CHAPTER TWELVE

PROFESSIONAL GROWTH

_____________________________________________________________

CHAPTER SUMMARY

This chapter is intended to help you grow as a teacher. The quality of teacher education has been debated since the 1960s, and there is little agreement even now as to the number and mix of education courses for teacher preparation. Beginning teachers need support and assistance to ease into a teaching position and improve instructional skills. It is important to continually improve your teaching abilities, and getting feedback and evaluation from peers and supervisors is helpful. Samples such as lesson plans, tests, special projects, instructional materials, and reading lists serve as excellent alternative sources for evaluating teachers. Membership in professional organizations helps improve conditions for teachers. The two largest associations that have done the most to improve teacher salaries and working conditions are the American Federation of Teachers and the National Education Association. Reading professional literature, attending conferences, taking courses, and collaborating with researchers are several other opportunities that exist to help teachers grow as professionals.
CHAPTER OUTLINE

I. Reforming Teacher Education

A. Teacher education programs have no common philosophy or pedagogy that must be learned by all who enter the profession.

B. Insight and intuition, the “art of teaching,” is the general rule for many practitioners.

C. There should be some agreement on the mix of teacher education courses devoted to liberal education, subject matter specialization, and professional educational knowledge.

D. Professional courses are often driven by state guidelines and vary from one teacher-training institution to the other.

E. Critics argued that the academic quality of teachers needed to be upgraded in the 1960s. Critics include individuals such as Chester E. Finn Jr. and E. D. Hirsch.

F. The quality of teacher training has continued to be controversial.

G. The National Council for Accreditation of Teacher Education (NCATE) has set standards that specify courses to be taken and the qualifications of the faculty that teach the courses, but only about half of the teacher education institutions are accredited.

II. Helping the Beginning Teacher

A. The first two or three years of teaching are critical in developing teachers’ capabilities.

B. Most important for the professional development of new teachers are the internal support systems and strategies that the schools adopt.

C. Assignment to difficult classes, isolation of classrooms, poor physical facilities, burdensome extra class assignments, lack of understanding of the school’s expectations, and inadequate supervision are common reasons for failure.

D. Inner-city school teachers tend to feel greater anxiety than those in other contexts.

E. Legal immigration accounts for up to one-half of the annual growth in the U.S. population, and current approaches do not prepare teachers to deal with diverse students. Immigrant children, interestingly, tend to outperform American students who already attend American schools.

F. Beginning teachers need to integrate subject matter content and pedagogy.

G. New teachers need feedback and encouragement from experienced teachers.

H. Peer coaching or mentoring performs five functions: companionship, technical feedback, analysis of application, adaptation, and personal facilitation.

I. Coaches or resource teachers allow new teachers to reflect on, not react to or defend, the way in which they teach.

J. Internal support systems in schools are vital for the professional development of new teachers.

K. Self-help programs for beginning teachers allow them to share, organize, and apply what they know about teaching.

L. Computer networks provide support, collegiality, and an opportunity for professional growth.

III. Self-Evaluation

A. Teachers tend to favor self-evaluation over evaluation by students, peers, and supervisors.

B. There are two forms of self-evaluation: at the classroom level, and at the school and community level.

C. Reflection allows teachers to focus on their concerns, come to better understand their own teacher behavior, and help themselves or colleagues improve.

D. Clinical supervision involves a pre-observation conference, observation, and post-observation conference.

E. Technical coaching includes supervisory evaluation that assists teachers in developing and refining new teaching strategies and skills, typically as teachers are learning how to use more teacher-centered instructional strategies such as direct instruction.

F. Mutual trust and respect must exist for maximum benefit to be derived from supervisory-teacher functions.

IV. New Forms of Evaluation

A. Samples or artifacts of teaching (lesson plans, tests, laboratory and special projects, materials and media, reading lists and bibliographies, and teacher portfolios) are sources of valuable data to be used in evaluation.

B. In 1987, the Educational Testing Service initiated the PRAXIS series—PRAXIS I focuses on skills in basic performance, PRAXIS II focuses on content and professional areas, and PRAXIS III on initial licensing decisions.

C. If your state is not a PRAXIS state it may use the Interstate New Teacher Assessment and Support Consortium (INTASC) standards.

D. The goal of the National Board of Professional Teaching Standards (NBPTS) is to establish high standards for what teachers should know and be able to do and to identify a governing board to enforce these standards.

V. Professional Associations and Activities

A. Membership in associations and participation in meetings and research contribute to professional growth and improvement of teaching conditions.

B. There are two major teacher associations: the American Federation of Teachers (AFT) and the National Education Association (NEA).

C. Professional organizations are those that focus on a major field. They can be subject-centered, focusing on needs of specific students or on innovative teaching and instructional practices.

D. Reading professional books and journals, attending professional conferences, and enrolling in advanced courses is important in good teaching.

E. Researcher-teacher collaboration improves the theory and practice of education.

FOCUSING QUESTIONS

1. Is teacher education necessary for teacher professional status? That is, is a period of specialized preparation necessary to call oneself a professional?

2. What are some methods for improving the support and learning opportunities for teachers during the first few years of their teaching careers?

3. How does self-evaluation improve a person’s pedagogical capabilities as a teacher? What methods of self-evaluation might a teacher use to enhance personal understandings of professional practice?

4. How do peer evaluation and supervisory evaluation contribute to evaluating teachers?

5. What sources and products can supply information to be used for teacher evaluation and growth?

6. How do professional organizations serve teacher development or enhanced professionalism?

TERMINOLOGY

Artifacts of teaching: Sources of data for teacher evaluation and growth.

Clinical supervision: When a member of the supervisory and administrative staff meets with a teacher at the beginning of the school year to identify goals and then engages in evaluation of teaching that consists of a pre-observation conference, an observation, and a post-observation conference.

Collaborative research model: University researchers are increasingly joining with schools in an effort to deal with a range of educational problems and involve teachers in the solution to these problems.

Induction period: The first two or three years of teaching.

National Council for Accreditation of Teacher Education (NCATE): Has been strengthening standards for teacher education programs; these initiatives are the basis for a shared knowledge base reflected in sophisticated performance assessments that enable teachers to demonstrate skills and knowledge in real teaching contexts.

Peer coaching/mentoring: Takes place when classroom teachers observe one another, provide feedback concerning their teaching, and together develop instructional plans.

Post-observation conference: To discuss the observation and evaluation of an observed lesson.

Pre-observation conference: To talk over the plans for the lesson that will be observed.

Reflection/reflective practice: Studying the actions and thoughts of workers in a variety of fields who learn to analyze and interpret events in ways that guide their own development and day-to-day practice.

Technical coaching: Includes supervisory evaluations; it assists teachers in developing and refining new teaching strategies and skills.

ACTIVITIES

1. Talk to three first-year teachers about the basic adjustment problems of new teachers. Rank-order them. Discuss with a peer in class how problems considered especially important (top 2) can be remedied.

2. Study the evaluation techniques of teaching outlined in this chapter. Use the instruments for lesson assessment provided in this chapter to evaluate a professor’s performance during a lesson.

3. Observe a class member teach a skill (e.g., how to multiply or divide) in his or her subject or grade level. Evaluate the lesson in terms of direct instructional methods, use of media, and organization of subject matter.

4. Interview a representative of the AFT or NEA who holds a leadership position. What are his or her views about corporal punishment? Vouchers? Teacher professional development? Go to the AFT and NEA Web sites and compare those expressed views with the official views of the organization.

5. The text lists several professional organizations and several professional journals. Identify the ones that offer potential for your professional development. Explain the reason for your possible selections.

SPECIAL DISCUSSION QUESTIONS

1. Should agreement exist nationally (the same requirements in each state) on the mix of teacher education courses devoted to liberal education, subject matter specialization, and professional educational knowledge? If yes, why? If no, why not?

2. What are some causes of failure for new teachers? Which problems are endemic to the first year of teaching? Which are solvable?

3. Explain the importance of “content” knowledge in teaching. Is it possible to be a good teacher and not know the disciplinary content you are to teach? Is it possible to know content extremely well, not know how to teach that content, and yet still be effective?

4. How does reflection help teachers to better understand and improve their own behavior? Why is reflection-in-action difficult for many new teachers?
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