CHAPTER FOUR

INSTRUCTIONAL PLANNING

_____________________________________________________________

 CHAPTER SUMMARY
This chapter considers the purpose, value, components, and strategies of instructional planning at various levels. All levels of planning require a set of goals, sources of information, development of outline, and criteria for evaluating the plan. Teacher planning is presented as a form of decision making that strongly influences classroom instruction. Mapping clarifies the content, skills, and values teachers want to teach. The basic components of a unit plan and a lesson (or daily) plan are outlined and expanded. Specific examples of three types of lesson plans are examined. The chapter concludes with guidelines for effectively implementing lesson plans. 

CHAPTER OUTLINE
I. How Teachers Plan
A. Effective teacher planning requires decision making in two areas: subject matter knowledge, and action system knowledge.
B. Teacher planning decisions strongly influence subsequent classroom instruction.
C. In practice, most teachers do not value the use of objectives or detailed lesson plans.
D. Teachers need to understand how to plan lessons around standards and the prescribed district curriculum.
II. Planning by Level of Instruction
A. Teacher planning should occur at four levels: yearly, unit, weekly, and daily.
B. Planning at each level consists of a set of goals, information sources, outlines, and criteria for evaluating effective planning.
C. Mental planning, or reflective thinking, is common and effective but not easily observed or recorded; in contrast, formal written planning is structured and task-oriented, and suggests that teaching is a science that can be taught.
D. A course of study is a map of the contents, concepts, skills, and (sometimes) values of an entire course. This map guides the teacher’s unit and lesson planning.

III. Unit Plans
A. A unit plan is a segment of the course of study that provides the teacher with an overall view of the content that will be taught and the experiences that will be utilized during a specific period of time.
B. The unit plan comprises six components: objectives, content, skills, activities, resources and materials, and evaluation.
C. While the particular approach to unit planning a teacher selects may be determined by the school district or supervisor, depth and breadth should be integral considerations.
D. Two approaches to unit planning, taxonomic and topic, are discussed.
E. In developing unit plans, consideration is usually given to the organization of the textbook, the emphasis suggested by state and school district curriculum guides, and the special abilities, needs, and interests of the students.

IV. Lesson Plans
A. A lesson or daily plan considers time allotment and allows for flexibility by including additional activities for use or elimination as needed.
B. One lesson plan format includes: objectives, motivation, development or outline, methods, materials and media, summaries, and a homework assignment.
C. Objectives can be statements or questions that form the backbone of the lesson.
D. Intrinsic motivation involves activities that sustain or increase interest that students already possess; extrinsic motivation focuses on teacher-designed (reward) strategies to enhance success and reduce failure.
E. The development, or outline, can be expressed in terms of topics, questions, or activities that are worthwhile and useful in some way outside the lesson.
F. A variety of teaching methods sustains student motivation.
G. Materials and media in the form of visuals; reading and listening materials; verbal, motor, and construction activities; and computer software should be accurate and up-to-date, ready, properly utilized, and suited for developing the lesson objectives.
H. Medial and final summaries ensure student understanding of the lesson and determine whether objectives have been met.

I. Teachers can improve their instruction by observing and conversing with experienced teachers and by getting feedback about their own instruction.
J. By learning to read their students’ verbal and nonverbal behaviors, teachers will improve their instructional planning.
V. Sample Lesson Plans
A. Three sample lesson plans (in this chapter) illustrate how the various components of the lesson can be used.

B. The lesson plans include: flexible grouping, thinking skills, and mastery learning.

C. When implementing lesson plans, teachers should consider student differences, time, flexibility, student participation and understanding, and evaluation.

FOCUSING QUESTIONS

1. How do teachers plan for instruction? At what levels do they plan?

2. How do teachers map a course of study?
3. What are the main components of a unit plan?
4. What are the main components of a lesson plan?
5. What components would be stressed in a thinking skills lesson plan? A mastery lesson plan?
6. How do unit and lesson plans facilitate teaching and instruction?
SELECTED KEY TERMS AND DEFINITIONS

African-centered pedagogy: Based on the premise that human cognition and intellectual development are socially and culturally stimulated in human activity.
Development: Also called the outline, this can be expressed as topics and subtopics, a series of broad or pivotal questions, or a list of activities (methods and materials).
Extrinsic motivation: Focuses on strategies and activities that teachers use as rewards to enhance success and reduce failure.
Final summary: Concludes the lesson of the day by pulling together the basic ideas or concepts of the lesson.
Formal planning: The part of planning that can be seen; it is structured and task oriented; it suggests that teaching and instruction can be taught as part of teacher training and staff development.
Intrinsic motivation: Starts with what the students want to know; it involves sustaining or increasing the interest students already have in a topic or task.
Lesson plan: Plans that serve as formal or informal scripts to which teachers adhere in the classroom; it sets forth the instructional activities for each day.
Mapping: Process that helps connect the goals and objectives of the course and helps teachers to view the course as a whole and to see existing relationships.
Medial summary: A series of pivotal questions or a problem that will bring together the information that has been discussed.
Mental planning: The teacher’s spontaneous response to events in the classroom; the teacher considers a situation and responds intuitively.
Unit plan: A blueprint to clarify what content will be taught through what learning experiences during a specific period of time; a segment of the course of study.

ACTIVITIES
1. Examine a map or course of study for your subject area or grade level that has been developed at a local school district. When was it developed? Is it based on state or national standards? What are the various components of the course of study?
2. Speak to an experienced teacher. Ask the teacher to provide you with a series of unit plans for the subject or grade level you plan to teach. Examine the major components in class.
3. Select one of the above units and list the activities and resources that could or should be incorporated into it, such as the use of technology within the unit.
4. Using the suggestions in this chapter, develop a unit plan with a particular class and group of students in mind. Indicate the subject, grade level, and length of time to teach the unit. Include general objectives (and anchor those objectives to established standards), developmental activities that might be used, methods for assessment, and resources needed to execute the plan.

5. Plan a lesson in your subject or grade level, then teach it according to the specifications outlined in this chapter. What were the good parts of the lesson? What were the unsatisfactory parts? Try to develop a couple of different types of lessons: one for fostering student mastery of a skill and another for fostering student thinking skills.

6. List some common mistakes in lesson planning. Ask experienced teachers: What are ways for preventing some of these mistakes? What problems do they see with the planning processes that they use? Do they use the Internet in their planning? How?
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