SUGERENCIAS PARA LOS PROFESORES

Note: These suggestions accompany the additional activities for Isla de luz found on this Online Learning Center website (Actividades adicionales para los estudiantes).

EL FUTURO

A. El diseño de la Base

Describe with your students the image of the Base that appears on the cover of this book. Write on the board the key features and elements. Here is a possible description: La base es circular, de estructura masiva, imponente. Los tres domos probablemente sirvan para mantener hábitats de la naturaleza, como invernaderos (greenhouses). Los diferentes niveles podrían mostrar la conservación del espacio en la Base y los túneles quizás representen caminos, pasadizos (corridors) o vías de comunicación.

As an introduction to the questions, ask students: ¿Cuántos de ustedes tienen experiencia en la decoración de una casa o de un cuarto? ¿Qué factores deben considerar antes de empezar? Guide the discussion, reminding students that the size of the rooms, the placement of doors, windows, and electrical outlets, and the amount of light the room receives are important factors to consider. (You may want to explore the concept of Feng Shui, the Chinese art of room design.) Then ask: ¿Cómo se podría decorar la Base espacial donde vive H-01? Refer students once again to the image of the Base on the cover and have them visualize how many rooms it would have (Hachecerouno calls them «pabellones»). Students can now discuss the questions in groups. You may want to distribute a large piece of construction paper to each group and have them draw the plans for decorating the Base. These could then be presented to the class.

B. La vida del sol y el futuro

Assign questions 1 and 3 for group work and focus on question 2 for a whole-class discussion. Discuss the changes that human beings have gone through since the days of Neanderthal man (el hombre neandertal), an extinct subspecies of humans that inhabited Europe and Asia c. 100,000-40,000 B.C. Tell students: El hombre neandertal es nuestro «pariente», el que más se parecía al ser humano de hoy. This creature was very primitive, yet in roughly 100,000 years it managed to evolve into the human being of today. Encourage students to imagine the changes the species could undergo in five billion years.

Ask your students: ¿En qué manera cambiará el cuerpo humano? ¿la tecnología? ¿la ciencia? ¿Cómo nos comunicaremos? If time permits, explore other areas such as culture, government, and ecology. You may want to clarify that although, in theory, the sun has five billion years of life left, this novel places its death approximately 200,000 years from today. Speculate, then, about the changes that could take place in 200 millennia. Quote Hachecerouno: «Los seres humanos se expresarán en una sola lengua: mezcla de códigos numéricos y conceptos cibernéticos.» Ask your students: ¿Creen ustedes que eso pueda pasar?

PRIMERA TRAVESÍA

A. La escultura moderna: El arte y usted

Students should be encouraged to tap their creative energies for this activity. Have them discuss all three questions in groups. You may want to expand this activity to include an art project: Students could draw the sculptures that they mention in their discussions, or if you have access to clay and other materials, students could actually make the hypothetical figurines. These would then be presented to the class in one of two ways: Students show their art pieces in a simulated "museum" in the classroom and explain how their work represents today's modern society; or students use the art figures in a skit, pretending that the objects have voices and are talking about the future of civilization. Thus, they enter into dialogue with their artistic creations.

B. El futuro trágico

As an introduction to this activity, informally discuss the characters Hachecerouno and Sarai with the class. Students should give general descriptions of each character; for example: H-01 es de la Base, tiene piel transparente, es historiador, viene del futuro. Sarai es de Taína, tiene la piel bronceada, es artista, vive en la época precolombina. Then do question 1 with the class. Set up the board as follows:

El futuro trágico

H-01
Sarai
Ask students to describe the destiny of each character and write their answers on the board. Some responses might be: H-01 va a volver a la Base; vivirá en un mundo sin luz y sin emociones; va a existir entre máquinas. Sarai va a sufrir los abusos de los españoles; va a ser esclava; eventualmente morirá porque no puede aguantar la destrucción de su cultura y de su mundo. Discuss the similarities of these two destinies. Possible answers: Los dos personajes sienten angustia por las transformaciones en su civilización; los dos saben de alguna manera cuál será su porvenir porque Sarai «ve» el futuro gracias a sus piedras y H-01 «viene» del futuro.

For question 3 the discussion could be expanded to include an exploration of colonization on a global level. Students will probably come up with many answers. Some possibilities: the English in India and North America, the Portuguese in Brazil, the French in Africa and Southeast Asia, the Dutch in Africa. You may also want to draw attention to present-day civil wars, which often promote extermination of certain ethnic groups, for example, Bosnia or the Balkans.

C. Sarai y la predicción del futuro

As an introduction to this activity, write the phrase La predicción del futuro on the board. Ask: ¿Cuáles son las diferentes maneras de predecir el futuro? Students will probably mention such things as palm reading, tarot cards, horoscope, crystal balls, Ouija board, and so on. Write these on the board as they are mentioned. Remind students that some people are thought to have supernatural powers, a sixth sense. Ask question 1. Mention the names of people who have predicted the future in one way or another: George Orwell in his novel 1984; Aldous Huxley in Brave New World; Nostradamus, the famous seer of the sixteenth century who published a book of prophesies, Centuries (1555). He gained popularity in the 1930s when many people thought he had prophesied the rise of Hitler and the events of World War II. Students should discuss questions 2-4 in groups. Encourage some of them to share their answers with the class; question 3 could provide interesting responses.

D. Dos tipos de viajero

If you have access to the Crónicas by Columbus, read selected passages to the students, possibly the descriptions of the treatment of slaves so that students get an idea of why Hachecerouno rejects that voice. Do question 1 with the class. Set up the board as follows:

Acciones en Taína

H-01
Conquistadores españoles

As students respond, write their answers on the board. Possible responses: H-01: Llega a Taína en una nave espacial; quiere investigar la historia de la isla; su misión es captar imágenes de luz; debe observar, no participar; ayuda a Sarai y a los otros taínos. Conquistadores: Llegan en barcos; quieren colonizar las islas; quieren conseguir oro; esclavizan a los taínos; su misión es penetrar las islas y formar una sociedad nueva.

Questions 2-4 can be done in groups. For question 4 you may want to bring a map of the Caribbean, show slides, or present a book with photographs of the islands (perhaps a travel book). This will spark students' interest in the Caribbean. As an expanded project, each group could be assigned a different island to investigate using the library or the Internet. The groups could then present their findings to the class.

SEGUNDA TRAVESÍA

A. La conversación y la buena compañía

Ask for volunteers to read aloud in class the conversations between Hachecerouno and doña Albita on pages 53-54 and 56-58. Emphasize that these conversations have a jovial overtone.

After the reading, do question 1 with your class. Possible answers: Estas conversaciones ofrecen una variación en la narración de H-01. Permiten que los lectores entren íntimamente en la historia. Muestran la amabilidad de la gente taína. Presentan al personaje de doña Albita.

For question 2, set up the board as follows:

Conversaciones entre H-01 y...

el Comité
doña Albita

Have students recall the conversation between Hachecerouno and the Comité in the Documento principal. They should characterize the two types of conversations by describing each one. Write students' responses on the board. Possible answers under el Comité: La conversación es fría, impersonal, y no hay palabras de cortesía como «gracias», «de nada». No hay reacciones emocionales. Sólo hablan del proyecto temporal. Follow the same procedure for doña Albita. Possible answers: La conversación es animada, interesante. Hablan de cosas humanas, se ríen y expresan sus emociones y sentimientos sobre diferentes aspectos de la sociedad.

Ask the last question in number 2. Possible answer: Las dos conversaciones muestran la gran diferencia entre el mundo de la Base y la vida en la Tierra. Muestran el pasado como un mundo vital y el futuro como un mundo deshumanizado donde sólo importa el avance científico. Students may do question 3 in pairs and share their opinions with the class.

B. La poesía

Assign questions 1 through 5 as group work. For question 5, have volunteers research the history of Cuba. (There is some information in the Archivo histórico and the Cronología.) Then discuss question 6 with your class. Explore similarities between José Martí and the main character in Isla de luz. For example, Martí spent a great deal of time in exile, and wrote some of his best work while away from Cuba. You could say that Hachecerouno is also in exile, away from his home (the BEO) not only in space but in time. Like Martí, he is writing his best work (or the most honest and revealing) while separated from his fellow humans at the Base. His sorrow is caused, in part, by the fact that he is seeing his habitat for what it is: an oppressive and limiting environment.

As a follow-up activity, have students write a poem using Martí's verses as a model:

Oculto en mi pecho_____

la_____que me_____.

El hijo/La hija de un pueblo_____

vive por él, _____y_____.

Encourage students to share their poems with the class or in groups. (Students should not be forced to participate.) As an alternative, collect the poems and "publish" them in photocopied form or in an e-mail file. Then have students vote on the three best creations. Ask the winners if they would like to read their works to the class. (It is a good idea to have students hand in their first drafts so you can correct errors and make suggestions. Then publish the second draft.)

C. Dos modos de colonizar

Write the word colonización on the board. Explore different definitions with your students. One might include: La imposición de una cultura sobre otra. El resultado de la colonización implica la destrucción (parcial o total) de una sociedad y la creación de otro tipo de sociedad. Then do question 1 with your students. Under the word Colonización write España and Estados Unidos. As students suggest comparisons between the two types of colonization, write them on the board. Some answers might include: España esclaviza a los indígenas, impone su lengua, su religión, su sistema social. Los Estados Unidos impone su presencia militar, su influencia económica y comercial.

Continue the discussion with question 2. Write Aspectos positivos and Aspectos negativos on the board and have students suggest positive and negative aspects surrounding the idea of colonization, cultural encounters, intermarriages, and so forth. Questions 3 and 4 could be done in pairs. At some point mention the late twentieth-century impulse toward "globalization" and the "global economy." Such agreements as the North American Free Trade Agreement (NAFTA) and the creation of the European Economic Community (EEC) are good examples of how nations interact in an effort to improve their communities on a global level. One cannot overlook, however, the strong influence the United States has on many countries. It has been criticized for its capitalistic ventures that impose fast-food restaurant chains, pop culture, and a particular set of values on other cultures.

D. El paraíso intoxicante

Ask students if they have ever tried a unique food or drink from another country or region. Have them share their experiences. (You may want to describe some of your own.) Remind students that one of the great pleasures of traveling is treating the palate to new taste sensations. This is what Marcos/Hachecerouno experiences with "guarapo." Mention that the word "intoxication" not only refers to inebriation. According to Webster's Dictionary, it also means, "a feeling of wild excitement; rapture; frenzy." Ask students what other definitions they might have for "intoxication." Have them discuss questions 1 and 2 in pairs and then share their ideas with the class.

For question 3 students could create a fictional recipe for a "special" drink. Provide a list of ingredients so students can choose a total of four or five to combine for their invention. Such ingredients could include: jugos (de caña, naranja, toronja, piña, tomate), polvos (de proteína, ginseng, vitaminas), frutas, agua, azúcar, sal, pimienta y otras especias, gelatina, té, yerbas, and so on. Make sure students give their creation a name. These projects could be done on recipe cards and some volunteers may want to prepare one or two of them for the class the following day!

E. La política y el poder: ¿Y la justicia?

As an introduction to this activity, discuss the concepts of poder and justicia. You may want to have students select words associated with each idea. Examples for poder: influencia, habilidad, autoridad, gobierno; for justicia: justo, imparcial, razón, corte (court). Mention the different structures of power in which we all are interwoven: la familia, la universidad, el gobierno. Ask: ¿Quién tiene más poder en su familia? ¿en su universidad? ¿en el gobierno? ¿Cree que estas personas toman decisiones justas generalmente?

Name a few political figures and ask students to respond with either persona justa or persona no muy justa. Then have them explain why they think these leaders were or were not just in their actions and decisions. Some examples: el presidente o el primer ministro, la Madre Teresa de Calcutta, Joseph Stalin, Cristóbal Colón, Hernán Cortés, Bartolomé de las Casas, Adolph Hitler, el Padre Romero de El Salvador. Have students suggest other names for the class to respond to. They may now discuss all three questions in groups. As a final follow-up, ask students: ¿Son los seres humanos justos en su tratamiento de la Tierra o abusan de su poder en el planeta? ¿Merece nuestra civilización el tipo de futuro que describe H-01?

F. La palabra femenina: Hablan las taínas

Have students work in groups to do the three questions. Then discuss question 2 with the class. You may want to read the passages aloud with your students. Point out that Sarai's voice and Sara Inés' diary are both forms of writing. (Those passages are rendered by the traveler in written form and by the very book Isla de luz.) But Sarai is expressing herself through Marcorai's heart, in his mind perhaps, so she is communicating orally. Place emphasis on oral tradition in Sarai's case-her people's way of narrating their world-, and also mention her art. Marcorai/Hachecerouno captures and records Sarai's art work and "hears" her words. Their relationship is based mostly on storytelling, observation, and descriptions of each other's islas.

You may want to point out that Sarai and Sara Inés are presented as strong women with convictions and intelligence. They defy the stereotypical representation of women (from myths and fairy tales) who depend on men to solve their problems and rescue them from difficult situations. Both of them, in one way or another, take their destiny into their own hands.

In the Segunda travesía, a late nineteenth century writing convention is presented: the diary. Diaries and letter writing (the epistolary genre) were very popular during this period. Discuss famous diaries or adaptations of memoirs. The Diary of Anne Frank and Henry David Thoreau's Journals may be suggested as examples. The letters written by Juana Borrero, a Cuban poet of the nineteenth century, to her beloved are a good example of the romantic epistolary tradition.

TERCERA TRAVESÍA

A. La tecnología: ¿Y la alegría?

To introduce the topic of this activity, bring technological devices (or pictures of them) to class, such as a laptop computer, radio, cell phone, calculator, television, videos, Walkman, CD and DVD players, and electronic games. Distribute them around the room on shelves and tables. As you point to each item ask: ¿Cuántos de ustedes usan este objeto todos los días? ¿Lo usan para trabajar o para divertirse? These questions should serve to stimulate an informal discussion among class members. Then divide the class into three groups and assign each a different question from the activity. Have one person appointed to write down the most important points made during their conversations. These points will be shared with the class. As an additional activity, have each group focus on one of the technological devices set up in the class. They should come up with a piece of advice for their classmates on how to use the device in a healthy manner so that it does not control their lives.

B. Invente la vida de Marcos

This activity should be assigned as a creative writing project for homework. In class the next day, the activity could develop into a chain writing experience for additional "impromptu" reading and writing practice. All students sit in a circle with their stories. They pass their work to the person on the right who reads it and has five minutes to add a few lines (3-4) to the story, continuing where the previous person left off. At the end of five minutes the stories are passed again to the right and the same procedure is followed. Time permitting, you may want to keep passing the stories three or four more times before they are returned to their original owners, who then read the additional comments and are responsible for writing an ending. Volunteers could share their stories with the class. As a variation, this chain writing could also be done in pairs by exchanging papers back and forth several times.

C. La revista Isla Nueva
Write the names of well-known magazines on the board as students suggest them. You may want to include Life, People, Newsweek, Time, Seventeen, Cosmopolitan, National Enquirer, and Star. Ask: ¿Cuál es la reputación de esas revistas? ¿Qué tipos de artículos publican? Then write Isla Nueva on the board and focus on questions 1 and 2. For question 3 students should work in groups writing down similarities and differences between the two islas and what each represents. Possible answers: En la revista Isla Nueva y en la novela Isla de luz hay una variedad de voces; las dos son ficticias; ambas presentan aspectos culturales de Taína; en ambas «trabaja» H-01. Pero Isla Nueva no trata temas políticos ni históricos y su visión de la sociedad es superficial.

D. La contaminación del ambiente

Ask students what they think are some of the most polluted cities of the world. List them on the board. Some of the top cities in the category of pollution are Los Angeles, Mexico City, New York, Sao Paulo, Bombay, Bangkok, Tokyo, Beijing. Encourage students to find information on the most polluted places on earth on the Internet. Ask question 1 and follow up with: ¿Por qué hay tanta polución en el mundo moderno? ¿Cuáles son las causas mayores? Por ejemplo, ¿es la superpoblación o la falta de conciencia y responsabilidad de la gente?

You may want to write superpoblación and falta de responsabilidad on the board and take a survey. This question could lead to a debate on whether overpopulation or human irresponsibility is the main cause of atmospheric contamination. Students should discuss questions 2 and 3 in groups. Have them take on the role of a city council and write a specific three-point plan for reducing the amount of pollution in the environment. They should specify the measures that must be taken in order to accomplish this goal.

OTRO FUTURO

El universo alterno

A whole-class discussion is recommended. Clarify the Junta's conclusions: All three journeys took place in an alternate reality. The island was perceived as real by scientists and historians, yet the quantum sensors had been entering a "false" universe into the BEO's data banks. Somewhere along the way, a country that didn't exist in Earth's history was given "reality" status. This explains why there had been no previous incursions into the past of the Caribbean islands before Hachecerouno's voyage; the authorities weren't certain they were receiving accurate information.

Within the science fiction universe of the story, the Junta's explanation makes sense. However, it is also true that they are denying the existence of Taína in order to suppress Hachecerouno's emotional and physical awakening. As he says, even if Taína had been "real," the Junta still would have denied that country's existence. Assign the three questions to be done in groups and then open up the discussion again. Ask: ¿Vive Taína en la imaginación de los lectores de Isla de luz? ¿Qué le pasó a H-01 realmente? An interesting debate should follow!

RECAPITULACIÓN

A. La Era post-solar

Present the concept of utopia. Write utopía on the board and ask students to define it. Example: La utopía es un lugar ideal donde el sistema social y político es perfecto. The term originated from St. Thomas More's Utopia, the book in which he describes an island with the perfect community. Ask: ¿Creen ustedes que la Era post-solar se puede considerar una utopía? Then have students skim the book for descriptions of the Era post-solar and write some of them on the board. Example: En esa era no hay luz. La gente vive en la BEO, lejos de la Tierra. Cada individuo forma parte de un grupo. Students may then work in pairs and write a more complete summary, offering their opinions as the final commentary.

As an additional writing assignment, have students focus on question 2 and write a composition entitled Un futuro feliz: mi utopía. You could also have students form groups and create their own island of perfect community. What would it be called? Where would it be located? What would life be like there? These creations could then be presented to the class.

B. La isla se transforma en teatro

This activity lends itself to a mini-theater production. Encourage students to use props and an appropriate wardrobe when they present their scene. Divide the class into six groups and assign each group a different scene. The presentation of scenes in consecutive order provides a good review of the novel and makes for a coherent theatrical production. (Some members of the group could serve as narrators to give background information before the "actors" enter. They could also make commentaries at the end of the performance.) As an additional activity, have students write the continuation of the dialogue in one of the six scenes. What would the two characters say if they continued talking?

C. La repetición histórica

Discuss questions 1 and 2 with your class. Point out that one of the reasons for this historical repetition is the fact that, throughout history, powerful countries have sought to expand their territory and dominion. Thus the less developed countries succumb to the invasion and intervention of imperialist nations. It is useful to have a world map available for consultation when discussing this question. Have students point out places currently or recently in the news where expansionism is a factor. You may wish to supply twentieth century examples: Germany (Hitler, Nazism) and the Soviet Union, among others. It is also appropriate to discuss expansionism throughout history; you could include Spain, England, France, and the United States as examples.

As a variation of question 3, assign the following project as homework, and follow up with group discussions in class: Investigue el tema de la intervención estadounidense en un país hispano del Caribe. ¿Por qué ocurre esa intervención? ¿Qué resultados tiene?
