CHAPTER THREE

INSTRUCTIONAL OBJECTIVES

_____________________________________________________________

CHAPTER SUMMARY
This chapter defines and differentiates aims, goals, and objectives. It discusses Goals 2000, the set of eight standards established to guide American education. Various instructional objectives are identified. Four models of teaching presented are those developed by Tyler, Bloom, Gronlund, and Mager. The need for teacher collaboration is addressed. Various sources of published lists of objectives are suggested. 

CHAPTER OUTLINE
I. Understanding the Terminology
A. To understand why and how to use instructional objectives results in more effective teaching and testing.
B. Instructional objectives help the teacher plan for teaching and organize instruction.
C. Instructional objectives are observable and measurable.
D. Aims are broad value-laden statements written by policy-making groups to express a philosophy of education and the social role of schools.
E. Goals provide direction for educators in a school program by organizing learning experiences in terms of what a state, school district, or school decides to stress system-wide.
F. Objectives specify content and proficiency level to be attained in behavioral terms.
II. The Aims of Education
A. The Cardinal Principles of Secondary Education, compiled by the Commission on the Reorganization of Secondary Education in 1918, emphasized the need to educate the whole child.
B. John Goodlad’s classic 1979 Study of Schooling constructed 12 goals that summarized what educators are expected to attend to and are held accountable for.
C. Goals 2000 is a set of eight standards established by Presidents Bush and Clinton to guide American education.
III. Types of Objectives
A. Instructional objectives help educators plan for teaching and organize instruction in observable and measurable ways.
B. Instructional objectives are formulated on three levels with increasing specificity: program, course, and classroom.
C. Program objectives are written at the subject and grade level and focus on general content and behaviors.
D. Course objectives help the teacher organize the content in terms of scope, continuity, sequence, and integration.
E. Classroom objectives are formulated by the teacher and are divided into unit and lesson plan objectives.
F. Unit plan objectives, or general instructional objectives, are usually categorized into topics or concepts in a sequence and correspond to expectations of the entire class.
G. Lesson plan objectives, or specific instructional objectives, state expected behaviors, content, outcomes, and conditions of mastery.
H. The Tyler model identifies goals by gathering data from learners, society, and subject specialists and then filters those identified purposes or goals through philosophical and psychological screens.
IV. Educational Taxonomies
A. Objectives in the cognitive domain of learning involve knowledge, comprehension, application, analysis, synthesis, and evaluation.
B. Objectives in the affective domain of learning involve receiving, responding, valuing, organization, and characterization.
C. Objectives in the psychomotor domain of learning involve reflex movements, fundamental movements, perceptual abilities, physical abilities, skilled movements, and non-discursive communication.
D. What individuals can do with the knowledge they have characterizes their intelligence.
V. Establishing Specific Objectives
A. Collaborative work on the part of teachers is helpful in studying and using the taxonomy.
B. The classifications in the taxonomy represent a hierarchy.
C. Gronlund distinguishes between general objectives that coincide with program and course-level objectives and specific outcomes that coincide with unit plan and lesson objectives.
D. Mager relies on three major characteristics for writing objectives: behavior, conditions, and proficiency level.
VI. Writing Your Own Goals and Objectives
A. The task of writing goals and objectives for a school district, school, program, or course usually falls to a school committee.

B. Individual classroom teachers are usually responsible for developing unit or lesson plans.
C. There are numerous governmental and professional agencies, publishing companies, businesses, universities, and school districts that can provide published lists of objectives.

FOCUSING QUESTIONS

1. What should the schools teach?

2. How are aims, goals, and objectives formulated?
3. How are state and national standards influencing and shaping the formulation of instructional goals?
4. How do aims, goals, and objectives differ?
5. How would you characterize the approaches to writing objectives by the following: Tyler, Bloom, Gronlund, and Mager?
6. How does each approach differ? In what way do different learning objectives shape how a teacher teaches?
7. How specific should course objectives be? Classroom objectives?

SELECTED KEY TERMS AND DEFINITIONS
Affective domain: This is concerned with aims and objectives related to interests, attitudes, and feelings.
Aims: Broad guides for translating the needs of society into educational policy.
Classroom objectives: Formulated by the teacher, they divide course objectives into several units.
Cognitive domain: Includes objectives that are related to recall or recognition of knowledge and the development of higher intellectual skills and abilities.
Course objectives: Stated in the form of topics, concepts, or general behaviors; they categorize and organize content and sometimes concepts, problems, or behaviors, but they do not specify the exact content to be examined or exact instructional methods and materials to be used.
General objectives: Teachers are recommended to start with nine guidelines because learning is too complex to be described in terms of specific behaviors or specific outcomes and because higher levels of thinking cannot be achieved by one specific behavior or outcome. They include: (1) knows basic terminology; (2) understands concepts and principles; (3) applies principles to new situations; (4) interprets charts and graphs; (5) demonstrates skill in critical thinking; (6) writes a well-organized theme; (7) appreciates poetry, art, literature, dance, etc.; (8) demonstrates scientific attitude; (9) evaluates the adequacy of an experiment.
Goals: Statements that describe what schools are expected to accomplish; they cut across subjects and grade levels and represent the entire school program.
Lesson plan objectives: Further define the unit objectives by providing clear direction for teaching and testing and include: (1) expected behaviors in terms of specific skills, tasks, or attitudes; (2) content; (3) outcomes in terms of level of achievement, proficiency, or competency; (4) conditions of mastery.
Objectives: Descriptions of learning that eventually is to take place at the classroom level.
Program objectives: Stem from the goals of the school; written at the subject and grade level; focus on general content and behaviors and refer to the accomplishments of all students rather than those of individual students.
Psychomotor domain: Deals with manipulative and motor skills; closely resembles the intent of the original group.
Specific learning outcomes: Coincide with unit plan and lesson plan objectives; provide useful guides for teachers and students; clarify what students will do to demonstrate achievement of the general objective.
Standards: State or national prescribed goals that shape what students learn and what and how teachers teach.

Taxonomy of educational objectives: Another way of formulating instructional objectives by categorizing the desired behaviors and outcomes into a system analogous to classification of books in a library, chemical elements in a periodic table, or divisions of the animal kingdom.
Unit plan objectives: Usually encompass one to three weeks of instruction, organized in a sequence and corresponding to expectations for the entire class, not for particular individuals or groups.
ACTIVITIES
1. Find a list of school goals in a textbook or curriculum guide and revise them to conform to the guidelines in writing objectives at a particular subject and grade level.
2. Arrange the six categories of the cognitive domain into a hierarchy from simple to complex. Give an example of an instructional objective for each category.
3. Arrange the five categories of the affective domain into a hierarchy from simple to complex. Give an example of an instructional objective for each category.
4. Formulate ten unit plan objectives in your area of specialization. Use either Gronlund’s or Bloom’s method to write these objectives. Give an example of an instructional objective for each category.

5. Write six objectives for the subject or grade you plan to teach at the lesson plan level. Use the methods of Bloom or Mager to write these objectives.

6. Identify the standards for your teaching area and examine those in relationship to a textbook that is being used by a local school district.

7. How does understanding why and how to use instructional objectives result in more effective teaching and testing?
8. Many districts have incorporated technology into their standards frameworks. Does your state have technology standards in place? Do the school districts in your area have curricula that address these standards?
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