CHAPTER ELEVEN

STUDENT EVALUATION AND TEACHER ACCOUNTABILITY

_____________________________________________________________

CHAPTER SUMMARY
This chapter distinguishes between testing and evaluation, and discusses the impact they have on teachers, students, and parents. The second part of the evaluation process, or judgment, is explored. The four types of evaluation are analyzed. Suggested sources of information for evaluation are given, emphasizing the use of a variety of approaches (because students have different learning styles). A distinction between absolute and relative scales of grading is made, as well as alternative and traditional grading practices. The importance and role of the cumulative record, with its legal implications, is presented. The importance of parental involvement is well documented, making conferences, letters, and phone calls an important link to the classroom. 

CHAPTER OUTLINE
I. Overview
A. Testing is objective, as it is based on quantifiable data. Evaluation is subjective, since it involves human judgment.
B. Carefully designed evaluation procedures reduce the chance for misjudgment of students.
C. Evaluations must be fair, motivating, realistic, and provide valid norms.
D. The impact of school evaluation is profound because it occurs when students are going through their most critical stages of development.
E. Good teachers provide students with a wide variety of ways to show what they know.
II. Types of Evaluation
A. Placement evaluation, or pre-assessment, determines what knowledge and skills the students have mastered in order to establish a starting point on instruction.
B. Diagnostic evaluation is a means of discovering and monitoring learning difficulties.
C. Formative evaluation monitors student progress during the learning process.
D. Summative evaluation occurs at the end of an instruction unit or course to determine the extent to which the instructional objectives have been achieved by the students.
III. Evaluation Methods and Approaches
A. Good teachers use both informal and formal evaluation in their teaching.
B. Sources of daily evaluation include teacher, peer, and self-judgment.
C. Quizzes provide frequent and systematic monitoring of students’ work and progress.
D. Observation of student work that is objective and documented is a good source of evaluation.
E. Group evaluation activities make it possible for teachers to diagnose and measure students’ progress quickly and efficiently.
F. Class discussions and recitations are methods of assessing student learning.
G. Student achievement increases significantly when teachers assign homework on a regular basis, when students conscientiously do it, and when comments and feedback are provided upon completion.
H. Notebooks provide an assessment tool for evaluating students’ writing and understanding of subject matter.
I. Evaluation of written work should emphasize the thinking process of students, the use of reference materials, and the ability to keep to the topic and develop it logically.
J. Evaluation during discussions and debates should focus on mastery of and ability to analyze material and on social and cognitive characteristics.
IV. Traditional Grading

A. The purpose of grading is different for teachers at different grade levels.
B. Grades often result in the same group of students being “winners” or “losers” from grade to grade.

C. Assigning grades to students’ schoolwork is often subjective, regardless of the method used.

D. Considerable evidence supports grading’s efficacy for improving student learning, especially when the grading process is conducted in a fair and objective manner.

V. Standards-Based Grading

A. Some teachers are now creating grading systems that are based on educational standards.

B. The most popular form in which grades are presented is the letter grade.

C. Absolute grading assigns grades by what a student should be able to do.
D. Relative grading assures that grades will be distributed on the basis of scores in relation to one another, regardless of the difficulty of the test.
E. In contracting for grades, teacher and students come to an agreement early in the term concerning grades for specific levels of performance or achievement on various tasks.
F. Mastery and continuous progress grading evaluates the students in terms of expected and mastered skills and behaviors without any indication of how the student is doing in relation to others. 

V. Records and Reports of Performance
A. Report cards communicate the teacher’s judgments and scores on tests to students and parents on a regular basis.
B. Computerized recordkeepers allow teachers to efficiently manage information and to use various databases and spreadsheets for grading, evaluating, and reporting student performance.
C. The cumulative record is the student’s permanent record in which important data are filed for the entire school career.
D. Both traditional and alternative, or authentic, assessments have value in evaluating students.
E. Portfolios make it possible to document and evaluate instruction and learning.
VI. Communication with Parents
A. Parents expect feedback from the teachers and school and usually welcome the opportunity to meet with and stay in touch with the teacher.
B. Parent conferences should include information regarding the students’ academic achievement, other testing results, general health, attendance, social and emotional relations, work habits, and special aptitudes.
C. Letters to parents are sent to invite, inform, or to address specific issues.
VII. Accountability

A. All states must now establish clear guidelines for adequate yearly progress (AYP) for all students.

B. Helping parents understand how effective the schools are that their children attend is a fundamental part of the No Child Left Behind legislation.

C. Accountability is creating both threats and opportunities.

FOCUSING QUESTIONS

1. What is meant by the term evaluation?

2. What informal and formal methods are available for assessing students?
3. What are the advantages and disadvantages of absolute grade standards and relative grade standards?
4. Why is it important to communicate with parents about their children’s work and progress? How might communication with parents be improved?
5. What is the relationship between student performance and teacher accountability?
6. When is accountability a potential threat to teachers? How can it be used as an opportunity?
SELECTED KEY TERMS AND DEFINITIONS
Absolute standards: System of grading in which the teacher gives grades according to fixed or absolute standards; students are graded according to what they should be able to do.
Computerized recordkeeper: Can generate school reports and parental reports, as well as customized letters and printout lists concerning student grades by numerous categories, in 10 to 20 seconds per report.
Continuous progress grading: Teachers must maintain specific records for each student and report on the student’s progress evaluated in terms of expected and mastered skills.
Contract grading: The teacher and students come to an agreement early in the term concerning grades for specific levels of performance or achievement on various tasks.
Cumulative record: Reports on all students that have been recorded since they began schooling; may contain report cards, progress reports, test results, disciplinary actions, etc.
Diagnostic evaluation: Attempts to discover the causes of a student’s learning problems.

Formal evaluation: Precise, defined means of judging student progress in the learning process; includes quizzes, tests, etc.

Formative evaluation: Monitors student progress during an instructional unit or term.
Informal evaluation: Means of judging student progress; impressionistic or based on thoughtful hunches; includes observing students at work or answering students’ questions.
Mastery grading: Teachers must maintain specific records for each student and report on the student’s progress; students must know the old material before new material is presented.
Mastery report card: A list of descriptors or categories is given and the teacher indicates what the student can do by checking off terms such as “very good,” “good,” “needs improvement,” etc.
Placement evaluation: Takes place before instruction to let the teacher find out what knowledge and skills the students have mastered to establish a starting point of instruction.

Quizzes: Brief assessments of student knowledge; may be announced or unannounced.
Relative grading: Grading based on a curve—either a normal bell-shaped curve or a curve derived from a ranking system.

Standards-based grading: Grading system based on state or national standards.

Summative evaluation: Measures results at the end of an instructional unit or term; shows whether students have met learning objectives. 

ACTIVITIES
1. From your past school experiences, list some examples of inappropriate evaluation techniques.
2. Outline a grading procedure you expect to follow as a teacher.
3. Visit local schools, obtain sample report cards, and discuss their major characteristics in class. Analyze how various report cards differ.
4. Pretend you are about to have a general conference with a parent for the first time. Discuss with your classmates what topics might be important to include in a conference.

5. Examine the test scores for area school districts near where you are located. What are the high-performing districts? The low-performing districts? Are some districts in categories that you would not expect?
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