Preface

omparative Politics: An Introduction shows new students

of world politics how the methods and concepts of com-

parative politics can lead them to ask critical questions
to better understand the complex world around them. The
majority of undergraduates in introductory comparative politics
courses do not plan to pursue graduate education in political sci-
ence nor embark upon careers as political scientists. Most hope
to take part in public and perhaps international affairs as elected
officials, civil servants, or engaged citizens. As such they will
need to make countless decisions about public policy, including
foreign policy, throughout their careers. In Comparative Politics:
An Introduction we equip them to make better, more informed
decisions. Central to that task are three important goals: (1) to
introduce readers to the conceptual foundations of compara-
tive politics, (2) to enhance their analytical and critical-thinking
skills through an introduction to basic empirical techniques of
political and social science, and (3) to promote their under-
standing of a wide range of countries and political leaders.

CONCEPTS AND COUNTRIES:
A CRITICAL FRAMEWORK

In the study of politics and public
affairs, comparative politics serves the
crucial role of illuminating the many
alternative political regimes, includ-
ing the range of institutional options
among democracies; the different forms
of political participation, peaceful and
violent; the way competing political
ideologies have been implemented and
their consequences; and the alternative
economic development strategies avail-
able to policy makers and their differ-
ential results, to cite a few examples.
Comparative Politics: An  Introduction
addresses these and other complex
matters from a critical framework that

DEFINING DEMOCRACY:
INITIAL SUGGESTIONS

“Thas far we have talked sbovut democracy quite 3 bit without
providing more than a rudimentary defniton of th term. In

first introduces key concepts in com- St
parative politics (Chapters 1 to 12)
and then applies them to specific
countries and their respective political
systems (Chapters 13 to 19).

The first part of Comparative Poli-
tics: An Introduction introduces many of the most essential
concepts of the field and offers numerous examples of them
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But like many dictonary-syle defnitons, this one over-
simplifes a highly complex phenomenon. In ict, demmocracy

in the contemporary world. Extensive examples are distin-
guished from the main text by placement in boxes and side-
bars intended to underscore for readers that we are providing
illustrations of conceptual material introduced in the main
text. Where possible we offer explicit comparisons of impor-
tant examples such as the treatment of the Arab Spring in
Chapters 1 and 7, for example.

In each of the country studies in the second part of the
book we return to as many of those concepts as are relevant to
each country. We show, for example, how political participation
is practiced in contemporary Russia, what the key institutions
of the German state are, and how Chinese leaders have sought
to promote economic development but stave off democracy.

Overall, Comparative Politics: An Introduction provides sig-
nificant coverage of nine major states: United Kingdom, France,
Germany, China, Russia, Brazil, Mexico, Nigeria, and South
Africa. Beyond those country chapters, however, the conceptual
chapters include extensive examples of additional countries and
regions. More importantly, we provide the conceptual tools that
will allow well-prepared readers to learn the essentials of the
politics of any other country with which they need to become

familiar by knowing which questions to ask.
We illustrate the country chapters
and some conceptual chapters with
profiles of important political lead-
ers and activists. The

Democracy: What Is It?
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Profile features are not meant to be merely short biographies of
great women and men. Rather, they illustrate typical political
recruitment patterns in the countries we explore and articulate
the key policy stances adopted by contemporary leaders and
some key figures from the past. Each seeks to personalize con-
ceptual points made earlier in the book. They thereby bring
home in a more tangible way to college readers the ways in
which a concept is expressed in a political leader’s life.

516 Chapter19 Nigers and South Afica

Nelson Mandela

The youth organizers eventually were elected to
the ANC' National Executive Comittee.
After Workd War I, when the Natonal Party began

to implement apartheid, Mandela and the ANC becae

more miltant, organizing boycorts, strkes, vl disobedience
campaigs, and other acts of noncooperation with the regme.
Among their demands were fll citzenship and direct parla-
mentaryrepresentation for allouth Afcans regardlessof coor
101955 hewasinstrumentalinthedrafting ofthe landmark ree-
dom Charte which committed the ANC toa tlerant, multracial
South Afica withfreedom and equalty for al. During this ime,

tory, Mandela went underground o form the armed wing ofthe
ANC He laterwrote that ony the inransigence of the apartheid
government e him and his ANC colieagues o tur to violent
armed strugale. Mandela became commander-in-chief of Umk-
honto e Szwe, the spearofthe nation” Athough fo a time he.

that continue to ing inthe South African natonal psyche:

1 have fought aginst white domination, and | have fought

plz\xun Mandela, the father of postapartheid South
i

" Robben Isand off Cape Town fornearly three decades,
finally emerging rom prison to negotiate with the whiteregime Mandela was convicted at Rivonia, sentenced 10 e in
anew fon that would guarantee voting rights to the prison, and spent the next 27 years clandestinely directing
By the late 19605, senior
‘dent under the new poltica rder from 1994101999, Extremely leadersofthe white minority government were sectetly visting

‘white minorty—he s hailed asthe one indvidual most respon-  confict. Finlly,in February 1990, he was released following
sible for South Africas dramatic transition o democracy. In a bold decison by de Klrk to negollate a new consttutional
1953, he and F.W. de Kierk were g Nobel di
ity and the white
Born July 18, 1918, Mandela was the son of the principal  minoriy and in partcular the Afrkaners of ther place in a
councilor to the acting paramount chief of Thembuland. At postapartheid naton. He engaged white leaders with no sign
an early age, Hewas thioughthe.
I th

il where he. 1994,
wasfora time suspended forprotesting South Afica'sdiscrim  president.From 1994 t0 1999, he served not ony as the coun-
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gess n 1942, and nationa reconcllation. Aftr stepping down at the age
in ourg. Mandela forged ties with other young of 81 in 1999, he raveled the world advocating international
blackactivists suchas OlverTamboand WalterSisulu, and they  assistance to help poor children and mediating disputes in
founded the ANC Youth League. Mandela and his compan-  other counties such as war-torm Burunds. At age 94 (in 2013),
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CONCEPTS AND COUNTRIES:
CUSTOMIZE YOUR COURSE

t w With McGraw-Hill Create™, instruc-
@ Crea e tors can combine and assign those con-
cept and country chapters that are specific to your comparative
politics course. With McGraw-Hill Create, you can easily arrange
and rearrange material from a variety of sources, including your
own. You can select content by discipline or collection, includ-
ing 4,000 textbooks, 5,500 articles, 25,000 cases, and 11,000
readings. When you build a Create book, you receive a compli-
mentary print review copy in three to five business days or a com-
plimentary electronic review copy (eComp) via e-mail in about
one hour. Go to www.mcgrawhillcreate.com and register today.

CRITICAL THINKING

Political science has developed many analytical techniques that
can serve the decision maker every bit as well as the social scientist
to think critically about our political world. We focus on hypothesis
testing, which starts with the formation of good questions about a
political phenomenon that grow out of reading the relevant litera-
ture on that topic and then moves to the statement of a hypothesis
that can be rejected or accepted based on a well-designed test.

Hypothesis-Testing Exercises

The hypothesis-testing exercises in each chapter are suffi-
ciently varied in their content and the methods we employ in

Chapter3 The State and s Instiutions 51

HYPOTHESIS-TESTING EXERCISE
Ethnic Conflict and State Failure

Hypothesis In what situations might we expect to encoun-  Varlables In this hypothess, the dependent

s more likely to occur i socities with high levels of ethnic ethnic fragmentation, a measure of ethnic dvision,

confict.This might occur intwo sltations: (1) Inan ethnically & i e, we would
societes i -

p  Evidence Foreign Policy magazine and a nonprofit organt

revolt.  zation, The Fund for Peace, produce an annual Failed Stat
Elther situation can lead 10 acute conflct, causing the state  Index (FS), 2 way to measure th extent to which states ail
0 be unable to fulfil tsfundamental roles—providing legii- 1o meet the expectations of a state.” The FSI incorporates
mate law and order. the following factors: demographic pressures, large move:
Alowing that other factors might influence state falure,  ments of refugees/internally displaced persons (IDPS), a hs-
large-scale human fight from the

lessikely o occurin ethically homogeneous societes. economic decline, criminalization or delegitimization of the

Table 3.1 Ethnic Fractionalization and Failing States

'HIGHEST FAILED STATE INDEX SCORES LOWEST FAILED STATE INDEX SCORES

udan 1087 on Urited Kingdom 41 on
Congo (Democratichep) 1082 os7 Frnce 10 o0
Hait i

Zimbabwe 1075 03 Portugal 23 005
Afghanistan 1075 o077 Japan 310 001
Contral Afrcan Republic 1050 o8 celnd 301 008
P 1088 037 Netherands 3 on
Cotedvoire 1028 om Austala 1 00
Guinea. 1025 073 Conada w7 on
Pakistan 1023 on Austria 73 on
Nigeria 995 08 Luembourg 261 053
Niger 591 085 Inland 23 on
Kenya 987 oss NewZealand 5 040
Burundi 585 030 Denmark 28 008
Guinea Bissa 583 081 Swterind B2 053
Myanmar Burma) o83 o8 Sweden 28 005
et 582 on Norvay. e 00
Uganda 963 033 Finland 197 o
Mean Ethnic Fractionsliztion Score 069 on

—(Continued on nextpage)

them. Readers will see how posing questions sharply enough
to permit hypothesis testing can be useful in many aspects of
their lives. Each hypothesis-testing exercise has a hypothesis
formulated in a brief, clear “if, then” format and is set off from
the text. To the extent possible, each presents empirical data
(where appropriate, in a table or chart) that allows us to reject
or not reject the hypothesis. Where possible, we will state
where the data to test the hypothesis can be gathered by the
students. One example of a Hypothesis Testing Exercise occurs
in Chapter 6 (page 132). The hypothesis, relating to the topic
of how democracy works, asks the question, “Do PR systems
have higher turnout than plurality systems?” In it the author
identifies the variables, states his expectations, provides evi-
dence, and draws a conclusion in response to the question. This
format makes the research experience come alive for students.

In some cases where we summarize another author’s
hypothesis testing, we provide briefly the debate in the litera-
ture between that author and his or her critics.

Most importantly, we think that decision makers must be
willing to move beyond gut instincts or standard operating proce-
dures when making choices. To do so they must both ask critical
questions and have a means to put to the test the evidence they
unearth as they find answers to those questions. The decision mak-
ers that comparative politics students will become—at the local,
state, national, and international level, whether in their families,
businesses or nonprofit organizations, or in the public sector—
must learn critical-thinking skills in their college courses. We hope
the approach in this book will provide new tools for our readers.

Essential Concepts and Case Study

In addition to the hypothesis-testing exercises, we offer two
other features that enhance critical thinking: Essential Con-
cepts are one- to two-page empirical applications of a con-
cept using real-life examples, while the case studies are one- to
two-page expositions that offer clear comparative analyses of
actual political situations. The Essential Concepts feature in
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ESSENTIAL CONCEPTS.

Coalition Formation

Chapter 6 (page 119) examines the concept of “coalition for-
mation.” In this case, the author starts by asking three ques-
tions What determines who governs? Why do political parties come
together to form governing regimes? And Is there any logic to the
process of how parties come together? These questions form the
basis of an exploration of the case of Irish coalition formation.
Again, by providing data and analysis, students gain a strong
understanding of a vital concept in comparative politics.

The Case Study in Chapter 6 addresses the concept of pro-
portional representation by applying it to the case of the Israeli
Knesset. By providing data and analysis, the author helps stu-
dents deepen their understanding of a key chapter topic.

EMPHASIS ON
QUANTITATIVE DATA

Both the text and the features noted above are supported by
substantial survey evidence and other quantitative data to illus-
trate concepts and to support arguments we advance in the
book. It is essential in this knowledge-based economy to know
how to analyze data and use them to make informed decisions.
In particular, students are exposed to public opinion data on a
daily basis and should be shown how those data can be used to
support arguments in political science, as well as alerting them
to how they can be misused.

Along with the presentation of more empirical data, we
provide that evidence in clear, brief tables, graphs, and charts
that effectively illustrate the conclusions that we believe should
follow from the data. These visual aids are powerful tools for
summarizing evidence.
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Table 9.2 Must Political Leaders Believe in God?

PERCENTAGE OF THE PUBLIC WHO AGREE THAT “POLITICIANS WHO DO NOT BELIEVE IN GOD
'ARE UNFIT FOR PUBLIC OFFICE” IN THE 2004-08 WAVE OF THE WORLD VALUES SURVEY.
Country Percentage Agreeing Percentage Agreeing Percentage Agreeing

Indonesia 88% Zambia 5% Peru 39% Uruguay 13%
Iraq 87 Morocco 53 Cyprus 38 laly 1
Georgia 8 Ethiopia 50 Argentina 33 Spain n
Iran 75 India 49 United States 32 Gemmany "
Ghana 73 Romania 49 Chile 30 Slovenia n
Jordan 69 Burkina Faso 49 Bulgaria 28 Taiwan 10
Trinidad and Tobago 68 Brazil 49 Mexico 26 Finland o
Thaland 64 South Africa 48 VietNam 18 N.Zealand 9
Malaysia 64 Ukraine 45 poland 18 Japan 7
Mall 59 Rwanda 44 Canada 17 Norway 4
Guatemala 59 Moldova 43 SouthKorea 15 Sweden 4
Turkey 55 Serbia 41 Australia 13 Andorra 3
o8

COURSESMART

This text is available as an e-textbook at
www.CourseSmart.com. At Course-
Smart your students can take advan-

CourseSmart

tage of significant savings off the cost of a print textbook, reduce
their impact on the environment, and gain access to powerful
web tools for learning. CourseSmart e-textbooks can be viewed
online or downloaded to a computer. The e-textbooks allow
students to do full text searches, add highlighting and notes,
and share notes with classmates. CourseSmart has the largest
selection of e-textbooks available anywhere.
Visit www.CourseSmart.com to learn more.

INSTRUCTOR RESOURCES

The password-protected Online Learning Center for Com-
parative Politics: An Introduction, contains valuable tools
for instructors to use in the classroom. This site includes
chapter-by-chapter instructor’s manual, test bank files, and
PowerPoint presentations. Contact your local McGraw-Hill
publishing representative for log-in information: www.mhhe
.com/klesnerle

Instructor’s Manual

The instructor’s manual provides a great starting point for
instructors, with comprehensive chapter-by-chapter lecture
outlines along with questions to spark discussion.

Test Bank

The test bank provides approximately 20 multiple choice ques-
tions, three essay assignments, and three hypothesis-testing
assignments per chapter, with page references given along-
side the answers. The Bloom’s Taxonomy classified questions
range in difficulty from recall questions based on the readings
to thought-provoking essay prompts and hypothesis-testing
assignments. All test questions are compatible with EZTest,
McGraw-Hill’s Computerized Test Bank program.

PowerPoint Presentations

Our PowerPoint presentations cover key points of each chapter,
including graphs and charts taken from the text. These presen-
tations are designed to be used as-is or modified to meet the
individual needs of instructors.
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