CHAPTER TWO

THE EFFECTIVE TEACHER

_____________________________________________________________

CHAPTER SUMMARY
This chapter presents a review of the research on the scientific basis for teaching. It includes a discussion of teacher styles, teacher-student interactions, teacher characteristics, teacher competencies, and teacher effects, which are basic aspects that enable positive learning gains for students. “Master,” “star,” and “expert” teachers are identified and differentiated by the roles they assume in the classroom. In the past, effective teaching emphasized how the teacher behaved in the classroom or the student outcomes. Research is now examining the relationship of teaching and learning, the subject matter knowledge of the teacher, how knowledge is taught, and how it relates to pedagogy.

CHAPTER OUTLINE

I. Review of the Research on Teaching: The Science

A. Thousands of studies have been conducted over the years to identify the behaviors of successful and unsuccessful teachers.

B. Empirical findings, such as Sanders’s value-added concept, suggest that teachers do make a difference when it comes to student performance.

C. Teachers need to understand who they are teaching and what they are teaching in order to understand how they should be teaching.

D. Classroom ecology—the multiple relationships that exist between teachers and students—suggest the complexity of the classroom reality.

II. Teacher Styles

A. Teaching style encompasses a teacher’s stance, pattern of behavior, mode of performance, and attitude toward self and others. The notion of a pattern is central.

B. Thelen, Riessman, and Rubin have delineated various teaching styles in descriptive and colorful terms.

C. Lippitt and White’s classic study laid the groundwork for a more formal classification of what a teacher does in the classroom, using classifications of authoritarian, democratic, and laissez-faire styles.

D. Flanders focused on developing an instrument for quantifying verbal communication in the classroom (teacher talk and student talk).

E. Thelen argued that homogenous student grouping is essential for a group to become more “teachable.”

F. Medley, in his comprehensive review of 289 teacher process and product studies, concluded that effective teachers behave differently with different types of students.

G. During the past few years, more and more schools have been experimenting with direct instruction, a systemic reform strategy that represents a specific, almost scripted way of teaching students.

III. Teacher Expectations

A. Teachers communicate their expectations of students through myriad verbal and nonverbal cues.

B. In many cases, teacher expectations become self-fulfilling prophecies.

C. Clark’s research pointed out that prophesying low achievement for black students communicates a sense of inevitable failure to the students.

D. Cooper, and then Good and Brophy, outlined how teachers communicate expectations to students and in turn influence student behavior.

E. Kagan outlined a comprehensive model on how teachers alienate low achievers by making assumptions that label and track them into second-class status in classrooms and schools.

IV. Teacher Traits

A. The greatest amount of research published on teacher behavior concerns teacher traits.

B. Barr listed and defined characteristics of successful teachers.

C. A comprehensive study by David Ryans developed a list of 25 effective teacher behaviors and 25 ineffective teacher behaviors.

D. Ryans identified 18 characteristics that were grouped into three “patterns” of successful vs. unsuccessful teachers.

E. Tuckman developed a feedback system for stimulating change in teacher behavior that grouped behavior into four “dimensions”: creative, dynamic, organized, and warm.

F. Teacher competencies are specific items of behavior that can be defined for a manual of instruction or in a teacher appraisal system.

V. Teacher Effects

A. The Rosenshine and Furst model was a synthesis of process-product research, which concluded that there were some teacher processes that consistently related to student products.

B. The Gage model identified four clusters of behavior that show a strong relationship to student outcomes and provided guidelines for education students or beginning teachers.

C. The Good and Brophy model identified factors relating to effective teaching and student learning that focused on basic principles of teaching rather than teacher behaviors or characteristics.

D. The Evertson and Emmer model has nine basic teaching principles that focus more exclusively on classroom management.

VI. The Master Teacher

A. The direct teaching behaviors suggested by Medley and the Rosenshine, Good, Brophy, and Evertson models correspond with Walter Doyle’s task-oriented and businesslike description of a master teacher.

B. Star teachers develop their own working theory, organization of subject matter, and personal pedagogy.

C. Ladson-Billings identified how master teachers use culturally relevant pedagogy to make classroom instruction more effective.

VII. Cautions and Criticisms

A. Product-oriented research identifies behaviors that are measurable and quantifiable but overlook the emotional, qualitative, and interpretive descriptions of classrooms.

B. Maxine Greene, a philosopher of education, believes that good teaching and learning involve values, experiences, insights, imagination, and appreciation—things that cannot easily be observed or quantified.

C. Teacher behaviors that correlate most directly to measurable outcomes often lead to rote learning, not high-order thinking.

VIII. Beyond Effective Teaching: New Research, New Paradigms

A. The new emphasis on teaching goes beyond what the teacher is doing and explores teacher thinking from the perspective of teachers themselves, in forms such as metaphor, stories, biographies, and autobiographies.

B. Expert teachers are identified through administrator nominations, student achievement scores, or teacher awards.

C. Research conducted by Dreyfus and Dreyfus, Berliner, and others shows that expert and novice teachers differ in many areas of teaching and instruction.

D. The notion of voice sums up the new linguistic tools for describing what teachers do, how they do it, and what they think when they are teaching.

FOCUSING QUESTIONS

1. What is the difference between teacher processes and teacher products?
2. What is the relationship between how teachers teach and what students learn, and how does that influence accountability?
3. How does what you teach influence how you should teach?
4. What are the characteristics of a good teacher as defined in the research literature?
5. What is the difference between teacher characteristics and teacher competencies?
6. How can we determine teacher effectiveness?
7. How would you define an “expert” teacher and a “novice” teacher? How do experts and novices differ in the roles they assume in classroom instruction and classroom management?
8. What are some current alternative forms for understanding how teachers teach and what they are thinking about when they are teaching?
9. How do effective teachers differentiate instruction to deal with student diversity?
SELECTED KEY TERMS AND DEFINITIONS
Expert teachers: Teachers who have been involved in new research procedures, such as simulations, videotapes, and case studies, and a new language to describe the work, prestige, and authority of teachers; they are usually identified through administrator nominations, student achievement scores, or teacher awards.

Master teachers: Teachers who focus on academic goals, are careful and explicit in structuring activities, promote high levels of student academic involvement and content coverage, furnish opportunities for controlled practice with feedback, hold students accountable for work, have expectations that they will be successful in helping students learn, are active in explaining concepts and procedures, promote meaning and purpose for academic work, and monitor comprehension.
Metaphors: The application of a name or descriptive term or phrase to an object or action to which it is not literally applicable.
Novice teacher: A beginning teacher who follows principles and procedures the way he or she has learned them.
Self-fulfilling prophecies: If the teacher expects students to be slow or exhibit deviant behavior, he or she treats them accordingly, and in response the students exhibit such behaviors.
Teachable group: People perform best in places where they feel wanted and respected; focusing on the learner and their feelings and attitudes increases academic performance.
Teacher characteristics: Behaviors that distinguish good or effective teachers from poor or ineffective teachers, and the magnitude of the effect of these differences on students can be determined.
Teacher competencies: Something new in research efforts to identify good teaching, they are nothing more than a combination of teaching principles and methods that good teachers have been using within the classroom.
Teacher episode: One or more verbal exchanges between two or more speakers.
Teacher monologue: Occurs when teacher is giving facts or opinions about content or procedure, expressing his/her own ideas, or asking rhetorical questions.

Teacher processes: Teaching behaviors (e.g., clarity) that are evident in the classroom.
Teacher products: The student outcomes (or levels of achievement).
Teacher-student interaction: Deals with a specific teacher behavior and a series of these behaviors constituting a larger “set of behaviors,” described and recorded by an abstract unit of measurement that may vary in size and time regarding what a teacher or student is doing.
Teaching standards: District, state, or national criteria that shape how teachers are educated and how they teach.

Teaching style: Behaviors and methods that teachers develop according to their personalities, philosophies, and goals.
Voice: A linguistic tool that describes from a personal perspective what teachers do, how they do it, and what they think when they are teaching; it corresponds with such terms as the “teacher’s perspective,” “teacher’s frame of reference,” or “getting into the teacher’s head.”
ACTIVITIES
1. Table 2.1 outlines a history of descriptions of teaching styles. In class discussion, compare and contrast Thelen’s, Riessman’s, and Rubin’s descriptions. Is any one style better than the others? How can different elements of style conflict with or complement one another?

2. Read the Professional Viewpoint titled “The Teacher with Wisdom.” Discuss how teachers can reconcile the current emphasis on content area knowledge with the aphorism mentioned in the article (“The dumber the teacher, the better the student”).

3. Evaluate the behaviors Medley labels as “effective” for low-income students. Discuss in class whether these behaviors make sense for low-income students of different genders, ages, and achievement scores. Compare the behaviors Medley describes with the more recent analysis (in Table 2.3) of teacher behaviors appropriate for low-achieving students.

4. Volunteer to teach a lesson in class for about ten minutes. Use a simplified version of the Flanders interaction analysis scale (direct vs. indirect). Note whether there is agreement among class members in categorizing your teacher behavior.

5. Recall three or four of your favorite teachers. Compare their teacher characteristics, as you remember them, with the list of successful characteristics compiled by Barr. Which characteristics on Barr’s list do you think they possessed?

6. Interview several experienced teachers concerning the recommended teacher principles and methods of Rosenshine, Gage, Brophy, and Evertson. Do the teachers support or reject the recommendations? What reservations do teachers bring up? What do they like about the recommendations?
7. Observe two or three teachers (or professors) while they teach. What characteristics discussed in this chapter do you see in their teaching? Defend your reasoning.
8. Discuss how teaching is a holistic activity that deals with how people develop and behave in a variety of classroom settings.
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