CHAPTER ONE

CLASSROOM MANAGEMENT AND DISCIPLINE

_____________________________________________________________

CHAPTER SUMMARY

This chapter is about the artful dimensions of teaching and the possibilities presented to both students and teachers. The chapter encourages students to examine their motives for choosing a career in teaching. Reasons for wanting to teach will affect teacher attitude and behavior with future students. The necessity of providing motivating methods and materials for students is discussed in view of the fact that students have different ways of thinking. The differences between the learning and instructional paradigms of teaching are investigated. Thumbnail sketches of “star” teachers provide insight into how the learning paradigm can be and is being integrated. Students can be taught learning-to-learn skills, critical thinking skills, and creative thinking skills. The idea is for the teacher to move from teaching facts and right answers to problem solving and creative thinking.

CHAPTER OUTLINE

I. The Reasons for Teaching

A. Psychological, idealistic, and practical factors contribute to the choice of teaching as a profession.

B. Motives for selecting teaching as a career influence teacher attitude and behavior with future students.

II. The Art of Effective Teaching

A. The art of effective teaching occurs when teachers see “the possible” and it becomes standard practice in their classroom through time, reflection, and dedication.

B. Movies and literature offer powerful understanding about the nature of classroom teaching.

C. Most teachers employ the instructional paradigm, but the learning paradigm is most effective in educating students.

D. The learning paradigm focuses on whether students learn and how they learn.

E. To acquire the art, teachers need to practice, observe, and reflect.

F. Three threats that militate against teacher effectiveness are the busyness of schools, canned programs and techniques, and legislative mandates.

III. Artful Teaching and Knowledge Construction

A. A learner is active and able to monitor and control cognitive activities by integrating new information with prior knowledge. Cognition skills involve thinking, learning, and reasoning.

B. One of the most important things a classroom teacher can do is to make students aware of their own metacognition processes.

C. In stressing cognitive skills such as critical thinking, it is important to be mindful of the social, psychological, and moral components of learning as well.

D. Modern classrooms emphasize the acquisition of cognitive skills—thinking, learning, and reasoning.

E. There is little agreement on a definition of creativity or how to measure it, but it always involves a quality of mind associated with intelligence.

F. To stimulate creative thinking, learning paradigm teachers encourage students to make inferences, think intuitively, and to use inquiry-discovery techniques.

G. Learning paradigm teachers accept and encourage an inquiring and divergent mind—one that questions and challenges common thinking and is willing to avoid the ordinary and think the unusual.

H. Some educators are transfer-oriented in their approach to education. Others are more constructivists. They believe children construct their own knowledge and understandings.

I. Constructivists can be either empiricist or radical in their orientation.

FOCUSING QUESTIONS

1. What reasons do people give for teaching? How do these reasons compare with your own reasons?

2. What does artful teaching look like, and why do teachers need to know both the art and science of teaching?

3. What paradigms dominate teaching practice?

4. How do effective teachers encourage students to learn how to learn?

5. How do effective teachers foster student creativity?

6. How does constructivism foster the learning paradigm in the classroom?

7. Are teaching standards and constructivism incompatible?

8. Why is it important to understand “motive” in determining teaching as a career choice?

9. Relate the Alcoholics Anonymous saying, “insanity is doing the same thing over and over and expecting different results,” to teaching practice evidenced in many classrooms.

10. Differentiate between the art and science of teaching. Is it possible to have one with the other?

11. What approaches can teachers take to encourage critical thinking in their students?

SELECTED KEY TERMS AND DEFINITIONS

Art of teaching: Teaching consists of some practices that are a result of the unique abilities of a person who is using selected pedagogical principles to guide students’ learning.

Creative thinking: An ability to think about common problems in new ways. All students are capable of creative thought, but teachers can structure classroom lessons to enhance creative thinking. Howard Gardner and Mitialy Csikszentmihalyi argue that creativity is an ability to shape or change the world through one’s ideas or works.

Critical thinking: An ability to process ideas from a number of different perspectives. Critical thinkers know how to process ideas by comparing and contrasting ideas and thinking to determine the strength or weakness of a particular deductive or inductive argument.

Divergent thinking: An ability of the student to think about ideas from a number of different perspectives.

Empiricist-oriented constructivist: A person who believes that knowledge is externally anchored and exists independent of the learner.

Inquiry-discovery technique: An approach to learning where teachers foster student exploration and critical thought about ideas.

Learning paradigm: An orientation to classroom instruction where the teacher is focused on whether and how students learn. The emphasis is on student learning and not on teacher behaviors.

Metacognition: The process of individuals (students) to examine what they are thinking about, to make distinctions and comparisons, to see errors in what they are thinking about and how they are thinking about it, and to make self-corrections.

Radical constructivist: An individual who believes that knowledge resides within an individual as a result of a personal construction process.

Science of teaching: The use of research findings to shape how a teacher should teach within a classroom.

Teaching (or instructional) paradigm: An emphasis on teacher behaviors rather than student learning.

ACTIVITIES

1. Have the students watch films about teachers: Dangerous Minds, Mr. Holland’s Opus, Stand and Deliver, or even Renaissance Man. Ask them to explore ways in which the teachers in these movies are empirical-oriented constructivists or radical constructivists. In what ways are they teaching paradigm-oriented learning? Finally, are these teachers more “artful” or scientific in how they deliver content to students?

2. Figure 1.1 outlines categories of reasons to teach. Ask students to write a one-page reflection paper on the “type” that best describes them. Discuss with the class why they think different student types emerged. Did they emerge because of events that happened to them in their lives? Or is the type a result of personal dispositions that emerge regardless of external factors?

3. Figure 1.2 illustrates the difference between students with an effective teacher and those with an ineffective teacher. A lot of controversy exists now about how to foster enhanced teacher effectiveness. Some want higher performance standards for teachers. Others want incentive structures in place that reward (or punish) teachers based on the value-added (i.e., amount of learning) they foster in their students. Have students explore and discuss this issue. What teaching standards exist in your state? How will students be expected to demonstrate that they perform to those standards? Should teachers be able to show that their students are learning (having academic value-added) as a result of defined classroom experiences?

4. Read carefully Case Study 1.1. The teacher who wrote this case study and the reflections is currently an AP high school teacher. At the time he taught the lesson, he was a sixth-grade teacher. He has a bachelor’s degree in history (not an education degree) and advanced graduate work in theology. Have the students discuss their general education coursework. How does being well educated help teachers to conduct better inquiry type lessons? Can someone who is not well educated really structure an effective inquiry lesson? Why or why not?

5. Describe a lesson that you have recently observed that had few elements of creative or critical thinking. What was the teacher teaching? Was it a skill (e.g., how to solve a radical equation)? How might the lesson have been changed to include more analysis and creativity?

6. Observe two or three teachers at work in the classroom and try to describe how they motivate their students. How successful are they in motivating their students?

7. Observe the same teachers and students again. Make a list of the dominant student behaviors that the teachers have to deal with in the classroom.

8. Describe your own experiences with teachers. Which of your teachers have been learning paradigm teachers? Which instructional? Explain.

SUPPLEMENTAL READINGS

In addition to the readings we reference in the text, faculty members might find the following as useful references.

Beyer, B. K. Teaching Thinking Skills. Needham Heights, MA: Allyn and Bacon, 1991. Explains the thinking process, including critical thinking, information processing, problem solving, and decision making, and gives guidelines for improving thinking skills programs.

Brookfield, S. Developing Critical Thinkers: Challenging Adults to Explore Alternative Ways of Thinking and Acting. San Francisco: Jossey-Bass, 1988. This applied psychology text gives insight into the study and teaching of critical thinking.

Carr, D. Educating the Virtues: An Essay on the Philosophical Psychology of Moral Development and Education. London: Routledge, 1991. A theory of moral development in relationship to virtue and education.

Covington, M. V. Making the Grade: A Self-Worth Perspective on Motivation and School Reform. New York: Cambridge University Press, 1992. A discussion of classroom practices that hinder a student’s sense of self worth, and in turn affect the student’s motivation and academic performance.

Edwards, R. Problem Solving through Critical Thinking. New Rochelle, NY: Cuisenaire Company of America, 1990. A text on problem solving and young children in their relationship to critical thinking.

Fried, R. The Passionate Teacher. Boston: Beacon Press, 1995. A thoughtful description of how excellent teaching can be learned through practice.

Kohlberg, L. Psychology of Moral Development. New York: Harper & Row, 1984. A theory of moral reasoning in relation to cognitive abilities and age of children.

Leming, J. S. Contemporary Approaches to Moral Education: An Annotated Bibliography and Guide to Research. New York: Garland Publications, 1983. An annotated bibliography that addresses moral education, moral development, values, and socialization.

McElmurry, M. A. Caring: Learning to Value Yourself, Family, Friends, and School. Carthage, IL: Good Apple, 1981. An early childhood education text that can help students understand emotions, self-acceptance, and values.

Norris, S. Evaluating Critical Thinking. Pacific Grove, CA: Midwest Publications, 1989. A guide to critical thinking with a complete explanation of the process.

Paul, R. Critical Thinking: What Every Person Needs to Survive in a Rapidly Changing World. Rohnert Park, CA: Foundation for Critical Thinking, 1992. An important text that addresses the basic components of studying and teaching critical thinking.

Piaget, J. The Equilibration of Cognitive Structures, trans. and rev. ed. Chicago: University of Chicago Press, 1985. Theory of cognitive development, intelligence, and cognitive processes involved in thinking.

Raths, L., M. Harmin, and S. Simon. Values and Teaching, 2nd ed. Columbus, OH: Merrill, 1978. An important text on how teachers can help students clarify values and thinking, with instructional strategies discussed in detail.

Rogers, C. Freedom to Learn, 2nd ed. Columbus, Ohio: Merrill, 1983. Methods of building freedom and choice in classrooms and developing person-centered (humanistic) teachers.

Rose, M. Possible Lives. New York: Houghton Mifflin, 1995. A compilation of teacher stories taken from different social and economic contexts.

Siegal, M. Fairness in Children: A Social-Cognitive Approach to the Study of Moral Development. London: Academic Press, 1982. A discussion of fairness and moral development in their relationship to child psychology.

Simpson, B. K. Becoming Aware of Values, 2nd ed. San Diego, CA: Pennant Press, 1973. A text that shows how teachers in an elementary setting can teach values and moral education.

Sternberg, R. J., and P. A. French. Complex Problem Solving. Hillsdale, NJ: Erlbaum, 1991. A discussion of the methods and findings of problem solving.

SUPPLEMENTAL FILMS ABOUT TEACHERS

In this chapter we discuss four or five films about teachers, but there are many others that might be considered.

Pygmalion (1935)

Goodbye Mr. Chips (1939)

The Miracle Worker (1962)

To Sir, with Love (1967)

The Prime of Miss Jean Brodie (1969)

The Breakfast Club (1985)

Music of the Heart (1999)

Wonderful Boys (2000)

A Beautiful Mind (2001)

The Emperor’s Club (2002)

There are a number of ways to use film to enhance student discussion. In an article published in Kappan, one of the authors of this text shows how some films (e.g., Mr. Holland’s Opus) engage the viewer because what we see is the paradigm shift from the instructional paradigm to the learning paradigm. The film shows students’ lives transformed because the teacher shifts from the technique of teaching to the meaning of learning.

