CHAPTER EIGHT

INSTRUCTIONAL GROUPING

_____________________________________________________________

CHAPTER SUMMARY
This chapter discusses the advantages and disadvantages of the three types of instructional grouping and presents guidelines for successful implementation of each. Seating arrangements also impact classroom interactions, and the effects of traditional and special designs are discussed. Teachers must be able to vary groupings to maximize the achievement of all students. Of the three types of instructional grouping, whole-group instruction geared to the average learner is the most common method. It is suitable for lecturing, questioning, and providing practice and drill. Small groups, which can be organized according to various criteria, give the teacher flexibility in instruction and the opportunity to introduce skills and tasks at different levels. Thirdly, individualized instruction allows the student to work alone and to progress at his or her own pace over varying periods of time. No one grouping approach accommodates every circumstance. The chapter concludes with questions to assist teachers in practical application of all three methods of instructional organization.
CHAPTER OUTLINE
I. Organizing Students for Instruction
A. A self-contained classroom is a group of 25 to 30 students grouped by age, grade level, and (sometimes) ability and assigned to a specific room and teacher.
B. Departmentalization is a modification of the self-contained classroom at higher grade levels.
C. Three basic types of instructional grouping are whole-group, small-group, and individualized.
D. Different types of grouping require different physical settings.
II. Classroom Seating Arrangements
A. Room arrangements reflect teaching philosophy and influence classroom interactions.
B. Formal seating patterns increase teacher control and facilitate discipline but reduce student interaction.
C. Informal seating patterns, preferred by student-centered teachers, foster student discussion. Informal patterns usually result in less time on task at elementary and middle grade levels and greater potential for discipline problems at all levels.
D. Special classroom designs include the rectangular, circular, and horseshoe for groups of 20 to 25 students, and the double rectangular, double circular, and W-shape for groups larger than 25.
E. Classroom design involves consideration of many factors, such as the size, shape, and movability of furniture, traffic patterns, fixed room features, student visibility, teacher’s approach and experience, and flexibility.
III. Whole-Group Instruction
A. Whole-group instruction consists of teacher lectures, demonstrations, and question-and-answer sessions in front of the whole class using the same materials, drills, exercises, and problems with all students.
B. Whole-group instruction assumes that teaching to the mythical average student is the best way to meet the needs of most students.
C. Whole-group instruction is most effective for managing large groups when focusing on distinct skills and processes.
D. Reviews of numerous studies reveal that reducing class size does not automatically lead to greater student achievement.
E. Teachers usually maintain control over instructional tasks by choosing what is taught, what materials and methods are used, and how much students may interact.
F. Of the three basic elements of classroom tasks—facts, skills, and higher-order processes—whole-group instruction tends to focus on the low-level elements of facts and skills.
G. Matching tasks appropriately with students’ abilities and background knowledge is necessary to facilitate learning.
H. Teacher-centered instruction, coupled with cooperative learning approaches, maximizes learning for all students.
I. Guidelines for teaching whole groups emphasize teacher preparedness, punctuality, engaging student attention, clear directions, quality instruction, and effective management.
IV. Small-Group Instruction
A. Small-group instruction allows students to engage more actively in their own learning and allows teachers to monitor progress better.
B. Small groups are typically used in elementary school for reading and mathematics.
C. Small groups should be able to function without teacher support. This is achieved through specific assignments well matched to the abilities and interests of the group.
D. Small-group instruction can take the form of ability grouping, peer tutoring, and cooperative learning.
E. Ability grouping, the most common method of dealing with heterogeneity, evokes considerable debate.
F. Peer tutoring can be effective for both tutor and tutee when the student tutors are properly trained, instruction is focused on basic content and skills, groups consist of no more than three tutees per tutor, and the number of sessions is limited.
G. In cooperative learning, students work together in small groups to achieve a learning goal by helping each other rather than competing.
V. Individualized Instruction
A. Systematic programs for individualized instruction include the IPI, IGE, and PSI.
B. Individualized learning programs usually have four key features: diagnosis of the student’s achievement level or deficiencies, one-to-one teacher/student or machine/student ratio, structured and sequenced material, and time allowance.

C. Though the IPI, IGE, and PSI approaches are used today in only a very limited number of schools, individualized instruction continues in mutated forms in many school districts.
VI. Mastery Learning
A. In mastery learning, appropriate use of diagnostic testing, peer assistance, corrective feedback, and sufficient time for learning assures that students of all ability levels learn.
B. Mastery learning is a desired goal for all grade levels and subjects, but it is difficult to implement because instruction must be adapted for each student.

VII. Personalized Instruction

A. In personalized instruction, a student’s education is guided by his or her interests or intellectual passions.

B. Defined learning goals must be in place to ensure that students learn what they need to learn, but they are related to starting with the student, not the teacher’s defined curriculum.

FOCUSING QUESTIONS
1. When is it appropriate to use whole-group, small-group, and individualized instruction?

2. What are the advantages and disadvantages of the different types of instruction?

3. How do teachers effectively organize students for different types of instruction?

4. What methods can be used to individualize instruction? How does a teacher differentiate instruction to personalize it for students?
SELECTED KEY TERMS AND DEFINITIONS
Ability grouping: Assigning students to classes and programs according to ability.
Between-class ability grouping: Separate classes for students of different abilities.
Departmentalization: When students are assigned to a different teacher for each subject and may have six or seven different teachers each day.
Formal cooperative learning: Focuses more on teacher-led instruction and a certain amount of student competition, usually between cooperative groups rather than between individual students.
Individualized instruction: Combination of concepts and ideas from behavioral and cognitive psychology to enhance individual learning by focusing on the unique learning needs of a student.
Informal cooperative learning: Occurs when teachers ask questions and then have students discuss among themselves (or with the teacher) a response, when teachers read stories or lecture and then periodically ask questions, and when teachers ask questions in order to encourage students to summarize or synthesize ideas.
Mastery learning: When teachers use appropriate diagnostic testing, peer assistance, and corrective feedback to ensure that students of all ability levels learn.
Peer tutoring: The assignment of students to help one another on a one-to-one basis or in small groups in a variety of situations.
Self-contained classroom: Grouping 25 to 30 students according to age and grade level, and sometimes ability, and assigning them to a specific classroom and teacher.
Within-class ability grouping: When students are grouped within a classroom with different abilities in groups that the teacher creates. The groups are often formed based on students’ skill needs and deficiencies.
ACTIVITIES
1. Discuss the advantages and disadvantages of three different seating arrangements for the subject level and grade level you wish to teach.
2. Observe two or three teachers at work in the classroom and describe in writing the classroom tasks taking place. Do the students appear to view the tasks as relevant to their lives?
3. Defend or criticize the nature of competitive and cooperative classrooms. Be sure to describe the advantages of each, whatever your overall preference. How would you change the reward structures in school?
4. Observe a tutoring program for students in a local school. How does the program operate in terms of student responsibilities? In what content areas do students tutor other students?
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