43      South Korea  15      Sweden  4 
 Turkey  55      Serbia  41      Australia  13      Andorra  3 

  Source:  World Values Survey 2004–08 wave, available at  www.worldvaluessurvey.org . 

 Table 9.2 Must Political Leaders Believe in God? 
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  COURSESMART 
  This text is available as an e- textbook at 
  www.CourseSmart.com.   At Course-
Smart your students can take advan-

tage of significant savings off the cost of a print textbook, reduce 
their impact on the environment, and gain access to powerful 
web tools for learning. CourseSmart e-textbooks can be viewed 
online or downloaded to a computer. The e-textbooks allow 
students to do full text searches, add highlighting and notes, 
and share notes with classmates. CourseSmart has the largest 
selection of e-textbooks available anywhere. 

Visit   www. CourseSmart.com   to learn more.   

  INSTRUCTOR RESOURCES  
 The password-protected Online Learning Center for  Com-
parative Politics: An Introduction , contains valuable tools 
for instructors to use in the classroom. This site includes 
chapter-by-chapter instructor’s manual, test bank files, and 
PowerPoint presentations. Contact your local  McGraw-Hill 
publishing representative for log-in information:   www.mhhe
.com/klesner1e    

   Instructor’s Manual 
 The instructor’s manual provides a great starting point for 
instructors, with comprehensive chapter-by-chapter lecture 
outlines along with questions to spark discussion.  

  Test Bank 
 The test bank provides approximately 20 multiple choice ques-
tions, three essay assignments, and three hypothesis-testing 
assignments per chapter, with page references given along-
side the answers. The Bloom’s Taxonomy classified questions 
range in difficulty from recall questions based on the readings 
to thought-provoking essay prompts and hypothesis-testing 
assignments. All test questions are compatible with EZTest, 
McGraw-Hill’s Computerized Test Bank program.  

  PowerPoint Presentations 
 Our PowerPoint presentations cover key points of each chapter, 
including graphs and charts taken from the text. These presen-
tations are designed to be used as-is or modified to meet the 
individual needs of instructors.     
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